DRAFT LIFE SKILLS OBJECTIVES FOR EDC’s SCRIPTWRITERS FOR

SOMALI LANGUAGE RADIO EDUCATION PROGRAMMES FOR YEAR FIVE STUDENTS
Background to the materials

EDC (Education Development Center) has implemented Interactive Radio Instruction (IRI) programmes in literacy and numeracy in a number of countries in Africa with funding from USAID.

Its programme in Somali language, based in Hargeisa, covering grades 1 to 5 of schooling, incorporated a life skills component in each grade. In 2007, EDC commissioned a life skills curriculum outline for students in year 5 of this programme, drawing on the conceptual framework of the INEE Peace Education Programme, and including specific health and other locally relevant messages suggested by the EDC team.

According to Said Yasin, Chief of Party for the EDC’s Somali programme, “the life skills document [i.e. the document below] was used well. It became the basis for the lifeskills segments of our Grade 1-5 IRI programs.” [Email to the author, Margaret Sinclair, on 10 November 2009.] 

DRAFT LIFE SKILLS OBJECTIVES FOR EDC’s SCRIPTWRITERS FOR

SOMALI LANGUAGE RADIO EDUCATION PROGRAMMES FOR YEAR FIVE STUDENTS
INTRODUCTORY NOTES 
1. Script-writers should adapt the material as much as possible to meet the Somali setting.

2. The Somali setting includes contrasted situations, from relative stability to instability. Thus, the lesson content and objectives have to somehow cope with this range of conditions.

3. Civics in this context is more about ‘learning to live together’ and cooperate in solving the numerous problems, than about constitutions etc.  All the lessons can be made to convey a message of peace (between clans, sub-clans, religious groups) and social cohesion, which can apply within the area to which the listeners have allegiance. The degree of emphasis given to this is something for the project team to decide. 
4. Listening schools may also vary from well-organised with well-educated teachers through to self-help schools and madrassas.   The content has to be acceptable and useful in these varied contexts.

5. The request was for ‘lesson objectives’.  For many lessons below, suggestions are also given for lesson content and activities, since ‘life skills education’ in developing country settings is rather a new topic.  This is intended to help give the background to the proposed lesson objectives.  However, the lesson content can be changed as desired.
6. Lesson content should always promote gender equality through equal representation of girls and women in stories, and among presenters.  The choice of names for stories should indicate that the people cooperating are from different clans/sub-clans.

7. Any lessons which seem inappropriate can be omitted. The lesson period can be used for an extension of the previous lesson, or for a different topic. Most of the topics suggested by the national team have been touched upon but some only in passing, - they may need greater emphasis.
8. In general, lesson content needs to be repeated many times, in different ways, if it is to be thoroughly understood, remembered and internalised for behavioural impact. The proposed course structure achieves this through weekly themes, whereby the first four lessons develop different aspects of a theme while the fifth lesson provides revision and synthesis.  The main themes are also revisited throughout the course. Lessons should not be overloaded and rushed: it may be sometimes be appropriate therefore to omit one of the week’s proposed lessons to give more time for in-depth coverage of particular topics. 
Draft life skills objectives for Somali IRI for year 5 students.

Background

The present document relates to interactive radio instruction (IRI) programmes for Somali-speaking students in the Horn of Africa.  It presents outline education objectives for Life Skills (LS) programmes, based on internationally accepted good practice, and takes account to some extent of Somali culture and the life situation of the students.  These objectives will need to be adapted by Somali writers, however, to meet the local requirements more adequately.  The Somali team should also check that health and nutrition messages, guidance on landmine and unexploded ordnance (UXO) awareness etc. are in line with locally recommended health and safety guidelines. And there are some topics for which specific objectives will need to be developed locally, e.g. for safety at sea.
Many of the year 5 students will have participated in IRI lessons in previous years.  The Life Skills (LS) programme for year 5 will therefore build upon and reinforce what has been learned in previous years.  This is the principle of a ‘cyclic’ curriculum.  It is especially important in a subject like LS where students are maturing physically and psychologically each year, and can achieve greater depth of understanding each time they encounter a key concept, skill or value.  Moreover, as adolescents, the students are subject to sometimes conflicting pressures from peers and adults, and they need space (provided in part through the programme) to internalise values and attitudes that can help them lead more stable and productive lives, and to distance themselves from behaviours that put themselves and others at risk.

The programme proposed here is based on an international framework and reinforces the skills and knowledge conveyed in years 3 and 4, as well as introducing new themes identified recently by national educators for year 5.
International framework for life skills education for health, safety, environmental conservation, peace, civic education etc.

The international framework is set out in Skills for health, - a document prepared and endorsed by the World Health Organisation, UNICEF and others, which emphasises the importance of a skills-based approach to health education, rather than just factual information.
 This covers topics including substance abuse, nutrition, hygiene, HIV/AIDS prevention, and violence prevention/peace education. UNICEF is currently preparing its own statement on life skills education, which draws heavily on the ‘Skills for health’ framework, but broadens it to include education for social cohesion/peace/tolerance and human rights/social inclusion.

Pedagogical framework

Though often called ‘skills’, LS objectives especially fit the contemporary definition of ‘competencies’.
  Competencies are defined as the complex of knowledge, skills, values and attitudes needed as the basis for desired behavioural outcomes. 
Competencies are frequently categorised in three broad categories: interpersonal, intrapersonal and cognitive.  For example, a major OECD project identified three categories for competencies: using tools interactively (literacy, numeracy, technology etc); interacting in heterogenous groups; acting autonomously.

In the field of LS, similar categories are used, with the addition sometimes of a category for advocacy.  (Advocacy is quite important, since young people will find it hard to change their own behaviour unless their peer group or community moves in a similar direction. This need not be advocacy on controversial issues, - it can be advocacy on issues of health, safety, education etc.)

Interpersonal competencies for LS typically include:
Understanding similarities and differences/ inclusion not exclusion
Empathy building

Avoiding bias and prejudice

Interpersonal communication

Cooperation

Assertive communication/refusal skills

Negotiation/mediation

Advocacy

Intrapersonal competencies for LS typically include:

Emotional awareness 
Managing emotions eg anger, grief
Managing stress

Increasing personal confidence and self-esteem/self-respect

Cognitive competencies of especial relevant to LS include:
Problem analysis and problem solving
Decision-making
Critical thinking skills.

As noted above, the curriculum should be operated in a cyclic manner, so that each theme is revisited during the year and then in subsequent years.  Because the students are older each year, they can understand the concepts more deeply each year.  There should be repetition in year 5 of the LS already mentioned in years 3 and 4, but the students will be expected by the end of the year to have a more sophisticated understanding of, and greater personal commitment to, these skills and values.  They will see more ways to apply them in their lives, as they move towards more adult responsibilities.

Application to Somali radio instruction
The interpersonal, intrapersonal and cognitive skills mentioned above should be explicitly developed as such.
They should also be consciously applied to the fields such as health, safety, education, gender and child rights, environmental conservation, peacebuilding/civic education .
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Preventing violent conflict is an important life skill. Basic values and concepts which primary schooling can contribute to building a healthy, peaceful and prosperous society instead of conflict and associated suffering include:
1. Internalised understanding that ‘we are all similar, we are all human beings with similar needs and should respect each others’ needs’; and

2. Internalised understanding that ‘we have to cooperate to solve problems, using respect for others and skills in conflict prevention or resolution’.
These understandings can be built around children’s experiences and behaviour in school, home and community; and can focus on themes of  health, education etc.  When they are older the students can apply these basic values to improving life in their wider society.  These understandings are especially important in Somali society where the sense of duty is strong but sometimes linked to a particular group or sub-group, and where there is a need to broaden the sense of identity to include all members of society.
Methods
In the lesson outlines below, the following methods are sometimes mentioned.  This type of active approach is important in all the lessons, whether mentioned or not.
Student discussions and brainstorming. At various times, the ‘listening students’ (in schools listening to the radio programme) should be asked to discuss something in pairs/groups/whole class, or to brainstorm ideas for the teacher to write on the blackboard. Scriptwriters may also prepare text for ‘radio students’ in the recording studio, who will read out a discussion of this type, giving correct/suitable ideas/answers, so that the ‘listening students’ finish the session with the main messages clear in their minds.

Small dramas.  If the lesson uses a story,  then it is good to stop the story at certain points and ask questions for the ‘listening students’ to answer/discuss ( eg. how is Yaqub feeling?, what is Fatima thinking?).  Then the ‘radio students’ give their answers, which model empathy etc.

Practising skills. Sometimes the ‘listening students’ and ‘radio students’ together can repeat sentences given to them by the narrator. For example, they can practise saying ‘No, I don’t want to smoke cigarettes*, I want to preserve my health’. (*or do other harmful activities)

Reflecting key concepts in the maths segment. For mathematics, there are sometimes ways of making linkages with life skills.  For example, ‘similar triangles’ (of different size but the same shape) are a good illustration of the idea of similarity, - used below in the sense that all human beings are similar (though they may be of different sizes etc).  If students have to study ‘sets’, the same point can be made – that all human beings are in the set of ‘people with a heart/liver/stomach’ though they may differ in respect of minor characteristics such as height or hair colour, for example.

In general, maths can be used to reinforce the life skills messages, especially:

(a) gender equality – by the teacher calling on girls as well as boys

(b) cooperation – by the teacher structuring the maths activities so that cooperation is needed.  A simple example would be where boys and girls (or the back row and the front row of students) chant alternate items in the multiplication tables, as fast as possible. This also gives practise in careful listening.

Adjusting to local circumstances. It is important to review all the suggested content and adapt it so that it reflects the life and culture of the listening students and is acceptable to their families and communities.

Resources
The resources mentioned below are available online.  They can be found by typing the title and author or publisher into the search box on www.google.com

Peace education

This course outline builds on the Inter-agency Peace Education Programme (PEP) used in Kenya refugee camps, including Dadaab camps for Somali refugees.  For the full PEP school programme including the individual lessons for years 1 to 8, see the PEP ‘Teacher Activity Book’, and for other resources, see the peace education section of the website www.ineesite.org
Health education 

A series of publications covering basic health issues:

Where there is no doctor, Where women have no doctor, etc (see http://www.hesperian.org/publications_download.php#wtnd)

Facts for life (http://www.unicef.org/publications/index_4387.html)
Life skills approach to health education

Skills for health: skills-based health education including life skills  http://www.who.int/school_youth_health/media/en/sch_skills4health_03.pdf
Human rights
Universal Declaration of Human Rights

United Nations Charter

Declaration on the Rights of the Child

Convention on the Rights of the Child
Convention on the Elimination of All Forms of Discrimination Against Women
For these and other UN conventions on human rights, see www.unhchr.org
Humanitarian law (laws of armed conflict)
Geneva Conventions and Additional Protocols
For these conventions and educational materials, see www.icrc.org
SUGGESTED COURSE OUTLINE 
Interpersonal

Lessons 1-5:  We are all human beings (we all have similar bodies and nutritional needs)
Intrapersonal

Lessons 6-10: We are all human beings, and we all have similar emotions, like anger and empathy.  We need to be aware of and control our anger, so that we can think clearly and solve problems rationally and cooperatively
Interpersonal; with cognitive (understanding about  safety, health, environment etc)
Lessons 11-15: We all need to ‘belong’ – to feel included and to receive respect (applications: disability,  access to education and good treatment in school)
Lessons 16-20:  Respect for others, and their needs and rights, is the basis of human rights and citizenship: the right to public health

Lessons 21-25:  Respect for others includes respect for the safety of others

Lessons 26-30:  Respect for others includes respect for our shared environment

Lessons 30-35: Respect for women and children helps build a better society (applications: education, FGM, respect for pregnant women)
Lessons 36-40: Respect for others means ‘active listening’ (applications: oral rehydration, pedagogy) 

Lessons 41-45: Respect for others means good communication (applications: saying No to risky behaviours –substance abuse, HIV/AIDS) 

Interpersonal; with cognitive (problem-solving, civic participation)
Lessons 46-50: Respect for others enables us to cooperate in solving problems with people who are different from us (applications: education, deforestation)

Lessons 51-55: Basic concepts of problem analysis/problem solving/decision-making (applications: school management) 
Lessons 56-60: Respect for others enables us to solve contested problems in cooperation with people who are different from us 

Lessons 61-65:  Civic education, based on respect for others
Lessons 66-70:  Unity in diversity: living as local, national and global citizens (applications: Red Crescent, air pollution) 
Lessons 71-75: Civil society 

Lessons 76-80: Respect for others is the basic for committee work (application: school management committee)

Interpersonal; intrapersonal; and cognitive (problem-solving/conflict resolution)

Lessons 81-85: Resolving conflicts/solving problems (applications: deforestation, water/sanitation, safety) 

Lessons 86-90: Preventing conflict and self-management (application: domestic and societal violence, polio vaccination campaign –example of cooperation)
Lessons 91-95:Leadership and advocacy (applications: education, gender)

Lessons 96-100: Building a better future (applications: health and nutrition, unity in diversity, environment, social service)
DRAFT LESSON TITLES
LESSONS 1-5:  WE ARE ALL HUMAN BEINGS (application: we have similar nutritional needs)
1: What do you know about human beings?

2. What do you know about food?

3. Why isn’t Fatima playing today? (malnutrition)

4.  Breast-feeding is best.

5 (revision and synthesis). We are all human beings and have similar needs. 

LESSONS 6-10: EMOTIONAL AWARENESS AND CONTROL (application: inclusion; safe storage of guns)
6. Do all human beings have similar emotions? (emotional awareness)

7. Are you at the controls? (anger management)

8. Happiness is for sharing  (empathy and inclusion)

9. Weapons and anger don’t mix well (safe storage of guns)

10. Give happiness a chance

LESSONS  11-15: INCLUSION AND RESPECT (application: disability, education)
11.  Can I be your friend too? (inclusion - avoiding in-group, out-group behaviour; disability)

12.  What is respect?
13.  Please give me back my self respect

14.  Am I too old to learn?

15.  Self-respect and respect for all (revision and synthesis)

LESSONS 16-20. HUMAN NEEDS, HUMAN RIGHTS AND RESPONSIBILITIES (application: the right to health – let’s control infectious diseases)
16. We are all human beings, we have the same human rights

17. Rights of the child

18. The rights to life and health (infectious diseases)   

19. How can we avoid giving other people infectious diseases?

20. If we keep others healthy, we keep ourselves healthy too (revision and synthesis)

21-25. RIGHT TO LIFE (application: safety)
21. Road safety

22. Safety at sea

23. Safety at home

24. Safety and landmines, unexploded ordnance

25. How can we help others to be safe (synthesis and revision)

26-30. RESPECT FOR OTHERS (application: respect for our shared environment)
26. The right to life and health: clean water, sanitation

27. Dealing appropriately with garbage
28. Deforestation and planting tree seedlings

29. Continuation of previous lesson OR Working together to preserve rainwater 

30. Respect for other people means respecting our shared environment

31-35. RESPECT FOR WOMEN AND CHILDREN (application: education, FGM, pregnancy)
31. Why girls should go to school 

32. How can girls continue their education?

33. FGM

34. Keeping women safe and helping pregnant women

35. Respect for women and children builds a better society (revision and synthesis).

36-40. RESPECT FOR OTHERS MEANS ‘ACTIVE LISTENING’ (application: oral rehydration; pedagogy)
36. Bad listening is disrespectful

37. Good listening skills: ‘active listening’

38. Good and bad listening (oral rehydration formula)
39. Good listening and teaching (pedagogy)
40. Respectful and active listening is the best policy (revision and synthesis)

41-45. GOOD COMMUNICATION AND REFUSAL SKILLS (application: substance abuse, HIV/AIDS)
41. Respectfully assertive communication

42.  Saying no to harmful substances

43. More about the harmful effects of smoking etc

44. HIV/AIDS

45. Respecting others includes saying NO to dangerous behaviour (revision and synthesis)
46-50. COOPERATION (application: education, deforestation)
46. If we respect other human beings, we can cooperate with them

47. Cooperating in school (child-friendly school, disability)
48. Cooperating to support a girls’ school 

49. Cooperation for gathering fuel and planting tree seedlings

50. Cooperation is the key to a better life (revision and synthesis)

51-55. PROBLEM-SOLVING & DECISION-MAKING (application: education)

51. A closer look at problems

52. Our school lost its roof in the storm

53. (Setting up a School Management Committee and) Getting children into school

54. Solving school problems (continued)

55. Cooperative problem solving (revision and synthesis)

56-60. PROBLEM-SOLVING (two sides have different interests)
56. Introducing six-step problem solving

57. Finding a win-win solution to a problem

58. Conflicts can grow

59. Looking forward to a better future

60. Looking to the future: Nelson Mandela and reconciliation

61-65. CIVIC EDUCATION
61. A closer look at South Africa

62. One person, one vote

63. Practising voting

64. Electing school and class councils

65. Everyone’s view counts (revision and synthesis) 

66-70. UNITY IN DIVERSITY: LIVING AS LOCAL, NATIONAL AND GLOBAL CITIZENS (application: Red Crescent; air pollution)
66. Don’t be prejudiced: we are all similar, we are all human beings

67. From local to international: the Red Cross and Red Crescent Movement

68. Somali Red Crescent Society (SRCS)

69.  Humanitarian values (as defined by the IFRC in relation to conflict) 

OR

69/70. Issues that are local and global: air pollution

70. Issues that are local and global: air pollution (if not covered yet)

OR

70. Was Henry Dunant a global citizen? (revision and synthesis)

71-75. CIVIL SOCIETY ?IDPs
71. What can I do?

72.  What can WE do? (NGO/CBOs)

73. An example of a local NGO/CBO (eg helping (re)build homes after conflict/displacement)

74. What is a committee?

75. Unity in diversity: how having organisations helps us to cooperate with and help people who are different from us (revision and synthesis)
76-80. SCHOOL MANAGEMENT COMMITTEE: HOW TO IMPROVE SCHOOLING 

76. Organising a school management committee (choosing membership to include male and female as appropriate, and all relevant clans/sub-clans) as part of organising a new (or expanded) school

77. The agenda and proceedings of an SMC meeting focused on getting all children into school

78. The agenda and proceedings of an SMC meeting focused on improving the quality of schooling

79. Staff student committee and/or school council meeting to promote physical exercise

80. Education after emergencies or displacement (revision and synthesis)

81-85. CONFLICT RESOLUTION AND MEDIATION (application: deforestation, water/sanitation, safety)
81. Conflict resolution: qualities of a good mediator

82. Resolving conflict: looking to the future (using six-step problem solving with a mediator) 

83. Resolving conflict: looking to the future (revising: firewood/deforestation)

84. Resolving conflict: looking to the future (revising: sanitation and water supply)

85. Resolving conflict: looking to the future (revising: safety) (revision and synthesis)

86-90. PREVENTING CONFLICT (revision) (application: preventing domestic/societal violence; cooperation during polio campaign)
86. Why prevent conflict?
87. Self management (anger and stress) (domestic violence, societal violence)
88. Respectful assertiveness (for peace)
89. (optional) Preventing conflicts from escalating, by cooperative problem-solving
89/90. It takes courage to say No to conflict, and to cooperate with people who are different from us (polio immunisation campaign) (revision and synthesis).
90. (alternative) Insert topic not adequately covered.
91-95. LEADERSHIP AND ADVOCACY (application: education, gender)
91. What is leadership?

92. Leadership in school

93. Leadership in girls’ and women’s groups

94. What is advocacy?
95. Leadership and advocacy (example) (revision and synthesis)
96-100. BUILDING A BETTER FUTURE (application: nutrition/health,?... environment)
96.  Meeting basic needs -visions for the future
97.  Unity in diversity –visions for the future

98.  Taking care of our environment –visions for the future

99.  Lifelong learning and commitment to social service and peace
100.Spreading happiness. 

LESSONS 1-5:  WE ARE ALL HUMAN BEINGS (and have similar nutritional needs)
Lesson 1: What do you know about human beings?
Lesson 2. What do you know about food?

Lesson 3. Why isn’t Fatima playing today? (malnutrition)

Lesson 4.  Breast-feeding is best.
Lesson 5 (revision and synthesis). We are all human beings and have similar needs. 

Lesson 1: What do you know about human beings?
Note: a Somali term for human beings is needed in this course, ie a word like ‘humankind’, people/person, etc –something which includes women as well as men, and children as well as adults.
Suggested content
All human beings are similar. We all have similar bodies. (-Later lessons show similar emotions, need for love/respect etc.)
Suggested activities 
Introduction. Any traditional activity showing body parts, or a song like the English movements to the song  ‘Head, neck, shoulders, knees and toes’.
Brainstorm. ‘Listening students’ brainstorm a list of body parts that are common to all human beings, including internal organs (heart, stomach, liver etc).  Teacher reiterates useful information at the end, eg all human beings have lungs for breathing (mention organs covered in science lessons that the students have already had).  

Ask the ‘listening students’: Do people from Kenya have a heart? Lungs? Legs? Neck? etc? And people from China?  India? Spain? America? (-to help broaden the students’ horizons at a later stage towards global human rights and citizenship). Cooperating schools could be given a diagram of the internal organs (or it could be in a teacher’s guide for the teacher to show later) but this should not be essential, - it doesn’t matter if schools don’t have it.

Concluding remarks. All human beings are similar. They have similar bodies and similar needs.  They should help each other to have healthy and happy lives.

Suggested objectives 
By the end of the lesson, students can: 
· Name 5 external body parts common to all human beings. 

· Name 3 internal body parts common to all human beings and their main functions.

Lesson 2.  What do you know about food?
Suggested content
What are the most essential foods? Do all human beings need them? (Yes)

-‘Main Foods’/’Energy Foods (ie carbohydrate-rich foods) are grains (wheat, rice, millet etc), and certain vegetables (potatoes, green bananas).  Sugar is also an energy food but is not so nutritious as grains. Do all human beings need energy foods? (Yes). 
-Food oils – another good source of energy.  But too much energy foods and oily food can make people obese, especially without exercise.

-Foods that make children grow, build muscles and do the body’s work (protein-rich foods), like legumes (beans, peas, lentils), fish, meat, milk and milk products. There are also proteins in grains, because they (like legumes) are seeds that have to build a new plant.  Emphasise that if grains and legumes are eaten together, they make an excellent quality protein as good as milk or animal protein.
  Do all human beings need protein to grow and to maintain their bodies? Yes, they do.
-General health foods -Minerals, vitamins and other substances – some are found in vegetables and fruit, some are found in grains and oils.
  Vegetables are a good source of iron and other minerals, as well as vitamin C. Fruit is very rich in vitamin C.  Vegetables especially help fight a lot of diseases as they contain many different protective substances.

Suggested activities 

Introduction: Reminder of previous lesson.  People have similar bodies and need similar foods. There are four types of food [link to previous science lessons if this has been covered in science or health lessons].  Teacher puts four headings on the blackboard: energy-rich carbohydrates; energy-rich oils; protein-rich foods, for growth; general health foods (vitamins and minerals). 
Brainstorm: ‘Listening students’ name local foods.  They guess if they are good for energy, for growth or for general health.  The teacher writes each food on the blackboard in the correct column.  Radio students: do the same.

Action. Students act ‘energetically’ (jump up and down, wave their arms) when a grain or oil food is mentioned on the radio, or act ‘growing taller’ (bend down and gradually stand taller till on their toes)  when a protein (growth) food is mentioned (emphasise legumes and fish, since some listeners cannot afford much meat).  Act happy (smile and clap their hands) when a vitamins and minerals food is mentioned (vegetables and fruit).

Concluding remarks. We can manage for a while with limited foods. Whole grains (100% of the wheat, millet, etc) contain most of the foods and vitamins we need. But for good health we should also have fresh fruit and vegetables and some protein-rich foods.

Suggested objectives  
By the end of the lesson, students can give examples of each of the four types of food needed by all human beings: 
· energy-rich foods providing carbohydrates
· energy–rich food oils
· growth-promoting protein-rich foods 
· foods promoting general health. 
Lesson 3.  Why isn’t Fatima playing today? (malnutrition)  
Suggested content 
A simple low cost diet can meet our food needs. (Give example of locally practical low cost meals. -Eg millet, beans/lentils/fish and leafy vegetables.)  Introduce the symptoms of malnutrition as per local experience (see local health materials or the book ‘Where there is no doctor’).

Suggested activities 

Introduction.  Reminder of previous lesson.

Story. Families affected by disaster (eg flood) are short of food. Some local families give them as much food as they can. The young children are helped by a charitable clinic, feeding them nutritious supplements. The story emphasises that the charitable clinic helps all human beings regardless of race, religion, clan etc.  The clinic advises on good feeding guidelines for children from poor families (eg something easily digestible, using flour and lentils, or whatever is locally appropriate) 
?Brainstorm: Other situations in Somalia and elsewhere (disasters, conflict, ignorance) when children get malnourished.

Concluding remarks.  When we are in difficulty, we should help each other eg with food.  Also we should help by telling people about what food young children need. (Emphasise locally recommended food for weaning children.)
Suggested objectives 
By the end of the lesson, students can:
· Give three examples of circumstances across the world that cause malnutrition for children (natural disasters, conflict, floods, drought, poverty)
· Suggest a low cost (locally appropriate) meal that will help keep young children healthy. 

· Explain which food types in the meal are best for energy (grain, cooking oil), growth (legumes with grain; fish; –meat, milk, eggs if available), general health (vegetables and fruit) 
Lesson 4. Breast-feeding is best
Suggested content  
All mammals give milk, but each species has a slightly different type of milk.  Human milk is the best food for human babies. It contains all the different types of food mentioned above. Babies should have only breast milk until aged 6 months, and then breast milk together with other suitable foods (give local examples).  Breast milk contains substances that help protect human babies against disease.  Breast milk is hygienic whereas other drinks like milk from baby milk powder are not hygienic unless freshly made with boiled water.

Suggested activities
Introduction. Culturally appropriate introduction and activities needed for this topic, since many students and teachers are male.  
Story. A mother was not eating her share of the (limited) food, and the mother in law finds out and tells her to eat more so that her baby (son!) will get more milk, and advises her on what to eat –including some sort of protein-rich food the family can afford eg beans/lentils or fish, if meat is too expensive.
Ask the ‘listening students’: what kind of food is good for woman to have enough milk for her baby?  (Answer: all the food types from lesson 3 in sufficient quantity, including protein-rich food to make the milk proteins for babies to grow.)

Concluding remarks. Some people think that breast-feeding is old-fashioned, but it is the best food for a baby.  (It also helps a bit with birth-spacing for the first few months after childbirth.)

Suggested objectives  
By the end of the lesson, students can: 
· Give two reasons why breast milk is best (nutritionally perfect, contains protective substances which prevent disease, more hygienic than bottle milk)
· Explain what food is needed by a woman who is breastfeeding (enough energy food, enough protein-rich food, plus fruit/vegetables).
· At what age should other foods normally be started? (6 months)

Lesson 5. We are all human beings and have similar needs (revision and synthesis)
Suggested content

As above (revision). 
Suggested activities
Introduction.  All human beings have similar bodies, and need similar foods.

Action. Teacher brings different types of foods to the class and/or writes their names on pieces of paper. Teacher asks the class to make groups of foods which are especially good for energy (carbohydrate-rich foods and vegetable oils), growth (protein-rich foods), or general health (vitamins and minerals).   

Ask ‘listening students’: For each food-type: ‘Do Chinese people need it? (Yes). Then Japanese, Indians, South Africans, Italians, Norwegians, Canadians etc.  Ditto for ‘Is breast-feeding best for Arabs? For Indians? etc
Story. Aunt Halima, who works for an international medical organisation, comes into the home of the Abdul Salam family and tells the women and children about her recent experiences with nutrition of children (underfed and well fed children, and the advice she gives).  This includes her work in Somalia and earlier work in other countries.  ‘All children in the whole world need the same kinds of nourishing food’, she concludes. ‘We are all human beings and we have to help each other cope with the difficulties in our lives’. 

Concluding remarks. All human beings have similar bodies and need similar foods.  The most important things to remember about food are (repeat from lessons 2-4 above).  We should all help each other to be properly nourished.
  

Suggested objectives
By the end of the week’s lessons, students can describe the basic nutritional needs of all human beings:

· Give 3 examples of foods that provide energy

· Give 3 examples of protein-rich foods that are good for growth

· Give 3 examples of other foods that promote general health

· Give 2 advantages of breast-feeding
LESSONS 6-10: EMOTIONAL AWARENESS AND CONTROL

[We are all human beings, and we all have similar emotions, like anger and empathy.  We need to be aware of and control our anger, or sadness, so that we can think clearly and solve problems rationally and cooperatively.]
6. Do all human beings have similar emotions? (emotional awareness)
7. Are you at the controls? (anger management)
8. Happiness is for sharing  (empathy and inclusion)
9. Weapons and anger don’t mix well (safe storage of guns)
10. Give happiness a chance
Lesson 6. Do all human beings have similar emotions?
(Note: Need to clarify Somali word(s) corresponding to ‘emotions’/‘feelings’ and to ‘empathy’ (– ability to know/experience the feelings of others), and to adjust the lesson content accordingly.
Suggested content

All human beings have similar emotions.  We all experience happiness, sadness, anger, fear, and other emotions
.  We all have empathy, - the ability to know and share other people’s feelings, though when we are angry our empathy is hidden.  Anger also prevents us from thinking rationally.
   This leads to unnecessary suffering and conflict.  People throughout the world have similar basic emotions.
Suggested activities

Introduction. As above.

Action. ‘Listening students’ make facial expressions and body movements corresponding to various emotions.  
Story with action. ‘Listening students’ listen to a story and make appropriate facial expressions and movements whenever an emotion is mentioned.    The story could be about someone who is sad (and quietly angry) because of a problem, but the other person is too angry to listen to what is happening and so something bad occurs.

?Song. Possible use of a song with hand clapping to convey the emotion of happiness.
Concluding remarks.All human beings have similar basic emotions. We don’t like to feel sad and so we should therefore all help each other to feel happy and not sad. 

Suggested objectives
By the end of the lesson, students can: 

· Name and describe four emotions felt by all human beings
· Describe some body language associated with each of these emotions

· Give an example of a problem caused by uncontrolled anger 

Lesson 7. Are you at the controls?
Suggested content
Anger makes us do things that we later think were harmful to ourselves and others.  Anger is a ‘hot’ emotion that suddenly grabs our mind so we cannot think of anything except our own narrow view of what has happened and why it makes us angry.  If we are to avoid harm, and if we are to have self-respect and respect others, we need to be able to control our anger.  (The same is true for sadness and self-pity.) We need to be able to turn down the volume of anger just as we adjust the controls of a radio to turn down the volume (noise level).   To do this, there are many formulae, - all designed to make time for rational thinking to take back control of our mind.
Suggested activities
Introduction. Recall yesterday’s story.  Talk about the controls of the radio volume and the control of anger.
Practice. Get the ‘listening students’ to stand and act out getting angry; then to practise ‘turning down the volume’:

· by breathing deeply 10 or 20 times
· by counting up to 10 or 20
· by counting backwards slowly from 20 (aloud, for the class to hear it)
· by sitting down and breathing deeply

· etc.  
?And: Students make an increasingly loud buzzing noise as they pretend to get angry, and then a gradually quieter noise after they sit down. 

? Ask ‘listening students’ to describe to a partner a time when they got angry, and how they would now control it.

Radio students describe a time when they got angry, and how they would now control it.

Concluding remarks. Getting angry is not a good or respectful way to behave with people or to solve problems.
Suggested educational objectives
By the end of the lesson, students can:

· Suggest two ways of controlling one’s anger (see list above, plus ‘leave the room’)
· Answer the question ‘Do we think more clearly or less clearly when we are angry?’ (less clearly).
· Tell an imaginary story of themselves getting angry in the future and how they would control their anger.
Lesson 8. Happiness is for sharing  (inclusion of marginalised groups, non-discrimination)
[Review Somali terms similar to discrimination, exclusion/inclusion, empathy, and adjust the lesson accordingly.]

Suggested lesson content

All human beings are similar, and are like brothers and sisters.  All human beings want to be happy.  When we are calm, we feel empathy for people who are unhappy and we want to solve their problems.  If we are eating, we should share our food, - otherwise our own character will become hard and we shall lose our self-respect. If we are playing, we should let others join in our games.  If we exclude people, we are not showing them the respect that is due to all human beings. We should not discriminate against people or exclude them just because they are different. God is compassionate and merciful and wants human beings to behave kindly to each other.        
Suggested activities
Introduction. As above.

Story. Abdullah, who came from another location/culture/social group (perhaps he was displaced and wore different clothes, talked differently, or was poor), had to sit and watch the local boys play football.  He was sad because he was excluded. The other boys were happy but also feeling guilty.  The ball came his way and he kicked it back.  They saw he could play football well.  They invited him to play (inclusion). Then they were all happy.  Moral: We should not discriminate against people because they are different from us. 
During the story, ask the ‘listening students’, How did Abdullah feel when…?’

Concluding remarks. God is compassionate and merciful and wants all human beings to behave kindly to each other. We should not discriminate against people because they are different from us. 

Suggested objectives
By the end of the lesson, students can:
· Identify emotions felt by people in a story, even if the emotions are not mentioned explicitly.
· Explain how people feel when excluded from a group activity  
· Explain the concept of discrimination based on being perceived as ‘different’ and give an example.
Lesson 9. Weapons and anger don’t mix well (safe storage of guns)

Suggested lesson content

Guns etc are a hazard because small children may play with them without realising they are dangerous, while older children may play with them to impress their friends. 

Guns etc are also a hazard because if someone gets angry, his thinking is not clear, and he may shoot someone, or get a group together to go and fight.  If the gun is stored in a secure place, and preferably in a way that takes time to get it functional, and if it is unloaded and the ammunition is securely locked up, then the person has to take time to get it loaded,  -and has more time to think logically, that it is unwise to use the gun just because of a few minutes of anger.  The consequences could be very serious for that person’s family and for others.

Suggested activities
Introduction. As above.

Story. In Ishaq’s house, guns etc are not stored properly.  First the Ishaq and his brothers play with a gun but the mother stops them.  Then a relative picks up a gun etc. when angry with his friend over a small matter.

Ask the ‘listening students’:  How can we give this story (a) a bad ending and (b) a good ending?

Radio students give bad and then good ending.  ? Discuss the advantages and disadvantages of family members giving training in safe use of guns.
Concluding remarks. Guns etc are a hazard because if someone gets angry, his thinking is not clear, and he may shoot someone.  Children may fire them by mistake.

Suggested objectives

By the end of the lesson, students can:
· suggest two ways of storing weapons more safely (in a secure place out of reach of children, guns not loaded, ammunition is locked up separately)
· suggest a reason why it is best not to carry weapons unless there is a specific reason (may use it in sudden anger, may get or give accidental injury)
· discuss the advantages and disadvantages of parents giving training in gun use (safer to know, but may be more tempted to use after training).

Lesson 10. Give happiness a chance (revision of emotional awareness)
Suggested lesson content
People can be happy when there are no disturbing emotions like anger and fear.  People have natural empathy with each other and children, and can enjoy seeing young children playing simple games and asking amusing questions. This is human nature, which we all share.
  So if we treat each other well, we can enjoy happiness.

Suggested activities
Introduction.  All people experience similar basic emotions.  If things are OK, we can feel empathy with other people and all enjoy life.  If something sad happens, we can comfort each other.  But if someone gets angry and behaves badly, they are not happy nor is anyone around them.  So we should be aware of our emotions and control them and thy to make people happy or comfort them by sharing their sadness for a while.
Story. Aunt Halimah visits the Abdul Salam family where small children are playing games that make the adults laugh.  
Ask the ‘listening students’: What emotions do the children feel?  And the adults? And Auth Halimah?

Aunt Halimah says how happy she feels to be there. Last week she was in a medical clinic where there were a lot of children and adults who had been injured during fighting. (Describe some horrific injuries, and that some children cannot recover.)
Ask the ‘listening students’: What emotion did Aunt Halimah feel when she remember the children with damaged stomachs and legs and faces in the clinic?

Aunt Halimah gets a new football and skipping rope out of her bag and gives them to the children.  They play with them.

Ask the ‘listening students’:  What emotions do the children have now? And Aunt Halimah?

Concluding remarks. We are all human beings with similar emotions and we should try to make each other happy.
Suggested objectives
By the end the lesson, students can:
· Name four emotions, and identify them in stories (eg anger, fear, sadness, happiness; or other emotions)
· Suggest who will have more friends, someone who is always angry or someone who is kind.
· Name two ways to control one’s anger 
· Explain the dangers of guns etc in the home, and give two suggestions regarding safe storage.
LESSONS  11-15: INCLUSION AND RESPECT
11.  Can I be your friend too? (inclusion - avoiding in-group, out-group behaviour)
12.  What is respect?
13.  Please give me back my self respect
14.  Am I too old to learn?
15.  Self-respect and respect for all (revision and synthesis)

Lesson 11. Can I be your friend too? (Disability)
Suggested lesson content
All human beings have similar needs: not only food and water, and sometimes medicines, but to ‘belong’ – to feel included in significant groups.  This includes the internally displaced and the poor and the disabled.  
Suggested activities

Introduction. Recollect the story (lesson 8) of the internally displaced boy excluded then included in a game of football, and the emotions he felt (sad and a bit angry, then happy).
Simulation game. Children can form groups in which they move as if they have a particular disability, - a group with blindness, another with deafness, another with amputation of one leg, etc.  Each group then discusses how people could INCLUDE them more in their activities (at home, work, games etc)
Possibly (may be too difficult in a radio programme): game where groups of students hold hands tightly in a circle and another student tries to enter the circle (illustrates exclusion).

Concluding remarks. Feeling that we belong and have friends are basic needs of all human beings. Even if we have disability, we are human beings and need friends. If we are displaced from our homes by climate or fighting, we are human beings and need friends.
Suggested objectives
By the end of the lesson, students can:

· Describe three types of disability

· Describe the emotions of people who are excluded from social activities because of being disabled
· Suggest two ways to help include disabled children in their activities and friendship groups
· Answer the question ‘Are you willing to include children from other clans who have been displaced by (climate or war) in your activities and friendship groups?’
Lesson 12.  What is respect?

(The suggested activities need to be adjusted to fit the Somali word similar to ‘respect’.)

Suggested content
All human beings have similar needs for food and water, medicines, safety, and they have similar emotions.  To feel happy they need to ‘belong’ to family and friendship groups.  They also need respect from others, to respect others, and to have self-respect (self-esteem).  Young people need to respect their elders, because the elders have seen a lot and suffered a lot. The elders should speak respectfully to the children and youth, but even if they do not, the children and youth should speak respectfully to the elders in their family, and try to make their life easier. Children should show respect to each other and nor bully other children.
Suggested activities

Introduction. As above.

Brainstorm: Students brainstorm the meaning of ‘respect’ and give examples of respectful behaviour.

Radio students: give their examples of respectful behaviour.

Practice. Students reach out to those around them or form new groups of ten (preferably not the children sitting together in class), and say to each other ‘I respect you because you are a human being. I want to be your friend’; and (if culturally appropriate) shake hands.

Suggested objectives
By the end of the lesson, students can:

· Explain the term ‘respect’ 
· Give example of respectful behaviour in class
· Give example of respectful behaviour with a person who has a disability

· Give example of respectful behaviour at home

13.  Please give me back my self-respect

(The suggested activities need to be adjusted to fit the Somali word similar to self-esteem and self-respect.)

[This lesson can be adapted to discourage teachers from giving corporal punishment, by saying that the first teacher in the story uses corporal punishment whenever he is angry. The second teacher can use alternative methods, especially positive motivation of students.]

Suggested lesson content

Students need to respect their teachers.  Teachers need to respect their students as human beings trying to find a good path in life. Some students will not be quick at lessons, and some students will not concentrate well on their studies.  But this is no reason for the teacher to make fun of students in front of the class. A good teacher will talk privately with a student who has a problem studying, and see how to help.
Suggested activities

Introduction. As above.

Story. Student Abdul Razak has home problems due to a lot of family members arriving and making the house very crowded, so he can’t study.  He does badly in school, his teacher shouts at him every day. The teacher makes Abdul Razak nervous and depressed, with no self-respect, and that makes studying even harder for the student. The student thinks he is inferior to other children.

Ask the ‘listening students’: What were the emotions of Abdul Razak when he was going to school and in school? (fear, sadness…)

Another teacher comes when the regular teacher is sick, takes Abdul Razak aside, asks about his problems and sees that he has low self-respect.  He explains that all human beings have human dignity and should respect themselves and others.  He discusses how to get help in catching up with studies.  This teacher gets the help of the school principal so that the boy is protected when the regular teacher returns. The principal gives guidance to the regular teacher on how to treat all students with respect and motivate them without using corporal punishment. The principal gets all the teachers together after school for training sessions, where they practise making lessons more interesting, motivating students with enjoyable quizzes etc.   
Ask the ‘listening students’: What were the emotions of Abdul Razak at different stages of the story? Which teacher showed him respect?
Concluding remarks. A good teacher respects all human beings (including all the students in his or her class, and their families) and shows this in his or her behaviour in the classroom.

Suggested objectives
By the end of the lesson, students can:

· Give two examples of behaviour that makes a child not respect himself or herself (eg. somebody (family, teacher) tells the child that he or she is a bad person; other students bully the child; child tries hard to study but gets bad marks; no-one wants to play with the child.) 
· Give two examples of how students can help a child have self-respect (include the child in their games and talk; don’t laugh at the child or say bad words to him or her; help with studies). 
· Answer the question ‘Is it respectful to laugh when a student gives a wrong answer or falls down?’

· Answer the question ‘Is it respectful to call another person bad names when they are with you?  When they are absent?’

14. Am I too old to learn?
Suggested content
One aim is to introduce the idea that one can learn at any age (many countries are talking about lifelong learning).  If circumstances delay one’s access to schooling, one should start as soon as one can.  Another aim is to encourage aspiration towards higher education.
Suggested activities
Introduction.  For various reasons, in the family life, due to floods, drought, poverty, fighting and sometimes associated displacement, a boy or girl may want to study at an older age than is ‘normal’ in a settled society.  This is good because the country needs education to help with peace and reconstruction; and because it takes a lot of skill to live in difficult circumstances.

Story. Abdul Qadir and Yasmin are 12-14(?) years old.  Lived in very rural area/nomadic, received no schooling.  Now have come to live with uncle and aunt in village. All their relatives send their children to school at age 6 or 7.
Ask the ‘listening students’: How do Abdul Qadir and Yasmin feel now that they see their relatives going to school, starting at age 6 or 7?
They want to go to the school.  The boy meets the teacher in the mosque, and the teacher invites him to attend school.  Uncle says he is too old. The teacher persuades Uncle that education is good at any age. 
(? For girl: there is no girls’ school  -small girls can attend the boys’ school. But the sister is able to study with the teacher’s own daughters at home.??? These daughters are enrolled in college learning to become teachers.  Adapt as appropriate.)
?Brainstorm: Why is it good for Abdul Qadir and Yasmin to attend school.

Concluding remarks.  Explain ‘lifelong learning’.  This means it is never too late to learn to read and write, to complete primary or secondary school or university.  Suggest secure alternatives to higher education.

Suggested objectives
After the lesson, students can:

· Give three reasons why it is good to attend school:

(-To get a better job or earn more money, -can read instructions, fill in forms/applications, do different types of work, take training courses etc;
-To help one’s children to be successful in their own schooling through home tuition

-To read about health and instructions on medicines;
-To read newspapers and decide what is good for the society)
· Can answer the question ‘How old should you be when you stop learning?’

· Can answer the question ‘How can I continue my education throughout my life?’ 

(-Complete primary school so can read newspapers, take training etc

-If possible, complete secondary education for better understanding; if possible

-If possible, go to university, college, training centres 

-Read books, newspapers; listen to news on radio

-Talk to wise people about the past, present and future

-Talk to people who have been to other countries about their experiences

-Plus, religious studies)
15. Self-respect and respect for all (revision and synthesis)

Suggested content

Respect is important.  It helps people to feel happy and to work hard at things like study, housework, job etc. We should respect other people. Then many people will respect us.  
If someone does not respect us, we can bear that without getting too depressed (lacking self-respect) if several other people respect us.  So we should help each other by respecting each other.

For our own self-respect, we should manage our own lives and emotions in a dignified way.

Suggested activities

Introduction.  We should help each other by respecting each other (as above).

Story, emphasising self-respect. (See footnote below).  Perhaps a rather humorous story about non-identical twins, -one is tidy and has good self-management, the other is the opposite. People mistake one for the other. During the story, ask ‘listening students’ which twin is being referred to.

?Practice at respect for others.  In groups of four or in the whole class, think of something good to say about all the other students in the group. Shake hands and say ‘I respect you as a human being.  You should respect yourself because you are XXX..’  (XXX is ‘affirmative’ words describing good behaviour like kind, compassionate, you help others, you don’t criticise others, etc.)  [Respect -> self respect]
Concluding remarks. We should respect other people and focus on the fact that they are also human beings as well as identifying their good points.

Suggested objectives (revision)
After the lesson, students can:

· Explain why being late is a sign of disrespect (other people have to wait when they could have done other things,..)

· Give two examples of a personal who has self-respect (clean, clean teeth, manages time, is tidy, manages money, manages stress without getting angry or depressed, does not criticise others…)

· Give two examples of behaviour that does not respect other children (bullying, bad words, not including in games/group, unpleasant criticism of others when they are present or absent…) 

· Give two examples of how to show other children that they respect them (say things about their good qualities, include them in their games and talk..)
LESSONS 16-25. HUMAN NEEDS, HUMAN RIGHTS AND RESPONSIBILITIES
16. We are all human beings, we have the same human rights

17. Rights of the child

18. The rights to life and health  

19. How can we avoid giving other people infectious diseases?
20. If we keep others healthy, we keep ourselves healthy too (revision and synthesis)

16. We are all human beings, we have the same human rights

[Since Somalia has been rather ‘out of things’ in terms of UN activities etc for some years; since the responsibility for human rights treaties rests with governments; and since Somalia (and the US) have not ratified the Convention on the Rights of the Child, the topic of human rights is not central to this course.  But students should have some familiarity with the concept since they will hear people talking about human rights, on the radio and elsewhere. In Somalia and other areas that have suffered conflict, the most important thing is for people to directly help each other meet the human rights standards; meanwhile learning more about these standards, so that they can be applied to government when possible.]

Suggested content / background
Human beings have similar needs, - for food, drink, medicines, safety/security, love from family/friends, respect from others, and fulfilment as a person.  All human beings have these needs, and so they are called human rights. We have a duty to make sure everyone has these needs met. 

When the United Nations was created in 1945, its charter required members to seek peace and promote human rights.  To explain what was meant by human rights, a Universal Declaration of Human Rights (UDHR) was written and agreed to in 1948. 

The UDHR says that we all have equal dignity as human beings. Because all human beings have human dignity, then everyone should try to ensure that everyone’s basic needs are met, like food, respect etc.

If a need is basic, then it is called a right and everyone has the responsibility to help other people get these rights:  

Extract from the UDHR

· (Article 1) All human beings are born free and equal in dignity and rights. They (have) reason and conscience and should act towards one another in a spirit of brotherhood.

· (3) Everyone has the right to life, liberty and security of person.

· (5) No one shall be subjected to torture, or to cruel, inhuman or degrading treatment or punishment.

· (7) All are equal before the law.

· (18, 19) Everyone has the right to freedom of thought, conscience, religion,.. opinion and expression.

· (25) Everyone has the right to a standard of living adequate for the health and wellbeing of himself and of his family.

· (26) Everyone has the right to education   …[promoting] respect for human rights, … tolerance and friendship among all nations, racial and religious groups, …peace.

· (29) Everyone has duties to the community

 For the Somali text of the UDHR see http://www.unhchr.ch/udhr/lang/som.htm
Suggested activities (adjust to local circumstances)
Introduction. Human beings have similar needs, - for food, drink, medicines, safety/security, love from family/friends, respect from others, and fulfilment as a person.  All human beings have these needs, and so they are called human rights. We have a duty to make sure everyone has these needs met.  

Ask ‘listening children’: Please  brainstorm a list of needs that human beings have.  

‘Radio children’:  give various suggestions ….
Radio teacher: the governments of the world made a list of needs and duties at a United Nations meeting on 10 December 1948, called the UDHR. The word ‘rights’ is like ‘needs’. We can check the radio children’s list against the UDHR made by the United Nations.  Somalia joined the United Nations in 1960, and so this list applies in Somalia.  
The date 10 December is now observed as International Human Rights Day.

(The radio children’s list should focus on the rights/needs included in previous lessons.)

Concluding remarks. We should respect everyone as a human being and help everyone to meet their human needs. This is the meaning of ‘human rights’.
Suggested objectives

After the lesson, students can:

· Understand the idea of human rights in the sense of needs.  They can answer the question ‘What are human rights and responsibilities/duties?’ (human rights are people’s basic needs for a happy life –food, water, medicines, family life, not being discriminated against, respect for human dignity, opportunities to participate in education, civic life etc; human responsibilities/duties are to help everyone to meet these needs).
· List three rights that are mentioned in the United Nations UDHR (right to life, health, education, right not to experience cruel treatment, ...  see box above)
· When did Somalia join the United Nations? (1960)

· What date is observed as International Human Rights Day (10 December)? Why? (Because the UDHR was approved at the United Nations on 10 December (1948))

17. Rights of the child

Suggested content

After the UDHR, governments made various human rights treaties (conventions, covenants), in which the governments agreed to govern their own countries in a way that helped promote civil and political rights, and social and economic rights.  These treaties affected children as well as adults. But people thought it would be useful to put all the rights affecting children into one treaty.  This was the Convention on the Rights of the Child (CRC) (1989).  
[Every country has ratified the CRC, except the USA and Somalia.  Probably Somalia will ratify it in the future.  However, the contents of the CRC mostly apply to Somalia because the things in the CRC are mostly included in earlier treaties, and in the UDHR, as well as in the Declaration on the Rights of the Child, passed by the UN General Assembly in 1959 which applies to Somalia as a member state of the UN.] 

Suggested activity
Introduction. The governments of the world wrote down the needs/rights of children in the CRC.  The children will hear a story and guess which things violate children’s rights as listed in the CRC.
Story. An internally displaced or orphan girl who lives with relatives but is made to work cooking and cleaning for 12 hours a day, is not allowed to go to school, is not allowed to play, is not given medicine when she gets a fever, gets little food, while the children of the house do not work and attend school.

Ask ‘listening students’: What rights does the orphan girl not get? (Answer: the orphan girl does not get the right to education; rest and play/recreation; health care)
Radio students:  Mention rights from CRC which are useful to study in the current Somali context.
  
Concluding remarks. We talk about the ‘rights of the child’ because all of us need to help all children meet their needs. Although the ‘listening students’ are mostly still children or adolescents, they can play an important role in the lives of younger children, helping them to play safely, study etc.

Suggested objectives

After the lesson, the students can:
· Name three rights of the child (eg. education, health, play/recreation, right of disabled child to a full life…..)
· What rights of younger children in your family can you personally help to fulfil? (play/recreation, education, health…)

·  Answer the question: do girls have the same human rights as boys? (yes)
· Answer the question: do children who are displaced from their homes due to climate or fighting have the same human rights as other children? (yes)

· Answer the question: do children with disabilities have the same rights as other children? (yes)

18. The right to life and health: infectious diseases
[The time allocated to infectious disease lessons can take account of what was studied in years 3 and 4.  Longer time is needed if these topics are to be learned rather than revised.]

Suggested content

All human beings need health, and we should help each other to have the right to life and health. But whether we are from China or Brazil, from clan X or clan Y, we can die from infectious diseases. We should try to protect ourselves and each other from infectious diseases.  What are these infectious diseases that affect all human beings? (NB. Some of these diseases have been covered in years 3 and 4, so for these it is revision.)
Infectious diseases
Diarrhoea,dysentery (use oral rehydration for all these):- 
>>Many diseases affect the digestive tract and cause diarrhoea (frequent and watery bowel movements) or dysentery (same, with blood and mucus). They are caused by many kinds of harmful bacteria, or by small organisms called amoebae in the case of amoebic dysentery. The organisms are excreted in the faeces of infected persons, and can easily be transferred through food and water, unless there is good sanitation and hygiene. 
>>Cholera is caused by one of the most dangerous of these bacteria, with severe diarrhoea. In severe cases it can cause death within a day, and it can spread quickly in an epidemic through contaminated water.
>>Typhoid fever is another of these bacteria transmitted by faecal matter. It begins with a fever which increases for a week, and then stays for another week before easing slowly. Diarrhoea may occur, as may constipation. The disease is very dangerous and can occur in epidemics. 

>>The above are bacteria.  Hepatitis A is a virus also transmitted by faecal matter, and causes severe weakness for 2-3 weeks, with some weakness thereafter. There may be fever, pain near the liver or muscles and joints, diarrhoea, and there is a characteristic yellowness in the eyes and pale faeces.

Tetanus. Tetanus bacteria are common in the environment, especially in animal and sometimes human excrement.  They are ‘anaerobic’ and can infect deep wounds away from the oxygen in the air. Symptoms (muscle spasms which can be fatal) take 2-14 days to develop. Prevention: wash superficial and deep wounds thoroughly with clean water, use disinfectants eg hydrogen peroxide; have tetanus vaccination.  For new-borns, cut the umbilical cord with a sterile implement, near the body, and leave the cord lightly covered so oxygen from the air can reach it. Use clean hands etc during childbirth, to avoid infecting the mother.

Worms. Worms, notably roundworms (discussed in a later lesson), are common where hygiene is poor as the eggs and small larvae are transmitted in faecal matter. They cause intestinal discomfort, weakness, sometimes intestinal blockage.
Malaria. This is spread by mosquitoes which lay their eggs on water, and which begin their lives as creatures living in the water. They cause chills and headaches, then fever, then weakness; each day or every 2-3 days.
Respiratory diseases:-

These are transmitted by droplets in the air (prevention: cover your mouth when you cough, don’t go near to young babies when infected, don’t spit), or by getting onto people’s hands etc. (wash your hands frequently).

>> Several kinds of virus cause colds and influenza.  

>>Pneumonia, - inflammation in the lungs, - can result from these virus infections and bacterial infections (which may join the viruses). Symptoms include a cough with yellow or green sputum, high fever sometimes with shaking chills, shortness of breath, chest pain, etc. 
>>Tuberculosis of the lungs (TB also affects other parts of the body) is a bacterial infection, which causes a long-lasting cough, sweating at night, chest pain, weakness etc. It is very infectious and should be treated with special antibiotics.
Other infectious diseases common in children. Eg viruses causing polio, measles, mumps, chickenpox, rubella. Vaccinations can largely prevent several of these diseases.

Diseases transmitted through blood and sexual fluids, and sometimes from mother to baby at birth:-
>>HIV/AIDS; >>Hepatitis B, C (these can damage the liver.)

Prevention: avoid unprotected sex with people who may be infected. No needles or 
syringes or other medical equipment used on others should be re-used without
disinfection through boiling. Avoid blood transfusions which may be infected.  

Others. There are many other kinds of infectious organisms. For example, there are many bacteria which enter wounds, and can infect women after childbirth; causing various symptoms and sometimes blood poisoning.
Bacteria can also cause decay of our teeth and gum infection, if we don’t practise oral hygiene.  

Suggested activities
Introduction. All human beings need to preserve their health. But Japanese, Italian, Nigerian, Somali and other people from all parts of the world can all be infected by the same types of disease.
Brainstorm: 
‘Listening students’ name infectious diseases and how they happen and can be prevented.
Radio students: the same.
Narrator has discussion with radio students about diseases transmitted by faecal matter in water supplies and food, and how to prevent them. Selling food outside, especially meat, exposes it to germs of this type carried by dust and flies.
 Also worms and tetanus, which are transmitted by faecal matter. Describe oral rehydration –why it is needed and what drinks are best. 
Concluding remarks. We must respect all human beings as brothers and sisters, even if they are from another country or clan.  We should care about their needs which we may also call human rights.  For example, they need good health, so we must adjust our behaviour so that we do not spread infections.  One important lesson is to find ways to keep our food and water clean so that we do not get the diseases carried by faecal matter. 

Suggested objectives

After the lesson, students can:

· Name three infectious diseases that are transmitted through faecal matter and describe the symptoms (see table above). Give one reason why diarrhoea is dangerous? (dehydration, also loss of nutrients)
· Suggest two oral rehydration fluids for diarrhoea (water boiled with a little rice or other flour or vegetable, oral rehydration package (used with clean water), oral rehydration home formula (with clean water) – see lesson 38 for formula, or page 152 of ‘Where there is no doctor’.
· Name three ways drinking water be made safe from these diseases:-
>>>>>Boiling water kills most harmful creatures but is too expensive for most people.  Try to boil drinking water during an epidemic such as cholera though. 

>>>>>Using a filtering process is good (is this practicable locally?). 

>>>>>Allow water pots to stand so that solid matter sinks to the bottom and then pour water carefully into a clean vessel (larger organisms can’t pass through, a proportion of smaller ones may cling to solid matter)

>>>>>Pour water through a clean cloth to remove solid matter (larger organisms can’t pass through, a proportion of smaller ones may cling to solid matter); -wash cloth and sterilise in sunshine

>>>>>Cover pots of water to avoid contaminated dust 

>>>>>People should not put their hands or used cups in drinking water

>>>>>Water may be partially sterilised by leaving clear glass or plastic bottles or plastic bags of water in the sun for several hours

· Name three precautions for preparing food so that these diseases are not transmitted:-
>>>>>Wash hands after using the toilet and before eating or preparing food

>>>>>Wash food with drinking water especially if it is not being cooked

>>>>>Keep flies off the food

>>>>>If food is reheated, heat fully to sterilise it.

>>>>>Wash dishes in clean water and put in sun for sterilisation.  
· What is tetanus? How can it be prevented? (see table above)   
19. How can we avoid giving other people infectious diseases? 
Suggested content
If we are respectful to other people, we will behave in ways that keep them healthy. So we should try to reduce the amount of disease-causing organisms in our food, water and environment.  
Suggested activities

Introduction. Explain that health is everybody’s responsibility. As discussed yesterday, we should do our best to keep the environment clean and take other precautions so that we and our family and others don’t get diseases transmitted by faecal matter. 
What can we do about other infectious diseases?

Ask students what they know about (a) malaria (b) ‘children’s diseases’ (c) respiratory diseases (d) diseases transmitted by blood and sexual/other body fluids? (‘Listening children’ brainstorm in class, then ‘radio children’ give examples, including symptoms and prevention.)
Concluding remarks. We can protect the health of others if we take the necessary precautions against these diseases and if we are careful when we have them (eg don’t spit).

Suggested objectives 
After the lesson, students can:
· Give two symptoms of malaria, and suggest two ways of preventing it (headache, chills, fever, recurrence; use bed nets, get rid of stagnant water, keep body covered after sunset..)
· Describe two respiratory diseases. Give two ways for avoiding spreading them (cover mouth when coughing, wash hands frequently after contact, don’t spit…)
· Name two diseases that can be prevented by vaccination (see table above)
· Name two diseases that can be transmitted through blood and sexual/other body fluids. How can they be prevented (see table above)

20.    If we keep others healthy, we keep ourselves healthy too (revision and synthesis)
Suggested content

All human beings can be affected by disease organisms.  We need to fight against infectious diseases, to help others and ourselves.  For example, in 2008 the World Health Organisation has declared Somalia to be free of polio, after a nationwide campaign of administering oral polio vaccine.  The country had been free of polio since 2002 but the disease had re-entered the country in 2005 with someone who had lived elsewhere. The vaccine campaign was and will continue to be an example of good cooperation by thousands of volunteers.
 
We can all reduce the impact of infectious diseases by how we live our lives and do our work. This shows respect to others, whereas dirty behaviours like spitting in public places shows disrespect since it helps to spread disease.  It is respectful to keep water clean, and to serve food which has been washed in clean water and if cooked, has been properly sterilised by heat each time it is served. We should also keep our teeth and gums clean, to that we look nice, do not suffer gum disease or tooth decay, or spread these to others.
Suggested activities

Introduction. As above.
Ask the ‘listening students’: Give the name of an infectious disease and how it is spread.  Ask the teacher to write the name of each disease on the blackboard. 
‘Radio students’: mention several diseases and how to prevent them.

Concluding remarks. All human beings can suffer from infectious diseases, so we should show respect to each other by keeping the environment and our food and drink clean, and food should be thoroughly cooked each time it is served (not just warmed up).

Suggested objectives
After the lesson, the students can describe infectious diseases which can affect all human beings:
· Name two diseases transmitted by faecal matter
· Describe one way of giving oral rehydration to people with diarrhoea

· Name two ways of making drinking water safe
· Name two ways to stop the spread of respiratory diseases
· Name two diseases spread by blood and sexual/other body fluids. Describe prevention measures (-adjust to cultural norms regarding sexual messages)
21. Road safety
Suggested content

Vehicles on roads are like weapons, - they can injure or kill people.  So when people drive fast or badly they are not showing respect to other people.  Those people may lose their life or health, if there is a collision.  
Children are in danger from traffic on the roads.  They can be safer if they observe basic rules, especially: Look Left, Look Right, Look Left and then cross quickly if the road is clear. (This assumes vehicles are on the right hand side of the road. In places like the UK, where drivers are on the left hand side of the road, the rule is Look Right, Look Left, Look Right and then cross.) 

If you cannot see both ways clearly (eg because of a parked vehicle or a bend in the road), do not cross the road.  Go to a place where you can see clearly.

Another rule is to walk on the side of the road where the traffic is coming towards you. –- so you can see the vehicle and get out of the way. Do NOT walk with your back to the traffic.  Always remember that the driver may not be paying attention, so think about your safety if you are walking.
Suggested activities
Introduction. As above.
Story.  A driver is thinking happy about selling some camels and goats this morning for a good price.  A child is crossing the road, thinking about going to see his or her cousin. 

Ask the ‘listening students’: What were the emotions of the driver and the child?

Neither of them is thinking about safety, the driver is looking round into the vehicle and hits the child.  
Ask the ‘listening students’: What were the emotions of the child/child’s family members, and the driver?
Tell the story again, but this time the child and the driver do think about safety, and they both have a wonderful day. 

Concluding remarks. We have to think about everybody’s safety whenever we are near a road.  

Suggested objectives
After the lesson, students can:
· Give three ways to keep safe when near a road (look before you cross (both ways, or left, right, left (if that is correct for Somalia); do not cross if you cannot see both ways; do not walk on the side of the road with your back to the traffic)
· Suggest what a person should do when crossing a road with young children? (repeat these traffic rules aloud to the children, getting them to look to each side with you etc; to notice which side of the road they are walking on)

· Suggest three things that may distract a driver from seeing you on the road (dropped something in the car, changing music, talking on the phone, turning round to look at people in the vehicle, sleepiness, substance abuse…)

· Suggest something that can go wrong with a car that could endanger a pedestrian (brakes fail, puncture of a tyre….)
22. Safety at sea 

Suggested content

This lesson should discuss the safety issues for local small sea-going vessels.

The lesson can also introduce first aid on what to do about someone who has almost drowned (at sea or otherwise).
Suggested activities

Introduction. Safety at sea (write based on local expertise). What to do if someone has nearly drowned ( or has other respiratory blockages) –see Where there is no doctor, pages 78-80. 
Pair work. In pairs, students then tell each other what to do if someone is nearly drowned or has other respiratory blockages.  Then radio narrators repeat the correct version.

?Story and concluding remarks covering safety messages related to the coastal areas of Somalia.
Suggested objectives

After the lesson, students can:

· Give 3 points about safety at sea (locally appropriate)

· Explain what to do if someone has nearly drowned 
· Explain what to do if someone has choked and is or is not unconscious
· Explain what to do if someone has stopped breathing after a blow, heart attack ….

(for drowning, head below body and body on side; for other things, lay on back – this is what is advised in Where there is no doctor)
23. Safety at home

Suggested content

We must all help other people to preserve their life and safety. All human beings must help one another to preserve the right to life and health.

The home is where children can do the most to help others be safe.  There are many accidents at home, eg children fall into well or other water; children get burned if they fall into cooking fires, or knock over a boiling pot and get boiling water or food on themselves. There is a danger of house fires from lamps falling over or cooking fires.
Small children may not listen to their parents telling them not to do things, because parents do this so often, and many times there is no harmful consequence from ignoring them.  Small children are more likely to believe other children, and so it is important for students to keep telling smaller children to be careful about fire, water and other hazards. 

[Mention other key hazards in Somali households. Perhaps mention the safe storage of guns, as mentioned in an earlier lesson.]

[?But if you are a student and feel yourself responsible for something that happened to another person, remember that you did not do this on purpose.  Do not feel guilty, but try to do something good with your life.]

The lesson can introduce as first aid -what to do about a burn.

Suggested activities

Introduction. Safety in the home.  What to do about burns. 
Pair work. In pairs, students then tell each other what to do if someone gets a burn.  Then radio narrators repeat the correct version.

? Story (humorous). Yunus is a hyperactive young boy. His older brothers and sisters manage to save the younger one by anticipating his moves and teaching him the dangers.
Concluding remarks. Emphasise that older children should educate younger children about dangers.  If they do this conscientiously, they should not feel guilty if something goes wrong.

Suggested objectives

After the lesson, students can:
· Give two examples of dangers facing young children in and near the home (fire, water source, boiling water/food, faecal matter…)
· How can small children be protected from burns (keep away from fire, keep lamps and matches out of reach, turn handles of pans away from edge of stove…) 

· Explain the treatment for a mild burn (put in cold water)
· Explain the treatment for severe or very serious burns (cover lightly with clean cloth so air can reach but not dirt, go for medical help; drink plenty of liquid eg clean water with salt, sugar and lemon or orange juice; keep affected joints mobile.. –see pages 96-97 of Where there is no doctor)

24. Safety and landmines, unexploded ordnance
Suggested content

Using weapons is not the best way for human beings to solve problems. Negotiation is better. [We study this later in the course.]

We should also remember that weapons can cause injury and death even when there is no fighting.  Landmines are really dangerous, and so are some kinds of weaponry that can explode when people handle it.

The message for the students is to avoid touching anything that might explode.  If there are landmines, then they should stand still and see if any older person is near to advise them.  Otherwise they should carefully walk back exactly the way they came.  And then tell community leaders where the dangers are.  And always tell younger children what things they should not touch.

Students should also know the signs used in Somalia to mark landmine dangers.

Suggested activities

Introduction. Descriptions of unexploded ordnance and landmines (-based on local dangers), danger, what to do.

Story. A child was picking up firewood, and heard an explosion.  A goat had trodden on a landmine.  The child looked around and saw that there were black patches around, where other mines had exploded in recent times.  The child was frightened.  There were no adults in sight, she was alone. 

Ask the ‘listening children’: What she should do?
She had heard that you should walk back very slowly and carefully the way you had come, looking all the time for wires or signs of landmines.  She got back safely. She told the teacher (or imam) where she had been.. Soon the area was marked as dangerous with big stones. The head teacher (or imam) praised her in front of the other students saying that she had done the right thing. The teacher (or imam) put pictures of landmines on the wall so that all students knew what they looked like.

Concluding remarks. Teacher summarises safety messages. 
Suggested objectives

After the lesson, students can:

· Describe three objects that they should not touch because of likely or possible explosions
· Describe the signs that landmines may be present, and the formal and informal ways of marking affected areas
· Describe how to behave when in an area with landmines (stand still, if no-one can help then retrace footsteps slowly..., tell someone later so they can mark the area)
25. How can we help others to be safe (synthesis and revision)
Suggested content

We must respect all human beings.  We all need to be safe and in good health.  We have to help each other enjoy the right to life and to health.

We can help each other to be safe by certain behaviours, as mentioned in recent lessons. Students especially can help younger children by explaining to them the dangers in their environment not just once but many times.

Suggested activities
Introduction. Revision of the week’s lessons.  

? Ask ‘listening students’: Please brainstorm ways that students can help keep themselves and younger children safe.
? Humorous story. A badly behaved young child breaks all the safety rules. His older brother and sister save him each time.

Concluding remarks. Summary of week’s themes. We can all help each other to be safe.

Suggested objectives

By the end of the lesson, students can:

· List three safety hazards (eg traffic on roads, wells, fire, unsafe storage of guns, landmines and unexploded ordnance)

· Describe how to stay safe on the roads

· Describe how to treat burns and near drowning 

26-30. RESPECT FOR OTHERS INCLUDES RESPECT FOR OUR SHARED ENVIRONMENT

26. The right to life and health: clean water, sanitation
27.  Respect others by dealing appropriately with garbage
28. Deforestation and planting tree seedlings

29. Continuation of previous lesson OR Working together to preserve rainwater 

30. Respect for other people means respecting our shared environment

26. The right to life and health: sanitation  
Suggested content

The most basic respect for other human beings such as guests is to offer them water. All human beings need water.  However, it should be clear water and not make them ill.  This is often a problem.

If the soil near a well is contaminated with faeces, the water may contain harmful bacteria, eggs/small larvae of roundworms and other harmful organisms (like amoebae???

Likewise, if animals and humans leave faecal matter in or near a river used for drinking water, washing dishes, etc,  this can lead to contamination.
So sanitation is very important.  Sanitation refers to how we dispose of human waste like faeces, and other waste products eg discarded food.  We should dispose of these things in a way that (a) adults and children do not get infected from the water they use; and (b) flies do not land on this waste and then transfer bacteria to our food.  Also (c), we should not have dirty water near our homes that can be used for mosquitoes to breed.

So we should keep the sources of our drinking water clean. We should keep animals away and should not swim or wade in water sources. 

We should use some form of latrine
 that can keep faeces covered; and we should have drainage that removes dirty water so mosquitoes and other harmful creatures cannot breed there.

And we should follow good practice with our drinking water (lesson 18 above). 
Activities

Introduction. As above.
Story (with student participation). A fly approaches a house, it finds lots of dirty things to rest on and feed on outside the house and then inside the kitchen.  
When the fly gets near to something unsanitary eg latrine/faecal matter, dead animals, rotting vegetation near a stream, household waste dump, etc. the ‘listening students’ on the right hand side of the room (pretending to be the fly) make a happy buzzing sound like a happy fly.  When the fly enters the house and gets near to some food or water that the family is soon to consume, the ‘listening students’ on the left hand side of the room (pretending to be the family) shout out No No No, each time the fly gets near to some food or water. 
?Repeat,with students playing the other role ( changing the sides of the room that buzz or say No, No, No).
Radio teacher explains about latrines: -use locally appropriate recommendations.

Concluding remarks.  Clean water and sanitation are basic to respect for others and ourselves; they are basic for public health. 
Suggested objectives

After the lesson, students can:

· Give examples of two diseases that can be transmitted by faecal matter/dirty water
· Suggest two ways they can advise younger children to avoid spreading diseases associated with faecal matter –wash their hands after toilet and before eating, don’t play with soil in places where there is faecal matter, don’t put their hands into the drinking water pot

· Describe a simple latrine? 

· (revision) Describe two ways of sterilising or partially sterilising water –boiling, chlorine, filtering, sunning Boiling water kills most harmful creatures but is too expensive for most people.  Try to boil drinking water during an epidemic such as cholera though. 

>>>>Using a filtering process is good (is this practicable locally?). 

>>>>Allow water pots to stand so that solid matter sinks to the bottom and then pour water carefully into a clean vessel (larger organisms can’t pass through, a proportion of smaller ones may cling to solid matter)

>>>>Pour water through a clean cloth to remove solid matter (larger organisms can’t pass through, a proportion of smaller ones may cling to solid matter); -wash cloth and sterilise in sunshine

>>>>Cover pots of water to avoid contaminated dust 

>>>>People should not put their hands or used cups in drinking water

>>>>Water may be partially sterilised by leaving clear glass or plastic bottles or plastic bags of water in the sun for several hours

Also: put all pots, plates etc and cutlery in sun for sterilisation.
27.  Respect others by dealing appropriately with garbage
Suggested content

Garbage is often left around, a danger to health of humans and animals, and spoiling the beauty of the surroundings.  Garbage should be collected where possible, and recycled where possible. Otherwise it should be buried.

Plastic bags

Plastic bags are dangerous to animals.  Camels and other animals eat them and then the bags get stuck in their stomachs and the animals may become sick or die.  Many bags get washed into the sea through rivers and animals like whales, dolphins and fish get them around their mouths or eat them and they block their stomachs and they die.  

Plastic bags are also dangerous to small children, -they can suffocate if they play with them unsupervised.
The bags look horrible as refuse, and spoil the beauty of the environment.  They last for hundreds of years. Dirty plastic bags should be buried.
Clean plastic bags can be used to make things eg clean bags can be put inside each other to make a ball for children’s games. People can make shopping bags from cloth, leather, reeds, etc so that they don’t need to use plastic bags.

If you have paper and can wrap waste in paper, that is better for the environment, as the paper falls apart when it gets wet.  Best is to dig a hole and put waste in that, covering the waste with a little soil each time until the hole is full.  But this should not be done near to a well or other water source.

Suggested activities

Introduction.  As above.  Mention recycling in a locally appropriate way.
Story. A man with a large family takes in distant relatives who have been displaced by floods.  He earns a living using his one camel to transport things. He spends time in the market place and the camel eats from a heap of rubbish including plastic bags.
The camel is quite old and suddenly gets weaker.  The man sells the camel to his rich  neighbour for the Eid sacrifice.  With this money and a loan, he buys a new camel.  The neighbour tells him that when he slaughtered the camel, its stomach was full of plastic bags.  This was why it got weak, not old age.

Ask the students: What should the man do to take better care of his new camel?
Concluding remarks. A well organised community has a clean and neat environment, -people respect each other and the environment. Repeat messages about plastic bags –harm and disposal.

Suggested objectives

After the lesson, students can:

· Give two examples of waste that can be recycled

· Describe two harmful effects of plastic bags (makes animals sick or kills them, spoils beauty,…)

· Suggest two ways of using plastic bags (make a ball, make a long lasting bag, …)

· Suggest how to dispose of solid waste (dig a hole for waste and cover the waste with layers of soil) 

?? treat compost-making here or elsewhere if it is relevant – but families with animals will feed most of their vegetable and food waste to their animals
28. Deforestation and planting tree seedlings

Suggested content

There are different kinds of trees and bushes in different parts of the world and in different parts of Somalia.  They have been there for a long time and survive in that climate.  But if people cut them all down for firewood and charcoal, there will be nothing left.  There will be no wood for fuel, or for making houses, etc.  There will be no tree leaves for animal fodder. 

People need to collect wood for fuel.  But they should collect dead wood.  If they have to take wood from living bushes and trees, they should not kill the bush or tree.  They should not take up the roots of bushes.  If they have to cut down a whole tree, they should not take the old strong trees that are older than generations of men, and they should not take all the trees from one place.  They should think about helping new trees and bushes to grow, from seeds that the older trees and bushes make each year and in the shade of older trees.  

When it rains, the roots of trees and bushes hold the soil in place. The soil attracts the rain and takes the water down into the earth, from where it can slowly to into ground water, springs or rivers. If there are no roots, heavy rain can wash the soil away so that the soil is lost (and the water). This is called soil erosion.  Without good soil, crops cannot grow. 

When there are leaves, they fall on the ground and help make good soil, or animals eat the leaves and their excrement falls on the ground and helps crops to grow.

So we should preserve the trees and bushes, or use them carefully so that there will be trees and bushes for our children and grandchildren.  And we should plant young trees wherever we can, to help our children and grandchildren.
Suggested activities
Introduction. As above.
Story. There was a little girl called Wangari who lived in Kenya. When she was a child, she played in the forest, putting her hand in the streams and trying to catch the little fishes. When she came back from studying in America, the trees had been cut down.  Because of this, the stream was gone and the people said that the soil was poor and their crops were not growing well.

Ask the students: What did Wangari think and how did she feel when she saw that the stream had gone and that many forests had been cut down and crops were poor?

Wangari told the people in Kenyan villages that they should make tree nurseries and then plant out the tree seedlings and look after them.  She started a movement called the Green Belt Movement which has spread to other countries.  The idea is to have green belts of trees in suitable places.  She said that the environment is important to peace.  And she was the first African woman to earn a Nobel Prize for Peace.

? Get teachers and students to make small tree nurseries???

Suggested objectives

After the lesson, students can:
· Give two reasons why we should preserve trees and bushes (for later use as fuel, building material; to prevent erosion; to retain rainwater through absorption in the soil)

· Give two ways of preserving trees (don’t cut the whole tree, don’t pull up the roots of bushes, don’t cut all the trees especially old trees that give shade and lots of seeds, grow lots of tree seedlings and plant them out and care for them).

· ? Plant (or know how to plant) tree seeds or seedlings and care for them (water them, protect them from animals eg with thorn bush cuttings)

29. Continuation of previous lesson
? add locally appropriate ways of conserving water

OR (see below)
29. Working together to preserve rainwater 
Suggested content

All human beings need water.  But water can also be dangerous, eg during floods. We should respect the right of all human beings for water by finding ways to preserve it when it is scarce and to be safe from it during floods.  

Rainwater is precious.  Sometimes we can work together to make dams from stones or other materials and channelling it into fields or storage ponds. At home, we can sometimes collect rainwater from the roofs into barrels etc. In some locations, we can make little terraces –making flat areas on hillsides, by building stone walls to retain the soil. [This needs to be written to suit the situation of likely listeners, following recommended good practice for the region.]
Flood water is dangerous so don’t make homes where floods will come, aim for higher ground.  Perhaps make a channel round the home so that flood water can bypass it. Or strengthen the river banks, etc.  In the home: keep valuables and food high up (upstairs –in a modern house, or hanging from the roof etc) if floods are expected. 

Suggested activities
Introduction. As above.
Story about rain and floods. One family stores water and is prepared for floods, because it is the rainy season. Neighbouring family is not prepared. Child from prepared family tells friend from unprepared family about the expected floods and then both families get prepared.

?Ask the students: There can be several years without floods, so is it worth preparing for a possible flood? 
Concluding remarks. We must be mentally prepared for problems related to climate.  We should always try to learn more about how to prepare for too much or too little rain. We should help each other to cope with these difficulties.

Suggested objectives

After the lesson, the students can:
· Suggest two ways of collecting/storing rainwater

· Explain practices recommended in the lesson (terraces, small dams, water channels…)

· Suggest two ways to prepare for floods

30. Respect for other people means respecting our shared environment
Suggested content

We must respect and care for all human beings, and try to help them meet their needs. They have the right to life/we should respect life and the right to/need for health which means clean water and a healthy environment.

Life can be difficult, so that community should work together to keep the environment clean, sanitary and with trees/bushes/vegetation sustainable into future years.  They should also work to conserve water and prepare for floods.

Suggested activities
Introduction. As above.
Story.  Grandfather and grandmother visit. Father is very proud of his children who are in school.  Grandfather asks what they can do to make life better in their locality.  
Ask listening students: What should the grandchildren say? 
‘Radio children’ say the basic messages.  (Clean water/sanitation, plastic bags, preservation/planting of trees and bushes, collecting rainwater, preparing for floods.) 

Concluding remarks. We all share the environment with each other, so we should look after it.  We should leave a good environment for our children and grandchildren too. 

Suggested objectives
After the lesson, students can:
· Give three answers to the question ‘If we respect other people, what can we do to make their environment safe, healthy and sustainable?’ 

(Answers: eg. keep wells and other sources of water clean, -away from faecal contamination; don’t have unnecessary standing water where mosquitoes can breed; bury garbage and plastic bags; plant tree seedlings; don’t cut old or all trees or pull up roots of bushes; catch rainwater and prepare for floods)

31-35. RESPECT FOR WOMEN AND CHILDREN
31. Why girls should go to school 

32. How can girls continue their education?

33. FGM

34. Keeping women safe and helping pregnant women

35. Respect for women and children builds a better society (revision and synthesis).

Human beings comprise men, women, boys and girls.  But sometimes, because of wars, economic theories, tradition etc, governments and donors talk about ‘people’ and forget the special needs of women and children.  It is for this reason that the United Nations Charter requires international cooperation in ‘promoting and encouraging respect for human rights and for fundamental freedoms for all without distinction as to race, sex, language of religion’ (Preamble (=introduction) to the UN Charter).  

Likewise the United Nations’ Universal Declaration of Human Rights (UDHR) states that ‘Everyone is entitled to all the rights and freedoms set forth in this Declaration, without distinction of any kind, such as race, colour, sex, language,  religion, political or other opinion, national or social origin, property, birth or other status’(Article 2) 
Regarding women and children, the UDHR states that ‘Motherhood and childhood are entitled to special care and protection. All children,.. shall enjoy the same social protection.’ (Article 25 (2))    ‘Everyone has the right to education…’ (Article 26 (1)). 
[Underlining is added.]

[The rights of women were later gathered together in the 1979 Convention on the Elimination of All Forms of Discrimination Against Women’  and the 1989 Convention on the Rights of the Child.  Somalia is not party to these conventions, but the principles are there in the UDHR  And the UDHR tells us what is meant in the UN Charter by ‘human rights’.]

As people throughout the world talk of needs as ‘rights’, we need to help Somali young people to understand that rights are about responsibilities of everyone towards ‘everyone’ and not just a self-centred ‘right’.
  
31. Why girls should go to school 
Suggested content

Half the world’s population is female.  Women and girls do at least half the world’s work but it is often unrecognised as much of this work is at home. Women often work from dawn to dusk and into the night doing cooking, cleaning, child care, cultivation of crops etc.
If the women and older girls are to do this work properly they need education, so that they can prepare nutritious food, keep children healthy through hygiene, gather fuel sustainably, grow food or care for livestock effectively and so on. Plus they may do jobs outside the home, and need education to do that effectively.  Women with more education have healthier children.

Moreover, from the viewpoint of men, having an educated wife means that she can help boys as well as girls with their homework, understand about using medicines safely etc.  She can look after the children if their father is working away from home or is killed in fighting.

From the girl’s point of view, she knows from radio etc that she needs education to understand the modern world, to try for good jobs like being a teacher, and to be helpful to her family.
This is why people talk about girls’ right to education.  It is helps meet their needs and their families’ needs and build a more educated and prosperous nation. 

Suggested activities
Introduction. Women with education have healthier children and can help their sons and daughters with school work.

Story: A grandfather is against girls’ education, the father has been killed in fighting, and the mother wants her only daughter Rahma to go to school. The grandmother is 50:50 (undecided). 
Ask the ‘listening students’: How does Rahma feel? Ask them to brainstorm ways to persuade the grandfather that the daughter should go to school.  
‘Radio students’: Give reasons why Rahma should go to school (her desire for education, health benefits for her family and later her children – can give right foods and understand how to give medicines correctly, can fill in forms, can earn more, etc.)
Concluding remarks. Grandmother tells Rahma that grandfather has agreed to let her go to school and to meet her school expenses for clothes, books etc. …Girls should have the same opportunities for education as boys.
Suggested objectives
After the lesson, students can:

· Give three benefits of education for girls 
(Answers: eg girl is interested in learning so it makes her happy, girls can study Islam at school, women who are educated can look after their children’s nutrition and health, girl can get job as teacher etc or can read instruction and do better trade, educated women can help their sons and daughters do their homework successfully and complete their schooling…)
· Suggest two ways that boys can help their sisters succeed in school (helping with studies, making sure they have time to study by helping with chores..)
32. How can girls continue their education?
Suggested content

The answer to this question depends greatly on local circumstances.  Important features are usually:
· Girls need enough study time at home, with less housework during term time and extra time before exams

· Girls, like boys, may need extra tuition, so an educated woman relative or neighbour or older brother should help

· Family members should praise good achievements by girls and buy clothes so that girl is not ashamed of her clothes….
In some countries older girls can study for exams at home.  (Is this possible in Somalia?)
Ideas:

· If older girl has to stop her formal schooling, she should be encouraged to teach small children in the family, helping them to master reading, writing and arithmetic.  This will keep her own skills alive.

· A group of older girls who have attended school may form a reading and writing club, to share any reading materials, and write stories or poems to read to each other. 

· Older girls should be encouraged to listen to radio education programmes, to extend their knowledge and understanding. She should try to get newspapers to read; and read books if she can get them.  Maybe she can get a tape/DVD for learning a foreign language.
Suggested activities

Introduction. As above.

Story. A girl who has done well in school wants to continue her education [based on realistic possibilities in Somalia].  She tells her mother she has the ‘right’ to education. Her mother says this is OK to discuss with her, but it is not necessarily convincing to others. Her mother tells her to explain her desire for more education by telling her father how this will help the family.  –That she wants to be a teacher.
Ask the ‘listening students’: What can she say to convince her father?

Radio students: Give locally relevant answers.
Concluding remarks. We must respect girls and boys, women and men equally.  Summarise advantages of girls’ education.

Suggested objectives

After the lesson, students can:

· Suggest two ways of continuing to study after primary school (ways of continuing formal schooling [–to be decided by Somali writers], ways of continuing education through teaching others, girls’ study groups, listening to radio and reading newspapers etc.
· As appropriate
33. FGM

Suggested content
There is no basis in religion for FGM. It is one of many of the world’s traditions that need to be abandoned because it is bad for health.  Doctors know that FGM causes a great deal of ill health among girls and women, and may prove fatal – at the time or later, during childbirth. We should practise our religion and not do things to girls that cause suffering and ill health.
The operation is dangerous because of:

· Infection

· Shock

· Heavy bleeding

· Infertility
· Problems with sex and childbirth (tearing of tissues)

· Leakage of urine and stools (faeces) 

· Continuing pain

Suggested activities

Introduction.  As above (culturally adjusted).

Story. A woman has nearly died in childbirth due to scars from FGM.  She and her husband decide that their daughter will never have FGM.  They explain this to her mother.  They explain to her that FGM is not part of Islam. [If possible, get a true story from a health worker.  Otherwise, use the facts in ‘Where women have no doctor’, chapter 30.
]
Concluding remarks.  Culturally appropriate messages.

Suggested objectives
After the lesson, the students can:
· Explain four harmful effects of FGM

· If possible, quote a Somali or other religious leader’s statement that FGM is not part of Islam.
34. Keeping women safe and helping pregnant women

Suggested content

Sometimes women are not safe, -people attack them when they go out to collect fuelwood etc.  The community must try to protect them, eg by having groups of women go out together with some men to protect them. Sometimes women are attacked by their own husbands.  This is very bad as it means the women and children live in fear and cannot enjoy their own lives or bring happiness to the family.

Every year, half a million women in the world die in childbirth.  Many others suffer health problems caused by pregnancy.  The pregnant woman should not have to do heavy work, should have medical check-ups at least if unwell, and should have good food. 
[Adjust to culture] Men can help women by birth-spacing.  It is best if the mother first breast feeds her baby to the age of two years.  Later, she can have another child if she and her husband agree to this, and if there is no medical problem.  

Getting married too young is not healthy because the girl’s body is not strong enough for childbearing and childbirth.  This may affect her health or that of the baby.

Suggested activities

Introduction: pregnant women have to eat as well as circumstances permit, and take rest, to protect the growth of the babies growing inside them.

Story: Pregnant woman is not well.  Husband wants her to go out and collect fuelwood despite this, as they are poor.  She cannot walk well and cannot run if she is attacked so does not want to go.  Her son is brave and says he will collect firewood.  He goes out with a friend and they collect firewood, and carry water, and their friends laugh at them.  

Ask ‘listening students’: ‘What should the boys say?’

Concluding remarks. The mother is rightly proud of her son, and the doctor says he has saved his mother’s life.  Pregnant women need respect.
Suggested objectives

After the lesson, the students can:

· State that half the adults in the world are women

· Explain why a pregnant woman needs good food (baby growing inside)

· Suggest two ways of helping pregnant women to get some rest (collect fuelwood, carry water, do shopping/collect food rations…)

35. Respect for women and children builds a better society (revision and synthesis)
Suggested content

Women and older girls spend nearly all their time looking after the family, as well as serving guests. But they constitute half the population.  The men and boys must make sure that life is good for the women and girls, just as they try to help the men and boys. (This is the basis of human rights), - we are all responsible to help everyone –all human beings - enjoy a better life. 
In a disorganised society, women and girls are not safe when they go out and sometimes at home, they are not properly fed, they do not have access to good health care.  So we should aim at a better organised society where men and women can have peaceful, safe and healthy lives, with respect for each other.
Suggested activities
Introduction. As above.
Story. Salma is not educated.  She comes from a family where women and girls are verbally abused/ not respected/hit/ etc, and are treated like servants.  She marries into a home where women and girls are respected, girls go to school, have time to study etc.  She keeps saying ‘Oh, how happy I am. This is such a good way to treat a woman. …’  
Ask the listening students: What rights/needs did Salma and her mother lack in her childhood home?  (education, health, respect, rest and recreation, not to be treated with cruelty)

There is no FGM in the new home. It is too late for Salma but she is happy that her daughters will not have FGM.  One sister-in-law is a teacher and tells her how much her students enjoy school and are learning from her. The new wife takes lessons from her and learns how to write her name, read a simple book about looking after babies…. [and/or learns to read the Fatiha]
Concluding remarks. -Culturally appropriate messages.

Suggested objectives
After the lessons, the students can:
· Answer the question: how many of the people in the world are girls and women? (answer: half)

· State two reasons why it is good for girls to go to school (they like education, it helps with health of family and children, can get a better job/income etc)
· State two ways that girls can keep learning/maintain their literacy after leaving school (teach younger children, study with other older girls, read newspapers/listen to radio news and information programmes)
· State two dangers from FGM

· State two needs of pregnant women (adequate food, not doing heavy work, health care)

36-40. RESPECT FOR OTHERS MEANS ‘ACTIVE LISTENING’
36. Bad listening is disrespectful

37. Good listening skills: ‘active listening’

38. Good and bad listening

39. Good listening and teaching

40. Respectful and active listening is the best policy (revision and synthesis)

[We expect other people to listen to us.  All human beings feel the same way. It is disrespectful not to listen to people properly.  It also leads to conflict, when people pass on wrong information. Whereas if we want to cooperate or negotiate, we have to listen to each other respectfully and carefully.  Thus listening is a first step towards conflict resolution.
In fact, respectful behaviour almost always has advantages.  In this case, the advantages are that we get better information, we can have better relationships and cooperation,  and we can avoid conflicts due to false rumours etc.

Bad listening is when we don’t pay attention and have disrespectful body language like not looking at the person, getting up and walking around, doing something else while the person is talking etc.  It can be very funny to see a demonstration of bad listening!]
36. Bad listening is disrespectful
Suggested content

Often people make mistakes because they don’t listen carefully to what is said. They may think that the market or food distribution will be on Tuesday while actually there was an announcement that it would be on Monday. Or they pass on a rumour that gets more untrue with each telling, eg someone was frightened of being attacked by someone from a different clan, becomes someone was attacked by that person or by that person and his friends; leading to distrust, hatred and war.
Often people are so busy telling their own viewpoint that they cannot stop long enough to listen to the other person.  This makes it difficult to get agreement.

So we should remember that all human beings, like us, need to be listened to respectfully.  

Suggested activity

Introduction. As above.
Story. Parents (not very rich or well educated) come to see a teacher or headteacher with a long story about family misfortune and why the father wants to be excused from fees or to have his son out of school for some weeks.  Teacher looks out of the window, gets up, combs his hair in the mirror, picks up a book, asks an unrelated question, goes back to the mirror and combs his hair.  
Ask the ‘listening students’: How is the father is feeling?  Does he feel respected?  Does the teacher have respect to all human beings?
The teacher keeps on combing his hair and moustache, looking in the mirror and out of the window. Meanwhile a snake has come into the room and is approaching the teacher.  The father starts talking about the snake, -in a hushed voice so that the teacher doesn’t make a sudden movement and anger the snake. The teacher doesn’t listen but after a while he drops his comb. When he bends down he finds the snake close by and is very frightened. The snake rears up to bite him but the father hits it with a stick/chair and saves the teacher. 
Ask the ‘listening students’: What is the moral of the story?  
Answer/concluding remarks. We should respect all human beings, even if we have more education or money or come from a different clan. We are all human beings and can help each other.  We show respect by listening politely to other people. 
Suggested objectives
After the lesson, the students can:
· Give three examples of bad listening habits (eg not looking at the speaker, doing something else, reading a book, saying something unrelated..)

· Tell this story in their own words or make up a story incorporating bad listening and bad consequences from it.
37. Good listening skills: ‘active listening’
Suggested content

Good listening skills include: 

a) Good body language: facing the person, leaning towards them a little, showing interest, 

b) Saying things to show that you are listening eg Yes, I see, Oh, Mmm and other words or phrases to show interest. 

c) Not interrupting rudely

d) Mirroring the speaker’s feelings (eg ‘You must have felt very worried when you thought you had got lost?’)

e) Summarising the key points to be sure you have got them correctly (eg. So you would like me to tell Abdul Qadir that you are sorry for embarrassing him yesterday evening... ) (eg. So you asked for yellow paint and he sold you brown paint?)

Suggested activities
Introduction. Explain the concept.
Practice 

(90 seconds)

Two students go in front of the class and one tells the other about his/her favourite school subject and why he/she likes it.  The other sits attentively and says Yes, I see, etc; and then (after the teacher says only 30 seconds left) summarises what the first student has said and asks if it is right.

(90 seconds) 
Same as above, in pairs (preferably mix the children up away from their friends)

Concluding remarks.  Reminder that good listening includes (a)-(e) above.
Suggested objectives
After the lesson, the students can:
· Describe three characteristics of bad listening (revision of previous lesson)

· Describe three characteristics of good/active listening that is respectful to other human beings (see list (a) to (e) above).
38. Good and bad listening (oral rehydration formula)
Suggested content

This lesson is about children who chatter in class, which is not respectful to the teacher. It puts a baby in danger. 
Suggested activity

Introduction. Do you remember the lesson about diarrhoea and how we said that oral rehydration was important because if a person loses too much water through diarrheoa they can die? (lesson 18)
Story.  A teacher is telling students about oral rehydration therapy for people with diarrhoea. When a person has diarrhoea, the digestive tract cannot easily absorb pure water, but it can absorb water together with sodium ions and glucose.
  A person with severe diarrhoea should sip frequently on a fluid such as the following:
· Oral rehydration packet: use clean water as per instructions

· One litre clean water with 8 level teaspoons of sugar and half a teaspoon of salt. (If available, add fruit juice or mashed banana to give some potassium.)
· One litre water boiled for 5-7 minutes with 8 heaped teaspoons of powdered grain, or mashed potato/mashed cooked rice, and a half teaspoon of salt
(Taste to ensure not saltier than tears.)

 But Salma and her friend are talking about clothes and drawing pictures of clothes for much of the lesson. When Salma goes home, her mother says the baby has diarrhoea. Salma tells her mother that the baby needs this kind of drink and she says to use a lot of salt and a little sugar.  

Ask the ‘listening students’:  Is Salma right?  What should she have said?
Her mother tastes the drink and says it is too salty but Salma is sure she knows what is best.  Just before her mother gives it to the baby, her friend Fatima comes to visit.  They explain the situation to her.  Fatima says that Salma was not listening properly during the lesson, and explains the correct formula.  Salma also says that the teacher recommended cereal gruel as being best. 
Concluding remarks.  We need to listen carefully and to cross-check that we have heard correctly. This will prevent many problems in life.     

Suggested objectives

After the lesson, the children can:

· Suggest one way it can be dangerous not to listen carefully (eg if wrong medicine or rehydration formula is used) 

· Give the correct formula for oral rehydration solution (see list above)

· Suggest an alternative rehydration drink using normal foodstuffs (see list above)
39. Good listening and teaching
Suggested content

Some people think that it is more respectful to listen even if you don’t understand. But it is usually more respectful to ask for clarification.
In school, especially, students should ask teachers questions politely if they do not understand.  And teachers must help students to tell what they do or do not understand, so that they can get this lesson right as a basis for future lessons.

Stress to the teachers that they should not ask the whole class ‘do you understand?’ (they will say Yes) but should ask individual students to explain what they understand and what they find difficult to understand.

Suggested activities
Introduction. In school, students should ask teachers questions politely if they do not understand.  And teachers must help students to tell what they do or do not understand, so that they can get this lesson right as a basis for future lessons.

Story. The story is about a lesson,  First it is taught badly. [Later it will be taught well.]

First version: -A biology lesson, with a young teacher who does not know how to teach. He quickly reads out the life cycle of the roundworm. He says’ The roundworm eggs are in the soil where there has been faecal matter. The child gets soil on his hands then eats with his hand. The eggs enter the intestines where the larvae hatch and swim into blood vessels and go to the lungs. They get bigger and get carried by mucus to the mouth where they are swallowed. They live in the intestines and lay eggs. They can use up food nutrients and can make the child ill by blocking his or her intestines. Do you all understand?’

Ask the ‘listening students’: Was that a difficult lesson? Do you remember it all?

Second version: -This is a good teacher. The whole lesson is made up of teacher and students listening to each other very carefully and respectfully. The teacher asks children what they know about roundworms and listens carefully and politely. He asks them if they know where roundworm eggs are found and how children get them into their mouths. He summarises this and asks if anyone does not understand.  He asks one of the students to summarise things so far.  Then he explains about how the baby (larval) roundworms burrow into blood vessels and go to the lungs to grow a bit bigger.  And go up the throat into the mouth and then get swallowed and live in the intestines.  He asks the students if they understand.  One student asks what is meant by lungs.  The teacher says, that is a good question.  He asks if any other student can explain this. Then he asks them if they know anyone who has had medicine for roundworms.  He asks what should be done to avoid or treat worms.  Each time, he asks and then summarises the right answers.  Then he asks different children to describe each stage of the life of the roundworm. 
Concluding remarks (to teachers and students).  It is important to listen respectfully so that we get to know the facts and who has understood them.  This was an important lesson because now you can understand about telling your younger brothers and sisters about keeping away from dirty soil and about washing their hands before they touch food.
Suggested objectives
After the lesson, students can:

· Answer correctly ‘Should you put up your hand when you do not understand the lesson?’ (Yes; or ask the teacher after the lesson)

· Explain the life cycle of the roundworm
40. Respectful and active listening is the best policy (revision and synthesis)
Suggested content
Good listening brings many advantages, and is respectful.  Moreover, many conflicts arise because people don’t listen properly and verify what they hear.
Suggested activities

Introduction. Remind students about bad and good listening.

Story.  (1) About a conflict between different clans based on a false rumour originating in bad listening.   OR (2) About how good listening enabled a small girl to tell others to avoid a minefield.

Ask the ‘listening students’:  (Story 1: )What would have happened if the first person had listened properly? If other people had tried to find out the truth? (Story 2). What might have happened if the child had not listened carefully, even though she was listening to adults talking and was not being addressed herself?

Concluding remarks. We should show people respect by listening carefully. And we should try to verify important information, by asking the speaker to repeat what has been said (and perhaps verifying independently). 

Suggested objectives

After the lesson, the students can:

· Describe three characteristics of good/active listening that is respectful to other human beings

· Describe two oral rehydration drinks (revision of lesson 38)

· Make up a short story about how good listening can save lives.

41-45. GOOD COMMUNICATION AND REFUSAL SKILLS
41. Respectfully assertive communication

42.  Saying no to harmful substances

43. More about the harmful effects of smoking etc

44. HIV/AIDS
45. Respecting others includes saying NO to dangerous behaviour

What is respectful communication?  It is not aggressive communication, with shouting and implied threats. It is not so submissive (too frightened to speak) that the other person misses out on information. It is politely stating what a person thinks and feels: this is called assertive communication.  It requires a lot of skill and courage sometimes to master this type of communication and use it appropriately.

Aggressive*>>>>>>>>Respectfully assertive*<<<<<<<<Over-submissive*

[*Need to choose Somali words for each type of communication.]

We cannot always change the way we talk to our parents or elders, though we can make an effort by expressing ourselves clearly to those who are willing to listen.  But we can practise better communication with people of our own age.  This is especially important when they try to make us do things that are bad or unsafe.

41. Respectfully assertive communication

Suggested content
Students can get the idea of assertive communication by looking at a brother/sister dialogue (relating to girls’ education).
Suggested activities

Introduction. The best communication is politely assertive, - so that others know what you really want to say, even if you are shy.  And so that you are not aggressive, showing disrespect to others.
Story.  Fatima has a teacher who gives lots of homework.  The previous teacher had been sick a lot so the class had got behind.  Fatima’s older brother has just got a job.  He comes home and plays very loud music or plays the radio very loudly.  Sometimes he tells Fatima he needs food, drink etc for himself or his friends.  She is getting poor marks for her homework. The teacher asks her to try and get better conditions for doing her homework, and suggests she speaks to her brother politely but assertively. 
Fatima:  Brother, I would like to speak to you for a few minutes if you have time.

Brother (rudely):  I am in a hurry, what is it? Get me a drink.

Fatima: First we should talk, while the younger children are playing outside.  I have a problem.

Brother: Well, I am sure it is nothing to do with me, so I’ll be going now.

Fatima:  I want to say something, if you don’t mind.  I am having difficulty with my homework.  I find it difficult to concentrate when there is loud music and when I have to do things for people all evening.

Brother: Rubbish.  You are clever. Father always praises you as the brains of the family. The teacher is just giving better marks to her favourites.

Ask the ‘listening students’:  Are Fatima and her brother communicating well?  
Fatima (politely assertive): Brother, I have a real problem. I cannot finish my homework assignments because of the noise and the interruptions. See my books, -you can see what the teacher has written.

Brother (reads): ‘You need to finish this assignment, and please get the next assignment finished on time.  Your work is not good enough.’

Fatima: Can you help me?

Brother: How? I had problems doing homework, because my friends wanted me to spend time with them to make up the numbers for games.
Fatima:  I have heard that you can get an earpiece to listen to music from the radio/player, so that others don’t hear it.  Could you use that during term time?  And could you get your own drinks etc or ask someone else, so I don’t have to stop my homework?

Brother: Well, I will do what I can.  In fact, father is also complaining about the noise.  It is a good idea to get an earpiece.
Ask the students: was Fatima aggressive or polite?  Did the brother want to listen to her? After the conversation, did the brother have more information and ideas? (yes, he saw that his sister was getting bad remarks from the teacher, and she gave him the idea of an earpiece.)  

Concluding remarks. It is possible to be polite/respectful and yet to explain your needs and your feelings. That way people have all the information, and problems can sometimes be solved.

Suggested objectives

After the lesson, students can:
· Describe the three types of communication, and identify which is the most respectful of others and which is the most disrespectful.

· Identify a problem which makes it difficult for boys to concentrate on homework and a problem which makes it difficult for girls to concentrate on homework.

· Suggest what the girl can say and what the boy can say, using respectful assertiveness, to solve their respective problems.

42.  Saying no to harmful substances
Suggested content
The lesson has three messages: about harmful substances, about addiction, and about how to say No to drugs.  (Or to not use them often. Most boys will try cigarettes and maybe Qat, but they should not make a habit of using them, or more dangerous drugs.) 

a) Harmful drugs:
· smoking cigarettes damages lungs, heart etc and causes lung cancer

· alcohol leads to foolish behaviour and damages the liver 

· qat can lead to depression, ulcers of gums and digestive system, teeth discolouration; eventually to liver or kidney disease: and to cancer, sometimes attributed to pesticides used on the leaves
  

· other drugs which lead to dependence and then addiction and sometimes breakdown of mind and body (eg marijuana seems to lead to psychosis in some young people); addiction means no career but lots of expense.  This can include some kinds of medicine, used without prescriptions.

b) Addiction: horrible effects of stopping the drugs once addicted.
c) Saying No: 

Don’t blame the other person.  Just very respectfully and politely state how you feel and that you want to avoid the risks and keep a well-functioning mind.

Suggested activities
Introduction. There are harmful substances that people get to take so often that it damages their quality of life eg study, work and relationships, and sooner or later damages their health.  Discuss this with the ‘radio children’.

Practice. One side of classroom says ‘Come here. I took some of my father’s qat. Let’s use it.’ Other side of classroom says ‘No thank you.  I want to concentrate on my studies and pass my exams.’  Ditto for cigarettes (‘No thank you, I don’t want to damage my health.’). 
More practice of this type (as locally appropriate).

Concluding remarks. If we are politely assertive, we can avoid doing things which are risky for us and for others.  If more of us avoid these things, then there is less pressure on everybody to do them.

Suggested objectives
After the lesson, students can:
· List three addictive substances and one harmful effect of each
· Explain two skills for saying No respectfully (do not blame the other person, state your own feelings, state what you think is best for you)

43. More about the harmful effects of smoking etc
Suggested content
Give more details about the harmful effects of smoking cigarettes and/or chewing qat, and other narcotics as appropriate.

Suggested activities
Introduction.  Even if you try something, don’t make a habit of it, because it will become harder and harder to stop. Mention serious drug addiction, as appropriate. Even something like cigarettes, which don’t interfere with your concentration on your studies, will greatly increase the chances of heart disease, lung cancer, breathing problems, high blood pressure, etc. 
Story. Eg. Twin brothers aged 50.  Yunus chain smokes cigarettes and has just been in hospital with heart and lung problems. He says that since the age of 20 he wanted to stop smoking but couldn’t. 
Ask the ‘listening students’: Why can’t he stop smoking cigarettes?. (Answer: he is addicted, -if he can’t have a cigarette, he can’t think of anything else but having another cigarette, gets a headache etc until he has one.)
Yunus’ twin brother Yaqub is fit and well, and goes out swimming and fishing etc with his 15 year old son, and can run faster than the son can.  One day Yaqub and Yunus sees that Yunus’ son is in danger (eg. is being swept out to sea and may drown) and Yaqub saves him (because as a non-smoker he is fit and well).
Practice: One side of the classroom says ‘Let’s get some cigarettes.’ The other side of the classroom ‘No, I like to be fit and to preserve my health’.  Then repeat, changing sides, (so each student gets to say both things).

Concluding remarks.  One of the best things a young person can do is say No to cigarettes. Cigarettes damage health in mid-life and are a waste of money too. By saying No, you help others to think about saying No also.  This applies to all addictive substances and bad habits in general. 

Suggested objectives
After the lesson, students can:

· List three harmful effects of cigarettes and/or qat

· Explain two skills for saying No respectfully (do not blame the other person, state your own wishes/feelings, state what you think is best for you)

· Suggest a sentence for saying No to cigarettes

· Suggest a sentence for saying No to qat

· Suggest a sentence for saying No to …. 

44. HIV/AIDS
Suggested content

There are many infectious diseases.  One of the most dangerous is HIV/AIDS, since there is no cure.  Medicines for it are very expensive and have to be taken for the foreseeable future, as they do not give a cure, -but they do often have harmful side-effects.

Everyone needs to be careful about HIV because anyone can get infected, if they visit a doctor who does not observe hygiene.  One way to get HIV is if you get some blood inside you from a person who has the virus. If the doctor gives an injection to someone who happens to have HIV, and then gives you an injection from the same syringe, then you will get HIV, unless the doctor has sterilised the needle before re-using it.
HIV is dangerous because it takes years before people get ill with AIDS symptoms, and during that time they can infect people without knowing it.

The other way to get infected with HIV is through sexual fluids –having sex with somebody who has the disease (even if they got the disease from a doctor giving an injection).  Regarding sex, there is a way (in English) to remember the rules: ABC.
A= Abstinence (don’t have sex)

B= Be faithful to your husband, wife, partner (OK if they don’t have HIV infection)

C= Use a condom (OK if the condom is used properly and doesn’t break)

If you follow these rules, it will also help avoid several other sexually transmitted diseases and hepatitis B, C.

[ADAPT to Somali listeners.]

Suggested activities
Introduction. As above.
Story.  Sailor with HIV goes to a doctor in Mogadishu and gets an antibiotic injection.  Twenty year old Abdul Salam goes to the same doctor and gets an antibiotic injection.  Doctor has not sterilised the syringe, so perhaps Abdul Salam will get HIV.  
[Optional] Abdul Salam stays with friends in Mogadishu who tell him he is not a man if he has not had sex.  He knows he should say ‘No’, but they pressurise him and he has sex with a woman who goes with sailors.  Perhaps this woman has HIV/AIDS and infects him.

He gets married and his wife has a baby. At the clinic they test the blood and find that the mother and baby both have HIV. Abdul Salam trusts his wife so he has a blood test and finds out that he has HIV and has given it to his wife and child.  He is rich so he buys medicines for himself and his family, but they make him feel unwell much of the time.  So he doesn’t travel much now.  But he goes to mosques and tells the young men there not to copy the behaviour they see on films.  They should not have sex until they are married, - they should say No, it is wrong and dangerous..  –But if they do, they should use a condom.  [ADAPT to local culture.]
[NB.  In non-Islamic countries the emphasis in HIV/AIDS education is on training girls to say No to unwanted or unprotected sex, but this may not be suitable for the Somali radio broadcasts.]

Suggested objectives
After the lesson, students can:

· Explain the two main ways that HIV is transmitted (answers: blood to blood, sexual fluids)

· Answer the question ‘Does it take days, weeks or years for HIV infection to make people ill with the symptoms of AIDS?’ (years)
· Suggest two ways people can avoid HIV infection (avoiding exposure through (unprotected) sex or through blood).
45.  Respecting others includes saying NO to dangerous behaviour
Suggested content

We can live more healthy lives if we decide to behave in a good way, and say No when people ask us to do dangerous things.  By saying No, we show our respect for ourselves and others, as we help them to avoid dangerous behaviour.
Suggested activities
Reminder of the week’s themes.

Story. Aunt who has worked in South Africa with an international medical organisation tells her family about the AIDS epidemic there.  Teachers are dying, doctors are dying, people from all occupations are dying. (STATS)  This is because the traditional society got disrupted, and there was not proper behaviour between men and women. There are thousands of AIDS orphans, and grandparents trying to care for grandchildren but they can’t because they are too old. Aunt gave classes in schools to explain the dangers, and that young people should observe ABC.  They should have the courage to say politely No to friends who want them to do unhealthy things, whether in relationships or using harmful substances.   
[Optional] Ask the listening students: what advice did the aunt give?
‘Radio students’: ‘The aunt taught the students how to say No respectfully (do not blame the other person, state your own wishes/feelings, state what you think is best for you). She taught them about AIDS and ABC.’

Concluding remarks. Risks facing young people (eg substance abuse, HIV/AIDS and other sexually transmitted diseases).  Need to say No to friends who suggest risky behaviour – this will help make it possible for others to say No also.
Suggested objectives
After the lesson, students can:
· List three harmful effects of cigarettes and/or qat

· Explain two skills for saying No respectfully (do not blame the other person, state your own feelings, state what you think is best for you)

· Explain the two main ways that HIV is transmitted (answers: blood to blood, sexual fluids)

· Answer the question ‘Does it take days, weeks or years for HIV infection to make people ill?’ (answer: years)

· Suggest two ways they can avoid HIV infection (answers: avoiding exposure through (unprotected) sex or through blood).

46-50. COOPERATION
[Need to identify the best Somali terms for cooperation and for empathy.]
46. If we respect other human beings, we can cooperate with them

47. Cooperating in school (child-friendly school, disability)
48. Cooperating to support a girls’ school 

49. Cooperation for gathering fuel and planting tree seedlings

50. Cooperation is the key to a better life (revision and synthesis)

All human beings are similar in many ways, which means that they can understand one another.  We all have similar needs and emotions; we suffer in the same way when our needs are not met, so we should help each other to meet our needs.

To cooperate with people means: 
(a) listening to each other politely and carefully so that we can communicate about the task in hand 
(b) empathising with them – understanding how they are thinking and feeling –imagining how we would think and feel if we were in their place
(c) recognising the capabilities and good qualities of each person so that we can achieve the best results
(d) coming up with good plans (or rules)

(e) willingly following the plans (or rules).

46. If we respect other human beings, we can cooperate with them

Suggested content

As above.

Suggested activities
Introduction.  Briefly introduce the word ‘cooperation’. Explain that we cooperate all the time in our families, schools, etc.  Even when we walk along a path, we cooperate with others so that we don’t collide with them. We pass things to each other during a meal, someone cooks the meal, someone grew the food or earned money to buy it for everyone to eat, someone may carry the water and firewood used for the meal…
Story. Some families have been displaced from their homes by floods, and are staying near to each other.  They don’t know each other. A kind man gives them a football. The boys start to all talk at once, about what position they want to play. They start to argue about whether to make teams by clan, and almost start to fight.
Then the oldest boy asks them to stop talking at the same time and arguing.  He says, We may be from different clans but we have to live together now, so we should cooperate to have a good game of football. He asks each boy to say how much football they play and which position they like (goal keeper, defence, striker etc.).  Then another boy suggests that they make two groups, starting with two goal keepers, then adding defenders, and then adding mid fielders and strikers. Another boy suggests that they play for a while and then decide whether the two sides are evenly matched or whether some players should change sides, so that the two sides have similar abilities. The oldest boy is much bigger than the others and is a very good footballer, so he offers to act as referee instead of playing.
The boys then have a good game of football. They all know the rules.  Because they cooperate by following the rules, there are no arguments.
Ask the ‘listening students’: When and how did the boys cooperate?

Next day, there is a problem (eg because a strong wind has blown down some huts, including families where there are old people and no-one tall and strong enough to re-build the huts.) The boys decide to cooperate on solving the problem (eg repairing the huts), and then go off to play football.

Ask the’ listening students’: When and how did the boys cooperate?
(Answers: when they discussed how to form the teams, when they followed the rules, when they solved the problem (eg about a wind damaging homes).
Ask the ‘listening students’: did the boys feel happier after they cooperated? (Yes)
Summarise that human beings can cooperate because they are similar.  The boys cooperated effectively because they listened politely to each other; empathised with each other –understood what other boys were feeling and thinking – they had all been displaced by floods and wanted friendship and sport; built on each person’s strengths and helped out with their weaknesses; made good plans; carried out the plans and followed the rules of the game. Afterwards they were still sad about the floods, but they were feeling happier because they had cooperated and felt good about each other.

Cooperative game. Finish with a cooperative (and listening) activity eg count to 10, with students on the right of the classroom saying the odd numbers and students on the left side saying the even numbers.  Then, once the students understand the game, count to 50 very fast.
Suggested objectives
After the lesson, students can:

· Describe two ways that people cooperate so that everyone can eat a meal together

· Describe two ways that people cooperate so that the school can be successful

· Describe two ways that people cooperate so that they can share the use of a road safely
· Suggest two behaviours which help people to cooperate (from items (a) to (e) above)
47. Cooperating in school (child-friendly school, disability)
Suggested content

The aim here is to help the teachers understand about a ‘child-friendly school’.  In effect, this is a school where everyone cooperates. …..-We can compare two schools, through the eyes of a student.
Suggested activities
Introduction. Across the world, there is an effort to make schools more child-friendly.  This makes for better learning, because in the modern world students have to learn how to learn and think for themselves, not just sit quietly and memorise things. This is because the world of work etc is changing so rapidly, -students have to learn how to take responsibility and adapt.  Moreover, in a country where students have to face lots of problems like climate problems, conflict and economic insecurity, the students need to be treated sympathetically by the teachers.  If the teachers don’t empathise with students, they cannot teach them as effectively.
Story. Yusuf was at a school where the head-master was very old. He had a big stick and hit the boys when he came into a classroom even if they had not misbehaved. He shouted a lot and no parent or teacher dared to argue with him.  Yusuf did not like school.  He felt frightened and could not do maths, he just felt too afraid. Then his teacher would hit him.  But his father said he must attend school.
Ask the ‘listening students’: How did Yusuf feel during maths lessons? And when the headmaster entered the room?
The drought came and the family moved into a town. The school there was different.  The head-master was young, and had been trained as a teacher.  He was training the other teachers after the school closed.  

In the classrooms, the teachers were trained (by the head-master) to listen to all the students and praise them for their efforts.  Yusuf was still frightened of maths. The teacher saw him looking panicked and took him aside during play time.  ‘You are an intelligent boy, why can’t you do maths?’  Yusuf told him that the previous teacher did not listen but just hit boys who could not do the sums. The teacher said, ‘Well in our school we all help each other and cooperate. I will ask Mahmood to help you with maths after school.  Mahmood was injured by a bomb last year, and can’t walk without crutches. So he can’t play football with the other boys, but he is very good at maths.’  In the lesson, Yusuf got some sums right and the teacher praised him.  Yusuf also got a sum wrong but the teacher said that he had started it right and praised him for that. Soon Yusuf wanted to go to school, because he liked the teachers and the students.
Ask the ‘listening students’:  
· Did the teacher listen to Yusuf attentively when he talked about his problem with maths?  Did the teacher empathise with Yusuf?
· Who cooperated with Yusuf to help him catch up with his maths?

· Did it matter to Yusuf that Mahmood was disabled?
· Could Yusuf and Mahmood cooperate about other things? Mahmood’s strength was in maths; -could Yusuf help Mahmood with something (eg carrying his books for him when they went home, telling other children not to make fun of Mahmood)?

The teacher/school made a council/committee of students, to take responsibility for cleanliness, the garden, finding out why students are absent and helping them etc. Mahmood was chairman of this committee.

Cooperative game. Finish with a cooperative (and listening) activity eg recite a multiplication table with the right hand side (RHS) saying the problem and the left hand side (LHS) giving the answer and then the reverse.  First slowly and then fast!
RHS: One times seven is?
LHS: Seven. Two sevens are?

RH:   Fourteen. Three sevens are?

LHS: Twenty one. Four sevens are?

Etc. 

Concluding remarks.  We are all human beings and are similar but have different strengths and weaknesses.  We should be respectful to each other and cooperate using our strengths.
Suggested objectives
After the lesson, students can:

· Suggest three ways in which able-bodied and disabled students can cooperate (eg students with physical disability can tutor younger students, or can act as chairman or secretary of a student council/committee; students without disability can help disabled students by carrying things, can protect them from being laughed at or bullied, etc) 

48. Cooperating to support a girls’ school 
Suggested content
Reinforce idea of girls’ education. Stress that this needs support from women and men. Girls and their mothers can cooperate to help other girls get an education.

Suggested activities

Introduction. Reminder of story in previous lesson.

Story. Yusuf tells his sister Haroona that school if fun and he is learning a lot. She wants to go to school, - her mother has been teaching her at home but her mother only completed year 3.  And her mother is busy with housework and smaller children and guests.

Mother and father go to see the young head-master.  He takes them to see the head-mistress of the girls’ part of the school. She is happy to see them, and says that girls who go to school can help their families because of what they learn.  They can help by getting jobs like teacher or nurse, and when married can keep their own children properly fed and healthy because of what they have learned. If their father or husband is away they can write to them.

The headmistress agrees that Haroona can join year 2 of school. She explains that the older girls and their mothers have a committee which helps girls attend school.  They make clothes for girls from poor families, and older girls help the younger ones with their studies. Halimah, an older girl from a poor family, will help Haroona with her studies after school.  

Ask the ‘listening students’: how are the mothers cooperating?  How are the students cooperating?

Haroona’s mother makes school clothes for Halimah.  Halimah asks the mother to teach her to make clothes and use the sewing machine. Soon the mothers’ committee starts a sewing club, where they make school clothes for girls and teach the older girls sewing.  Then a woman teacher gives literacy classes as well, so that the women can write their names and help their children learn the alphabet and simple spelling.
All this cooperative activity means that more girls come to school, and they learn better and don’t drop out.
Ask the ‘listening students’: how are the women and girls cooperating?
Cooperative game. Finish with a cooperative (and listening) activity eg count backwards from 50 with the right hand side of the class and the left hand side of the class alternating.  Fairly fast!

Concluding remarks. The best way to move education forward especially for girls is for everyone to cooperate. Cooperation can be enjoyable too.
Suggested objectives
After the lesson, the students can:

· Suggest two ways in which girls and mothers can cooperate to promote education of girls from poor families (eg help with clothes, help with chores/childcare etc) 
· Suggest how older girls can help younger sisters succeed in school so that they don’t drop out  (eg tutor them after school, make sure they have time to do their homework, make sure they go to bed early…)
49. Cooperation for gathering fuel and planting tree seedlings
Suggested content

Women and girls usually collect fuel but have to go further as the trees and bushes are cut. They may be in danger of attack. Cooperation can help solve this problem, if the community wants to protect the women and girls.
Suggested activities

Introduction. Brief reminder that the lessons this week are about cooperation. 
Story. The village has got bigger, now that many families have come to escape fighting and drought/floods. Most families cannot afford to buy charcoal. So the women and girls are going further each day to get fuelwood. Recently, several women have been attacked.
Fatimah is very sad that her friends have been attacked,  She talks with her friends about the problem. They decide to go out together in big groups for safety. They decide that younger girls should stay at home and look after the young children, as it is too dangerous for them.  (Maybe some men go to protect the women?) 

Ask the ‘listening students’: how are the women cooperating?
The women are happy with their cooperation. They feel safer, and they can help each other if one feels ill. They decide to make things better for their daughters by planting fast growing trees in waste land close to home.  They get the seedlings from an agricultural centre*, then they meet and plant them, and put thorn branches around them.  Then they cooperate so that each woman does tree watering on certain days.  They include some traditional trees also, which grow more slowly, so that in the future the environment will be restored.

[*Mention the type of fast growing trees recommended in Somalia. Suggest also how to grow tree seedlings if there is no nursery.]

Ask the ‘listening students’: how are the women cooperating?
Cooperative games. Finish with a cooperative (and listening) activity eg count to 50 or 100 using only even numbers with the right hand side (RHS) starting and then the left hand side (LHS) following.

RHS: 2

LHS: 4

RHS: 6

LHS: 8   Etc.

Concluding remarks.  Cooperation is often enjoyable.  Cooperation can help solve problems. If we respect people, we should cooperate with them.

Suggested objectives
After the lesson, the students can:
· Give examples of how people can cooperate to solve the dangers of going out to collect firewood (go out in groups; plant tree seedlings nearer to home and care for them; cooperate by sometimes sharing a cooking fire with close relatives or friends…; use other fuels when possible; ?use fuel-saving stoves –if locally accepted models exist)

50. Cooperation is the key to a better life (revision and synthesis)

Suggested content

We shall always face problems in life.  We can make things easier by cooperating to solve these problems. This means having a cooperative attitude and really believing in cooperation as a value and guide to behaviour.

Suggested activities

Introduction. Cooperation is quite a skill. To cooperate with people means: 

(a) listening to each other politely and carefully so that we can communicate about the task in hand 

(b) empathising with them – understanding how they are thinking and feeling –imagining how we would think and feel if we were in their place

(c) recognising the capabilities and good qualities of each person so that we can achieve the best results

(d) coming up with good plans (or rules)

(e) willingly following the plans (or rules).

To cooperate we have to be respectful to others and listen carefully to what they say.  Let’s have fun and do some learning games where we listen carefully and cooperate. We may make mistakes and it can be quite funny because we really know the answers. But we are practising cooperation so we don’t laugh AT any student who makes a mistake, we sympathise with him or her.
Cooperative games. Repeat the maths games from the previous 4 lessons.
Then have students on the two sides of the room take turns in giving letters for spelling words, - quite difficult words where they may not be sure of the answer.  The ‘radio students’ pause long enough before saying the letters so that the ‘listening students’ have time to try and get the right letter.  Eg ‘spell cooperation’

RHS: C

LHS: O

RHS: O

LHS: P

Etc

Concluding remarks.  Teacher summarises learning objectives from lessons 46-49. Adding that –all human beings are similar, we can all cooperate and enjoy life and solve our problems.

Suggested objectives
By the end of the lesson, the students can:
· Give two examples of cooperation in the home

· Give two examples of cooperation in the school 

· Give two examples of behaviours needed for cooperation ((a) to (e) above)
51-55. PROBLEM-SOLVING  (eg for education)

51. A closer look at problems

52. Our school lost its roof in the storm

53. (Setting up a School Management Committee and) Getting children into school

54. Solving school problems (continued)

55. Cooperative problem solving (revision and synthesis)

In these lessons we begin to think systematically about problems and problem solving.  The writers need to be aware of any differences between the Somali word for problem and the English word. 
Using the English meaning of ‘problems’: ---There are ‘problems’ in school subjects, eg maths, geography. We have to think hard to find the solutions to problems posed in lessons (sometimes there is only one right approach and sometimes there are more).  And then there are problems in real life. For example, we need to build a new classroom but the ground is not level and there are huge rocks.

For any sort of problem, we need to first clarify the exact nature of the problem(s).  Then we brainstorm (think of lots of ideas) about how to solve it/them. If it is a problem that affects humans, we need to involve the affected people so that we can agree on (and take ‘ownership’ of) a solution.

In lessons 51-55, we learn four steps to problem solving.  These steps are for use when there is no major conflict, just a problem that affects a group of people, eg the wind has blown the roof off the school. ---In lessons 56-60, we look at six step problem solving, for problems where there are two or more ‘sides’ with different viewpoints or interests.

Steps 1 to 4 for cooperative problem solving are:

1. Clarify the problem

2. Brainstorm solutions

3. Agree on a good solution
4. Plan, implement and monitor the solution.

51. A closer look at problems
Suggested content

The word problem is used a lot.  We use it in maths eg 50 oranges and 20 students in the class, -how many oranges can we give everybody and how many are left over.  This problem has only one answer, and is pure logic.
But in real life, problems are more complicated.  People need to agree on the problem, discuss possible solutions, and agree on the best one. We will learn a four step approach to problem solving today.

Suggested activities

Introduction. As above.

Activity with one correct answer but different ways of finding it.  It is a maths problem.  
Ask the ‘listening students’: How many games are needed if 8 teams play in a competition to win a cup?  (Each match gives a winner -eg through extra time and penalty shootouts, in football).
Radio student 1: Well, I counted all the matches and it came to 7.
Radio student 2: Well, I know there are four quarter finals, two semi finals and one final.

Radio student 3: Well, each team had to lose a match except one.  So that makes 8-1=7 matches.

Radio teacher.  Yes, there are several ways of solving problems.  In this case, there was only one right answer.  But in many real life problems, there are several possible answers, and no ‘right’ answer – as in the following story.
Story. Staff or education committee have to decide on what colour to paint a new classroom.  White is cheaper but gets dirty quicker. Yellow and blue are also available on the market.  It will cost about the same to use white and repaint it more often, or to use the other colours and repaint less often. 
Ask the ‘listening students: What is the problem?

Radio students: The problem is to decide what colour to paint the classroom.  

Story (continued). The staff /committee brainstormed/thought about different ways of solving the problem. One is to paint it white and save money but it may require painting sooner so money will not be saved.  It will cost about the same to paint it yellow, but there is less organising to do about the painting. However, that is not very serious as the older students can help with the painting.  (? Maybe ask the older students to vote on the colour they prefer.)
The next step was to take a decision.  They voted [writers can decide who voted]. The decision was to use white paint (always available).
Finally a plan was made for buying the paint, and doing the painting. Then the painting was carried out.
Here we have four stages, which the teacher can write on the blackboard.

· Clarify problem  .

· Thinking of solutions/brainstorming 

· Agree on a solution

· Plan and implement solution.

Ask the ‘listening’ and ‘radio’ students together: Please name the stages.

· Clarify problem.  Need to paint the walls.

· Thinking of solutions/brainstorming: different colours and prices

· Agree on a solution: voted for white

· Plan and implement solution: bought paint and painted.

Concluding remarks. It is sometimes easy to agree on how to solve a problem and sometimes difficult.  This was an easy example.  Soon we shall look at harder problems.
Suggested objectives
After the lesson, students can:
· Explain four key stages of cooperative problem solving

52. Our school lost its roof in the storm

Repeat of previous lesson to ensure the concepts are understood. Use another simple problem, eg roof was blown off school.

This time, it should be a School Management Committee that solves the problem.

Suggested objectives 

After the lesson, students can:

· Explain four key stages of cooperative problem solving

· Illustrate the four problem solving stages for a situation where a tree has fallen across a classroom, damaging the roof and walls.

53. (Setting up a School Management Committee and) Getting children into school
This lesson might begin with a school/community setting up a School Management Committee/Education Committee – maybe a new head-teacher has come or it is a new school.  Perhaps explain what the committee is supposed to do, and how the membership should represent all the families in the area including poorer families and different clans etc.  Also if girls attend the school, the Committee should include women. 
The new committee is asking various community groups eg male elders group, women’s group, youth group, about education problems. They decide to ask a group of older students at the school to have a meeting about the problem of children who do not enrol in school or who drop out before completing their primary education. 
The student group is asked to follow the four stages outlined above.
· Clarify the problems about children not attending school

· Brainstorm solutions

· Agree on what solutions to recommend to the Committee

· Plan and prepare a report with a list of their recommendations.
During the first three stages, the ‘listening students’ may discuss the answers in pairs. Then the radio students can give answers.
Eg problem of families which are poor (displaced, widows without adult sons, etc), - cannot pay fees, daughters help at home, boys work, no good clothes etc

Possible solutions: groups of neighbours look after young children so that girls can go to school. Poor families somehow help out with labour or child care or gathering fuel/carrying water for the teacher etc. Older students tutor children who drop out because their parents are illiterate and can’t help them with their studies. Etc.

Suggested objectives

After the lesson, students can:

· Explain four key stages of cooperative problem solving

· Clarification: what are some problems that stop children attending school?

· Brainstorm solutions: suggest three actions to help children enrol or stay on in school

· Agree on solutions: suggest at least two actions that you think people could agree on

Lesson 54. Solving school problems (continued)
Continue previous lesson.  OR Create a similar lesson, to solve the problem that boys and girls do not get enough exercise/recreation. 
Suggested objectives
After the lesson, students can:
· Explain the four key stages of cooperative problem solving
· Explain what these stages were in the lesson about exercise
· Explain why exercise is important for health (eg improves circulation and strengthens the heart muscles, strengthens arm/leg/abdominal muscles, makes people feel more cheerful, reduces obesity and many other health benefits)
55. Cooperative problem solving (revision and synthesis)

[Either: revise the above lesson themes about a School Management Committee through a story.

OR, ] Have some more fun activity. 

Suggested content
We have seen that problems can be solved when people cooperate. Let’s play some cooperation games.

Suggested activities

Introduction. Remind the students of the week’s lessons.  Explain that cooperation helps solve problems.  Explain that as the students have studied well, they can have fun and play cooperative games.

Cooperative games 

Eg Mexican waves of different sorts.  (Mexican wave is when the people in a line do an action in sequence.  Teacher gives each student a number. Student 1 raises arms above head and then puts them down. Student 2 immediately does the same. And so on.  If the people are in a line, it looks as if a wave has gone along the line. [Need to adjust this to classroom situation: either get the students to stand in a line, or give them numbers and go with the numbers, so the wave moves around the classroom.] Tell the teachers and students that when the wave gets to the last student then it should go back to number 1 and continue. [This will keep the students active despite some classes being small and some being large.]
After the raising the arms game, then another game can be standing up and sitting down in sequence.  Ditto for other actions.  Try to give as much exercise as possible (linking with previous lesson about benefits of exercise, and trying to show teachers also that lessons can include exercise).
Finally, students on one side of the room clap while students on the other side sing a familiar happy song.  Then students on the other side clap and the others sing the song.
Concluding remarks. Cooperation is fun.  More fun than arguing and fighting. If all human beings would cooperate, the world would be much nicer. 

Suggested objectives

After the lesson, students can:

· Give two examples of cooperation in home life and two for school life

· Explain the four key stages of cooperative problem solving

· Explain why exercise is important for health (eg improves circulation and strengthens the heart muscles, strengthens arm/leg/abdominal muscles, makes people feel more cheerful, reduces obesity and many other health benefits)
Lessons 56-60: PROBLEM-SOLVING (when two sides have different interests)
56. Introducing six-step problem solving

57. Finding a win-win solution to a problem
58. Conflicts can grow

59. Looking forward to a better future

60. Looking to the future: Nelson Mandela and reconciliation

These lessons introduce problem-solving when there are two (or more) sides with different interests. For example, a farmer higher up the river waters his fields one week and then goes away for a week before watering them again. The village downstream has alternate weeks without much water, and it gets muddy and unhealthy. The possible solutions include getting someone to water his fields every afternoon, so that the villagers have clean water every morning. 
For this type of problem, we have six step problem-solving.

· Statement of the problem perceived by Side A

· Statement of the problem perceived by Side B.
· Prepare a problem statement about each side’s real needs

· Brainstorm possible solutions
· Agree on a good solution

· Plan, implement and monitor the solution.
If the two sides can talk about the problem, and reach an agreed solution, we can call this negotiation.
If there is conflict, and it is hard to talk, then we need mediation, which is negotiation with the help of a ‘third party’ or mediator.

56. Introducing six-step problem solving
Suggested content
Sometimes a problem is felt by one person or group of people (Side 1). Their problem is caused by the behaviour of another person or group of people (Side 2).   Sometimes Side 1 and Side 2 both feel they have a problem, but they have different interests. 

To solve the problem, we have to find out what each side wants and needs.  Then we can try to use the four steps we had before (for cooperative problem solving).

Suggested activities
Introduction.  We are going to look at problems that happen when there are two different sides who have different stories and needs.
Story. [Use any suitable story.] Eg. Some grade 3 boys were going home from school and threw their football so high it got stuck in a tree. They were trying to get it down by throwing things at it.  Then some grade 5 boys came along and saw the ball in the tree.  They were taller and stronger and easily got it down and took it down the road with them, to the field where they played football.

Ask the ‘listening students’:  What were the emotions of the grade 3 boys before and after their ball got stuck in the tree?  What were the emotions of the grade 5 boys when they had got the ball and were playing football?

A grade 7 boy came along and saw the unhappy grade 3 students.  The boy whose ball had been taken was crying.  The older boy took the youngsters to the football field and called out to his brother who was playing.  They decided to solve the problem.

Side 1 statement (grade 3 boys). They were playing. Their ball was taken.  Boy has lost his ball, father will be angry. 

Side 2 statement (grade 5 boys).  Found a ball in a tree. 

Problem/ real needs. All the boys want to play.  Boy has to take his ball home.

Brainstorm solutions. 

---Ask the ‘listening students’: What solutions do you suggest?
Radio students: Grade 3 boys play against grade 5 boys; or grade 3 boys go half to each team, to keep both sides equal in ability.  Boy takes his ball home, agrees to play again regularly.

Decide on solution. Grade 3 boys will join both sides. Grade 7 boy will referee.

Plan and implement solution.  Grade 7 boy asks all the boys to shake hands to show they are friends and then play together.  They do this. 

Concluding remarks. This was a very easy problem, just to illustrate the ideas of how to solve problems.  The grade 7 student who helped the two sides to solve the problem is called a mediator.
Suggested objectives
After the lesson, students can:
· Name the six stages of the problem-solving exercise
· Illustrate each stage by the relevant episode of the story
57. Finding a win-win solution to a problem
Suggested content
When there are different sides to a problem, we should seek a solution where each side gains something.  This will make the solution more acceptable. If each side gains at least something, this is called a ‘win-win’ solution. We can illustrate this with a simple example.
Suggested activities
Introduction.  Reminder of previous lesson.
Story. Yasmin goes to the market to get some oranges. She sees that there are not many left, and wants to buy some. But her relative appears and she has to talk with her. Meanwhile, her neighbour Mariam goes to the market to buy oranges.  She asks for the last four oranges. Just then Yasmin gets to the market stall and asks for oranges.  There are no more.

Mariam and Yasmin each buy two of the oranges and walk home together. Marian asks Yasmin why she wants oranges. She says she has visitors from the hills who really appreciated oranges on their last visit. Yasmin asks Mariam why she wants oranges. Mariam says she has promised to make a special cake/sweet that includes grated orange skin.

Ask the ‘listening students’: What happens next in the story?

Story resumes. Mariam says Yasmin can take the inside part of all the oranges, and Yasmin says she will give all the skin to Mariam. 

Ask the ‘listening students’: Did Yasmin win what she wanted? (Yes) Did Mariam win what she wanted? (Yes)

Go through the six stages:
· Yasmin’s viewpoint: wants oranges for guests

· Mariam’s viewpoint: wants oranges to make orange cake/sweet

· Problem/real needs: not enough oranges left in the market; Yasmin needs 4 oranges for guests, Mariam needs orange skin for cake.
· Brainstorm solutions: Each take two oranges; Serve four peeled oranges to Yasmin’s guests, give skin to Mariam

· Decide on solution: serve four peeled oranges, use skins for cake/sweets
· Plan and implement: go home, wash the oranges in clean water, peel them.

Ask the ‘listening students’: This is called a win-win solution.  What was the advantage to Yasmin. (Answer: she had four oranges for her guests, not just two.) What was the advantage for Mariam (answer: she had four orange skins not just two and could use the best (outermost) part of four skins)

Concluding remarks. If Yasmin and Mariam had not respected each other, discussed their problem and real needs, and decided to cooperate, they would have had two oranges each.  By cooperating, they effectively had four oranges each.  This is a win win solution that makes both sides happy.
Suggested objectives
After the lesson, students can:
· Name the six stages of the problem-solving exercise
· Illustrate each stage by the relevant episode of the story

· Explain why this was a win win solution (Because both sides gained more than if they had not discussed their problem and needs and solved the problem).

58.  Conflicts can grow
Suggested content
We have talked about how to solve problems by discussion and cooperation. But if the two sides have a history of bad feelings about each other, then even a small problem can cause serious conflict and war. This shows how important it is to talk respectfully to each other and cooperate.  To emphasise this, we can look at an example of a conflict which happened in Ghana over a guinea fowl. The story is basically true, though we don’t know the real names of the people involved.
Suggested activities
Introduction. If we respect all human beings we can solve problems peacefully by discussion and cooperation.  If not, then a small problem can lead to war.
Story.  This story happened in Ghana. (Ask the ‘listening students’: Where is Ghana? Radio students: In West Africa near to Nigeria)
One day Joseph goes to buy a guineafowl (bird like chicken, used for food) in the market, because he has an unexpected guest. It is late afternoon and there is only one guineafowl left.  Joseph asks ‘What is the price of that bird?’ The seller says ‘XXX’ [mention a high price]. The buyer says ‘That is too high.  I will pay YYY’ [mention a very low price]. The seller says ‘I need money to buy medicine for my wife.  But you can have it for ZZZ’ [mention a price half way between XXX and YYY]. ‘I accept’ says Joseph.

Just then a man, David, comes from another tribe (clan), and says loudly ‘I will pay XXX’ [the high price].   He looks very aggressive and impatient.
Ask the ‘listening students’:  What can you suggest, to solve this problem?  Think of different solutions (brainstorm).

Radio students:  They could halve the guinea fowl. They could toss a coin.
Teacher: OR they could discuss it together. The seller could offer to take Joseph home and sell him a chicken cheaply so that he had food for his guests.  That would be win for the man who gets the guineafowl; win for the seller because he can buy the medicine; and win for Joseph because he gets a chicken cheaply.  BUT that didn’t happen.  Joseph was from one tribe and the buyer was from another tribe.  Those tribes had a history of not being good friends.
What happened was that Joseph and David started arguing.  They each said that the other person’s clan was very bad, and had done many bad things to them in the past. Then David laughed and said ‘I must go now.  My tribe is always stronger than your so you can’t do anything about it.’

Next day Joseph was still feeling very angry.  He took a spear and killed David. Then other men from their tribes started fighting also. Soon, the families in that area had to run away to safety. More than 2000 people were killed in the fighting. 200,000 people were displaced and lost their homes and animals. Over 400 villages were destroyed. 

Ask the listening students: What was the cause of all this suffering? (The price of a bird.) 

Is a bird worth 2000 people’s lives and their families’ sadness? (No) 
Concluding remarks. If Joseph and David had respected each other, they could have worked out a win win solution.  But they did not respect each other.  Instead they talked past each other, with a long story about how their own tribe was good and how the other tribe did bad things to them in the past.  This is often the cause of armed conflict.
Suggested objectives
After the lesson, students can:
· Name the six stages for problem solving 
· Suggest how they could have been used to solve the guineafowl problem.
· Answer the question: Which is more effective for solving problems between people – being aggressive or being respectful?

59. Looking forward to a better future
Suggested content
The biggest cause of conflict is that people talk past each other instead of listening respectfully. They love to repeat the bad things that have happened in the past. Person or clan 1 tells all the bad things that person/clan 2 did to them and any good things they did for person/clan 2. Likewise person/clan 2 tells all the bad things that person/clan 1 did to them and any good things they did for person/clan 1.   If they meet, they say these things and so no progress can be made in solving problems that arise between them. In this case, a mediator can help them look towards a better future.
The best way to resolve conflicts is to say, ‘We must try to solve things peacefully for the sake of our children and grandchildren.  We must look to the future and put the past behind us.’ 
Suggested activities

Introduction. The past is behind us.  Even if there have been problems between people, we should think of making a better life for our generation and our children and grandchildren.  Teacher, please write on the blackboard ‘Past’ then an arrow towards the next word ‘Present’ and then an arrow toward the next word ‘Future’.

PAST>>>>>>>>>>PRESENT>>>>>>>>>FUTURE

If someone is a mediator, he or she must listen carefully to the story told by each side of a conflict. The mediator must help them look towards the future and find a solution whereby each side gains something – a win win solution.
Story (adjust to local culture). There are two men called Ishaq and Aziz. Ishaq tells all the men in the village, Aziz has stolen my cow (or camel). He came in the night and took it. Aziz says he is an honest person and never steals anything, and that the cow is his. The elders of the village met and asked the two men to solve the problem themselves. But they did not, they just kept telling their own story. 
The elders look at the animal. Then they take Aziz aside and ask him ‘Does it have a tooth missing?’ Aziz says Yes, at the back of the upper jaw on the right hand side. It gave the cow a lot of pain and I got the vet to pull it out/pulled it out myself.  The elders then ask Ishaq if a tooth is missing. He hesitates and then says Yes. Where? At the bottom.

The elders then look again at the cow. They take Aziz aside and ask him ‘Is there a mark under the cow (on the belly)?’  Aziz says ‘Yes, there is a scar where the cow got cut by some wire’. The elders ask Ishaq the same question and he says ‘A black spot’.

Ask the ‘listening students’: Who do you think is telling the truth? (Radio children, ‘Aziz, because he knows more about the cow.  It is his own cow.’

Story resumes. The elders tell Ishaq that he is not the owner of the cow.  They ask him why he is accusing Aziz.  Ishaq says that Aziz had broken Ishaq’s fence with his lorry and Ishaq’s cow had escaped.  Now he has no milk for his children or to sell.  Aziz did not tell him about the fence until the next day which was too late.
Ask the ‘listening students’: Can you make up a win win solution for this story?

Radio students:  Can Aziz give Ishaq a calf, to help him and because he damaged his fence? Can he lend him a goat to give milk until the calf is older? Can Ishaq help Aziz in some way, while he has borrowed the goat, eg by collecting fodder to Aziz once a week.
Story resumes.  The elders ask Aziz and Ishaq to cooperate so that both their needs are met. Aziz has less milk because he has loaned a goat, but he does not have to get so much fodder. Ishaq has milk for his children and has a calf.  Both have regained their friendship. This is a win win solution –each man gains something.
Concluding comments. The two men told their own stories about what had happened and could not look to the future.  The elders worked as mediators and helped the men to solve their problem and have a better future.
Suggested objectives
After the lesson, students can:
· Name the six stages for problem-solving

· Illustrate each stage by the relevant episode of the story

60. Looking to the future: Nelson Mandela and reconciliation
Suggested content
South Africa was a country with a very bad history.  The Dutch and then the British took control.  Asians and black Africans were treated badly…. Nelson Mandela was imprisoned for wanting freedom and when he came out, he decided to help all the races live together like the colours of the rainbow.  He wanted a better future for all the children of South Africa. 
Suggested activities

Introduction. Solving conflicts is easier when there are people who understand reconciliation.

True story (Please adapt from this version, prepared for EDC South Sudan after-broadcast lesson)
Long ago there was a small boy who lived happily with his mother and father in South Africa. His name was Rolih-lahla Mandela. His great-grandfather was a king. His father was a chief and an adviser to the king. After his father died, the boy went to live with the ruler, - the king’s son.

..The boy likes to play African games. He likes a special game of fighting with sticks. Each team puts a stick in the ground; the other team tries to knock it down with their sticks.  The boys also like sliding down the rocks, sitting on a flat stone.

From the age of five, the boy looks after sheep and young cows. He likes the animals.  He says, ‘cattle are a blessing from God’. He learns to ride on the young cows. 

One day he and his friends take turns to ride a donkey.  The donkey is angry. The donkey runs into a thorn-bush and Rolih-lahla falls off. His face is bleeding. The other boys laugh.  

The boy and his cousins go to school, and the teacher gives him the name Nelson. He studies hard in school and goes to university.  The university students want to negotiate with the college about their problems. Nelson is one of the student leaders. He is sent away from the university. He works as clerk in a law firm and finishes his university degree by studying at night.  Then he studies to become a lawyer.  Nelson and his friend set up the first African law firm in South Africa. 

Nelson Mandela joins the youth section of the African National Congress, the ANC.  The organisation wants equal rights for Africans. But the government says, ‘Only white people can vote.’  The government puts Nelson Mandela in prison. Then there was a big trial of many ANC leaders.  Nelson Mandela made a very famous speech.  He said that people of different races should be like brothers and sisters.

‘During my lifetime I have dedicated myself to the struggle of the African people.  I have fought against white domination and I have fought against black domination. I have cherished the ideal of a democratic and free society in which all persons live together in harmony and with equal opportunities.] It is an ideal which I hope to live for and to achieve. But if needs be, it is an ideal for which I am prepared to die.’ (1961)]

The government puts Nelson Mandela and his friends in prison on a very cold island called Robben Island. They have to work breaking up rocks but this does not keep them warm. The food is not good.  Nelson Mandela is in prison for 27 years. Some of the white prison guards are bad but others are kind. Nelson Mandela says to the other prisoners, ‘Don’t hate them, they are all human beings.’

When Nelson gets older the government takes him off the cold island. They put him in a separate house in a different prison. They begin to negotiate with him secretly about the future of the country. 

Nelson Mandela is now very famous. People in many countries are sad that he is in prison. They say, ‘Give the vote to every man and woman in South Africa. Release Nelson Mandela from prison.’ Many countries refuse to play sports with South Africa. They refuse to do business there. 

The government talks secretly to Nelson Mandela about a new constitution.  He tells them, ‘You must give all people a vote. People of all races must live together equally, like different colours in a rainbow.’  They negotiate and agree a new constitution for the country: everyone has the right to vote. 

Nelson Mandela is given the Nobel Peace Prize in 1993, together with President de Klerk, the white president.  They negotiated a peaceful solution to the problems of the country. 

In 1994, there is an election and Nelson Mandela becomes president.  Many people think he will be angry about his years in prison. But he says that all people in South Africa must be friends, - Africans, Indians and Europeans.  He says, ‘It is better to be friends and make a better country for our children.’ This is reconciliation.
In 1995 the Rugby Football World Cup is held in South Africa.  Most of the South African team is white. South Africa wins the Cup Final.  Nelson Mandela puts on a South African Rugby Football shirt.  –He wants the white and black people in the country to feel united.  There are many photos of Nelson Mandela in the football shirt giving the Cup to the team captain, who is white. This event helps all South Africans to be friends. 

….Nelson Mandela was happy to be president.  But in 1999 he retired. Then people from all over the world came to him with their problems.  ‘We have a conflict: can you help us to make peace?’ they said.  ‘You are the greatest statesman in the world’.

Concluding remarks. All human beings have the same needs.  We should respect each other and try to help each other. Even if we have been in conflict in the past, we should look to the future and try to cooperate.
Suggested objectives
After the lesson, students can:

· Tell five things about the life of Nelson Mandela

· Answer the question: Did Nelson Mandela believe in revenge or in reconciliation?
· Write a short story where they reconcile with a friend after an argument

61-65. CIVIC EDUCATION
61. A closer look at South Africa

62. One person, one vote

63. Practising voting

64. Electing school and class councils

65. Everyone’s view counts (revision and synthesis) 

….It is difficult to do ‘civic education’ in the conventional sense, for Somalis, due to the uncertain governance situations. This applies to issues such as strengthening a sense of national identity (since Somaliland has sought a separate identity), as well as to issues of national/regional governmental structures. However, in the broader sense of being a good citizen, the whole of this series of 100 lessons attempts to prepare young people for citizenship.

Although the structure of governance remains fluid, it is good for Somali students to hear a bit of talk about how states normally conduct themselves and the business of governance. This could help them in the future. One possibility is to have Somali expatriates return home and talk about their experience of civic life abroad.  Another possibility is to focus on ‘civic behaviour’ in school.

Linkage to previous week: ….We talked about Nelson Mandela and how he became a great leader of South Africa. How do big countries like South Africa, with millions of people. manage to cope with all the different needs of all the different people?  The answer is that they don’t.  
A government (usually, not during civil conflict) meets some of the needs of all the people. Some get more than others.  But mostly everyone has been able to live in peace, without armed conflict.  How does the government decide which needs to meet?  The government is organised according to a constitution.  Different political parties state their views on what is most needed.  Elections are held according to the constitution.  The majority party or group of parties gain power.  They are expected to rule so that all the people have a life which gets progressively better. The majority cannot discriminate against the minorities because the constitution and other laws (usually) protect their human rights. The judges should not be controlled by the government: they are independent legal experts and they can tell the government whether its actions are permitted by law. 
61. A closer look at South Africa
Suggested content

We talked about Nelson Mandela and how he became a great leader of South Africa. How does a big country with millions of people manage to cope with all the different needs of all the different people? What is it like to live in a country where there are so many different groups – the original San people, the Black African majority, the Indians and other Asians, the Europeans who came mostly from the Netherlands/Holland and Britain.
Suggested activities

Introduction. As above.  
Story. Aunt who lived and worked in a South African clinic in the 1990s describes the series of events which led to the present set up in South Africa. After lots of negotiations, an interim transitional constitution was agreed. It was a time when there was a lot of excitement and uncertainty. After many years when black people were discriminated against, there would be one man or woman and one vote. Elections were held in 1994, won by Nelson Mandela.

During the next two years, a national constitution was prepared by widespread consultation and negotiation.  It set up a National Assembly which is elected for a period of five years, which chooses the president.  There is also a National Council of Provinces. This constitution is said to be one of the best in the world, especially as it includes a Bill of Rights, -similar to the Universal Declaration of Human Rights but adjusted to suit modern South Africa. It begins by affirming the ‘democratic values of human dignity, equality and freedom’ and by saying ‘Everyone has inherent dignity and the right to have their dignity respected and protected’. ‘The state may not unfairly discriminate directly or indirectly against anyone.’   
Aunt says that she always tried to see Mandela’s public appearances and speeches on television because she admired him so much. And he followed the constitution and stayed only for two terms of office as president, though many people would have like him to stay longer. 

Ask the ‘listening children’: Have you seen pictures of Nelson Mandela or seen him on television?  What can you remember about him from this lesson and the last lesson?  What sort of constitution did he want for South Africa?
Concluding remarks.  South Africa has the largest economy in Africa.  Because it has a good constitution and legal system, the environment is good for business. It takes time to get a democratic constitution and legal system going but the result makes people’s lives easier.  Mandela called South Africa the Rainbow Nation because of its many differently coloured citizens, and because the rainbow is a symbol of peace.  
Suggested educational objectives
After the lesson, students can:

· Students can answer the question: ‘Which nation calls itself the Rainbow Nation and why?’ (South Africa, because all its different racial groups are equal there and they cooperate to make the country a success)

· Students can answer the question: how are human rights protected in South Africa (in first part of the constitution)

· Describe the constitution of South Africa in terms of its basic structure (President, National Assembly, National Council of Provinces), how often it has elections (normally every 5 years) , and who chooses the president (by a vote in the National Assembly)

62. One person, one vote
Suggested content/background
We saw that South Africa moved to one person, one vote for their parliamentary elections in 1994.  This idea is not new.  In ancient Greece, the male citizens of Athens could meet and vote on the issues of the day.  This excluded poor men, because they were too busy working, and slaves, as well as women.  And Athens was small then compared to modern cities and countries.  So although it was called democracy (rule by ‘demos’, the people), it was not like modern democracy where people elect representatives, whose powers are limited by the constitution to protect human rights.

Countries like Britain took a long while to reach democracy. (They had a king in 1100 AD who wrote down a list of how he intended to rule wisely and fairly. This was used to force a later king, John, to sign a big Charter of Freedoms. Hundreds of years later (1832), men who owned or rented their own houses could vote for their representatives in parliament. Later men who had less money could vote. Not until 1918 could all men in Britain vote for their members of parliament.  Women were also given the vote for the first time in 1918.
In America, there was a war of independence from Britain. After that, there was a new constitution, in which the various states elected a president, and representatives to Congress: the House of Representatives and the Senate. The constitution protects people by having a ‘Bill of Rights’ (this is actually the first ten amendments to the original constitution). The law courts are independent from the government and can prevent anything being done which is against the constitution.  The idea was to prevent anyone from being too powerful, so power is divided between the Congress, the law courts and the president. 

This is important because, as someone said, ‘Power corrupts and absolute power corrupts absolutely’.
Suggested activities
Story. Some of the constitutional material is incorporated in the dialogue of a story. Eg. Two expatriate uncles visit young Dawood’s home in Somalia for a wedding.  They discuss their lives in Britain and America respectively.  They have lived there for a long time and can vote in elections.  The British uncle explains how he is friendly with his member of parliament.  At election times, the uncle takes pamphlets to every house explaining what the member of parliament, Mr Gibson, wants the government to do. 
Dawood asks: Isn’t the country run by a queen?  I have seen her on television.
Uncle: She is like a grandmother, -she is honoured but she has very little power. The Prime Minister is chosen by the members of parliament. He and his cabinet of government ministers decide the government policy.  Parliament has to agree, by voting.  If the members of parliament vote against the government policy on important matters then the government has to resign.  

Uncle asks him to help the Somali exile community in his area.  The member of parliament cannot change the laws on his own, and people do not take bribes there, but he arranged for a Somali translator to help people who have to go to the local government offices and helps in other ways like that, to make sure the Somali people get good treatment. 

The uncle from America lives in Florida and explains the problems they had in 2000 with the voting machine and the ‘hanging chards’.  The Supreme Court decided who had won, and everybody accepted that decision even if they disagreed.  Now Florida and other states are getting new machines.
In both countries, there are two parts to parliament, -one which does most of the work, and one for usually older more experienced people to review the laws to make sure they are good.

Suggested objectives
After the lesson, students can:
· Explain that ‘democracy’ means that the people can all vote for the government
· Explain that the government has to obey the constitution and laws of the country

· Explain that the constitution and laws should protect human rights so that the government cannot behave unjustly towards anyone, even if they opposed the government
· Suggest two ways in which people can help a candidate who is running for election (deliver leaflets, organise meetings, help old people get to voting booths)
· Explain the division of powers in the USA (president, judiciary, congress have their separate powers described in the US constitution)
63. Practising voting

Suggested content

Voting is a way of making decisions that shows equal respect to all human beings.  Each person gets a vote.  For example, each student in a class can have one vote. 

Voting can be in public or secret. Sometimes it is dangerous to vote in public, because somebody powerful or who you care about (parent, father-in-law, mother-in-law etc) may not like the way you vote. 

Suggested activities

Introduction. As above.

Practice in open voting: 

Ask the teacher to write the following colours on the board (under each other): red, yellow, blue, green, other. Ask two ‘listening students’ to join the teacher in front of the class. Ask the remaining ‘listening students’ to vote by raising their hands if they prefer red as their favourite colour.  Ask the teacher and the two students in front each to total the votes for red and write the results next to the word red.  Then repeat for each of the remaining colour categories. Then see which colour is the ‘winner’.
Repeat for another set of options eg millet, rice, pasta, bread  (use a locally relevant list that is OK for poor people)
Practice in secret voting:  
Ask the ‘listening students’:  If you had to vote on which person in your class should be selected to be trained an astronaut and go to the International Space Station, who would you elect?***  Please write the name on a small piece of paper and fold it up so no one can see what you have written.  The teacher can go round the class with a box or bag for you to put the paper in.
[*** writer can choose another topic if preferred, but it should be practicable for classes of girls as well as for boys, ie not football] 
Again, counting of the papers by the teacher and two students (practise for electoral counting).
Concluding remarks. Open voting is quick, but you know other people are looking at how you vote. Secret voting means you can give your true opinion.

Suggested objectives
After the lesson, students can explain the advantages of voting secretly:
· You can give your true opinion, without fear of revenge or of hurting your friends’ and family’s feelings)
· The people who win elections don’t know who voted for or against them, and can represent everyone.

And how the system works:

· If the election is run properly, everyone feels that their vote was counted, and they are more willing to accept the result, provided that the winners behave fairly.

· If some groups are a minority and may suffer discrimination, then the constitution can provide special ways for them to be protected (by law or by having special quotas in parliament etc; or there may be a national tradition of coalition governments)

64. Electing school and class councils, class monitors
(To be adjusted to situation in Somalia.  Presumably many schools will not want this reform.  However, it illustrates about voting.)
Suggested activities

Story. ? Uncle from America has got rich. He goes to his home town and sets up a secondary school, ?with sections/buildings for girls and for boys. 
He wants Somalis of the future to know more about voting and democratic governance, so he asks the new head-teacher to organise a schools council and ? class councils of students (elected by secret ballot).  These councils will suggest ways to improve the school and to help the students do well and perhaps to serve the community better.
? Radio students consider what topics they would discuss on the council (eg textbooks, library, clothing, sports, latrines, ….; community service eg XXX).

?Ask the ‘listening students’:    What topics do you think a school council should discuss?
Concluding remarks. The responsibility for the school’s decisions will usually remain with the principal and school management committee, but they can make the school better if they listen to suggestions from student councils.

Suggested objectives
After the lesson, students can:
· Name two advantages of voting secretly (no fear associated with secret vote; elected person can represent everybody)
· Suggest two topics for discussion by a schools council that would help improve their students’ learning
· Suggest one topic that the schools council could develop regarding community service
65. Everyone’s view counts (revision and synthesis) 

Suggested content
Life is constantly changing. Nowadays it is difficult for governments to meet people’s needs, because these needs are so many and varied. For this reason, people of good will try to protect everybody’s human rights through promoting special laws.  Because things are always changing, and face a lot of difficulties, it is best to have orderly arrangements for electing governments regularly, with everybody having a vote. If everyone can vote in the elections, people who want to be rulers will listen to their needs.   This system does not work perfectly but it is used successfully in many countries, and for local government.
Suggested activities
? Family wedding and expatriates from several countries explain elections in these countries eg coalition governments (Netherlands, Sweden, India… ), federal governments (Canada, USA, India, Australia …)and explains how government works there –coalition government, directly elected representatives (UK, USA…) or proportional representation (Wikipedia entry for ‘proportional representation’ has a list of countries at the end)
[or
? Another activity related to school councils (eg preparing a platform for the Purple Party and the Orange Party)..
or

Something related to Somalia itself]

Suggested objectives

After the lesson, students can

· Name two advantages of voting secretly (Eg. no fear associated with secret vote; elected person will represent everybody well)

· Name a country that has democratic elections 

· Name a country with a federal constitution

· ???Explain the meaning of proportional representation

66-70. UNITY IN DIVERSITY: LIVING AS LOCAL, NATIONAL AND GLOBAL CITIZENS

66. Don’t be prejudiced: we are all similar, we are all human beings

67. From local to international: the Red Cross and Red Crescent Movement

68. Somali Red Crescent Society (SRCS)

69.  Humanitarian values (as defined by the IFRC in relation to conflict) 

OR

69/70. Issues that are local and global: air pollution

70. Issues that are local and global: air pollution (if not covered yet)

OR

70. Was Henry Dunant a global citizen? (revision and synthesis)

The aim here is to revisit the theme of earlier lessons, that all human beings are similar and have similar needs, to stress that we must learn to live alongside, respectfully, and cooperate with people who are from a different sub-clan, clan, locality, nation etc.  This is clearly important in the Somali situation where peace is difficult to sustain because of local loyalties. This can be mentioned by the writers as they think best, -as a moral from looking at the global village picture – that we have to be local right through to global citizens, due to globalisation, climate change etc.
This will lead on (lessons 71-100) to what can be done locally eg by NGOs and Community Based Organisations (CBOs), in relation to meeting basic needs such as health, sanitation, education, environment etc.
66. Don’t be prejudiced: we are all similar, we are all human beings
Suggested content
The story of the founding of the Red Cross and Red Crescent organisation, by Henri Dunant. He said that we should help injured non-combatants whatever their nationality.  

[It is also important for young people in conflict-affected areas to learn of the Geneva Conventions etc.]
Suggested activities

Introductory remarks. We know that all human beings are similar and have similar needs. We must learn to live alongside, respectfully, and cooperate with people who are from a different sub-clan, clan, locality, nation etc.  This lesson is a story about a man who learned this from experiencing a horrible battle.
True story.

Henry Dunant was a quiet boy.  He lived in Geneva in Switzerland.  He studied hard at school.  His father and mother helped orphans, prisoners, sick people and poor people. 

As a young man, Henry decides to work for peace. He says, ‘Europe has too many wars.’ (Henry goes to a meeting with other young people, and they start the international YMCA – the Young Men’s Christian Association.  Henry says ‘Young people from different countries should cooperate for peace’.)

Later Henry starts a business.  He wants to see the Emperor of France, to get some official papers for his business. 

Henry goes to see the Emperor of France, who is in Italy with his army. But there has been a battle that day (24 June, 1859). The army of France and north-west Italy fought the army of Austria. 300,000 men were fighting. The battle continued all day. First the foot soldiers fought and killed or injured each other.  Then the soldiers on horses came and fought each other. Then the cannons were moved forward, pulled by horses. Many wounded men were injured again or killed by the horses and cannons.

Ask the ‘listening students’: Tell the story so far in your own words.
In the evening there are at least 38,000 men lying on the ground, dead or injured. They are miles from the nearest town.  There is no water to give to them. There are no doctors or ambulances.  The injured soldiers are calling for water. 

Henry Dunant goes to the nearest town.  He asks the women to help care for the injured men. They are frightened to get involved with the many soldiers who are from foreign armies, but Henry asks them to help everyone. He buys medicines and bandages. He makes small hospitals in the church and houses. Many of the injured men are crying with pain. It takes days to get them all to the town and help them. Many die before help comes.  Some dying men ask Henry to write letters to their families. 

Henry sees that all the men have similar needs, even if they come from different countries like France and Austria. He says to the women, ‘We must help all the soldiers who are injured.  We must help the soldiers from France and the soldiers from Austria. When they are injured, they are just human beings. All human beings need food, water and medicines. We must help them.’

Henry goes back to Geneva. He writes a book about the battle. He says, ‘I have an idea: -an organisation to help people who are wounded in battle.’ 

Ask the ‘listening students’: Tell the story so far in your own words.
Four years after the battle, Henry helps start an organisation in Geneva. It is called the Red Cross. The next year, twelve governments meet in Geneva and agree the first Geneva Convention.

After more wars, we now have four Geneva Conventions -or laws.  All countries agree, in these laws, that injured soldiers from any country must have medicines and get medical treatment. All countries agree that we must be kind to people who are not fighting, - soldiers must not hurt prisoners of war, or civilians –ordinary people. 

After seeing the battle, Henry Dunant spends most of his time and money going to different countries and talking about what he has seen and done. He tells kings and important people about the suffering of injured soldiers. He becomes very poor.

But when he is an old man, he and another man win the first Nobel Peace Prize for Peace.  

He was a great man.

Ask the ‘listening students’: Tell the last part of the story so far in your own words.
OR  Pretend you are injured badly in a battle and cannot move.  How do you feel?  (Pupils discuss: I am in pain. I want water.  I think I shall die.  I think about my mother and father.  They will be sad if I die.  I feel cold….  I want someone to help me…)
Pretend you are Henry. How can you help the injured and dying men? (Pupils discuss: I can buy medical supplies, make small hospitals, ask for food and water.) 

Concluding remarks. Henry Dunant wanted to help meet the needs of all human beings suffering because of  war. He believed, ‘All human beings need food, water and medicine’.  He won the Nobel Prize for Peace.  He helped create the Red Cross and Red Crescent organisation. He helped governments agree to a ‘Geneva Convention’ about meeting the needs of injured soldiers.

Suggested objectives
After the lesson, students can answer the questions:
· What country did Henry Dunant come from?

· What happened when he went to see the Emperor of France? (the emperor was busy directing his troops in a big battle) 

· What practical things did Henry Dunant do after he saw the dead and wounded soldiers? (organised water, medical treatment, food)
· Which soldiers did Henry Dunant tell the local women to help –French, Italian or Austrian? (all wounded soldiers)

· What international organisation was set up after Henry Dunant wrote a book about the horrible suffering of the wounded men? (The Red Cross and Red Crescent)
67. From local to international: the Red Cross and Red Crescent Movement
Suggested content
Henry Dunant helped the wounded soldiers himself. Then he talked to his friends in Switzerland and to kings and queens and other important people in different countries. So a group of countries set up the Red Cross, which has grown now to comprise the International Committee of the Red Cross and Red Crescent (ICRC) and the International Federation of Red Cross and Red Crescent Societies (IFRC).  Most countries have their own Red Cross/Crescent organisation.  So the actions of Henry Dunant at local level led to important organisations at national and international level.
The first Geneva Convention was ratified by 16 countries in 1864.  It covers the humane treatment of wounded soldiers.  Later Conventions cover humane treatment of wounded combatants at sea; the humane treatment of prisoners of war; and human treatment of non-combatant civilians. These Conventions were revised or finalised in Geneva in 1949. –Geneva is in Switzerland, which is a country that likes to stay neutral during wartime, though all its male citizens have to train as soldiers to protect their own country. Since it is neutral, it is a good place for the headquarters of the ICRC and International Federation of Red Cross and Red Crescent Societies, IFRC.) A later addition (protocol) covers the humane treatment of victims of civil war.
Each Convention forbids cruelty and discriminatory treatment in any war between countries, and explains in detail how good treatment should be organised for the wounded and sick (Conventions 1 and 2), prisoners of war (Convention 3) and civilians (Convention 4). The Conventions also state (in the common Article 3) that in non-international armed conflict:
Non-combatants ‘shall in all cases be treated humanely, without any adverse distinction founded on race, colour, religion or faith, sex, birth or wealth, or any other similar criteria. To this end, the following acts are and shall remain prohibited at any time and in any place whatsoever..: violence to life and person, in particular murder of all kinds, mutilation, cruel treatment and torture; taking of hostages; outrages upon personal dignity, in particular cruel and degrading treatment…. The wounded and sick shall be collected and cared for..’
Somalia ratified the Geneva Conventions on 12 July 1962.  Every Somali should obey this law.
This law says that even during war, we should treat respect all human beings who are not actually fighting, and treat them kindly as we should like to be treated ourselves.

Suggested activities
Introduction.  Reminder about Henry Dunant’s horror at seeing wounded soldiers suffering on the battlefield and how he thought they were all human beings like him, and should be helped accordingly.
Story.  About a Somali fighter who gets wounded, and captured by another clan.  He is very frightened as well as in pain.  But the clan leader says that he is a professional soldier who fought in the US army when he was younger.  He has studied the Geneva Conventions and says that all prisoners of war will be treated according to the Conventions. 
Concluding remarks. Fighting is bad but when it is happening, non-combatants must be treated as kindly as if they were one’s brothers or sisters.  We are all human beings. What we do at local level helps to build a better world at national and international level, by strengthening the ideals set out by Henry Dunant.
Suggested objectives
After the lesson, students can answer the questions:
· Where is Geneva? (Switzerland)
· Which wars has Switzerland fought recently?  (none, it believes in being neutral)

· Where are the headquarters of the ICRC and IFRC? (Geneva)

· Has Somalia ratified the Geneva Conventions? (Yes)
· According to Article 3 of each Convention, what is forbidden in civil war for wounded, sick, prisoners of war, civilians? (cruelty, killing, inhumane or degrading treatment, denial of medical care, …)

· Is it permitted to be cruel to wounded, sick, prisoners or civilians in an international war? (No)

68. Somali Red Crescent Society (SRCS)
Suggested content

The Red Cross/Crescent movement allows a volunteer in any location to help support the international ideals of serving people whose lives have been disrupted by war.

[…..Writers can hopefully contact the coordination office of the SRCS in Hargeisa and prepare a lesson that will encourage support for and where relevant volunteering with the SRCS.

See http://www.ifrc.org/cgi/pdf_profile.pl?soprofile.pdf]
Suggested activities
True stories from the SRCS (ask students ‘how did X feel?’ or ‘why did Y want to help?’.  Or even radio interview with key worker. 
Suggested objectives
By the end of the lesson, students can:
· Name 2-4 places where SRCS has offices and clinics etc

· Name 2 types of services provided by SRCS (health clinics, fitting artificial limbs??? Etc)
· Suggest one reason why people volunteer to help or give money to SRCS (eg feel sorry for sick and wounded people, own family member has been killed or wounded, …)
69.  Humanitarian values (as defined by the IFRC in relation to conflict) 

Continuation of the theme of SRCS
(And more about the values underlying the work of the IFRC:  see

http://www.ifrc.org/what/values/hvalues/QA.asp#origins)
Suggested objectives

After the lesson, students can:

Describe three aspects of the work of an SRCS clinic or rehabilitation centre (including any contribution by volunteers).

OR 
69/70. Issues that are local and global: air pollution

Suggested content

We have seen that a person at local level can help another person who is wounded and how is part of the worldwide movement to help wounded people.  Thus being a local citizen is part of being a global citizen.

The same is true of other issues.  For example, if we pollute the air where we live, this air moves around the world and the pollution affects people in other countries.  There have been lots of forest fires in Indonesia partly caused by people clearing forests for cultivation, and the smoke has gone to Malaysia, and caused problems there for people with breathing problems. Sometimes the smoke cloud can be seen from space.  In some places, pollution from factory smoke causes ‘acid rain’ which damages trees and crops in other countries.
Now people think that burning fuel in cars, homes, etc and to make electricity puts too much causes carbon dioxide gas into the air and that this may create ‘global warming’.  Global warming may raise the level of the sea by melting ice at the north and south poles, so that some island countries like the Maldives will disappear, and maybe coastal cities will lose some of their land to the sea.
Suggested activities

Introduction. As above.

Story. Abdullah has a fruit stall in the centre of a town. The vehicles there make a lot of smoke because they are not properly maintained. Abdullah gets a bad cough and his fruit also gets dirty.  He talks to his friend about damaging the car which gives off the worst fumes, but his friend persuades him to go to the imam instead. The imam gives a khutbah about the responsibility of each person to look after the health of others and the state of the environment.  He asks people to get their vehicles mended if they give off heavy smoke, and not to go to the town centre in such vehicles. He talks about global warming also, and that we are all global citizens in that regard.

Concluding remarks. Many town centres are very polluted and unhealthy. We should try to make the air pleasant to breathe wherever we are. We should not put chemicals and rubbish into rivers which people use and which flow into the ocean. This harms fish and other sea creatures, and makes the seafood unsafe for human beings (eg fish polluted with mercury). This means we are good local citizens, good national citizens and good global citizens.

Suggested objectives
After the lesson, students can:
· Explain two harmful effects of air pollution from badly maintained vehicles – one local (health) and one global (effect on air purity elsewhere/ global warming (hypothesis))
· Explain what happens to rubbish and harmful chemicals put into rivers (pollute the oceans, harm sea creatures, make seafoods dangerous)

EITHER:
70. Issues that are local and global: air pollution (if not covered yet)
OR
70. Was Henry Dunant a global citizen? (revision and synthesis)
Suggested objectives
After the lesson, students can:
· Say who founded the Red Cross/Red Crescent movement

· Explain what made Henry Dunant give up his business career and work to help victims of war (see the wounded on the field of battle and helping them)

· Explain the themes of the four Geneva Conventions

· Give examples of the work of the SRCS

71-75. CIVIL SOCIETY

71. What can I do?

72.  What can WE do? (NGO/CBOs)
73. An example of a local NGO/CBO (eg helping (re)build homes after conflict/displacement)

74. What is a committee?

75. Unity in diversity: how having organisations helps us to cooperate with and help people who are different from us (revision and synthesis)
71. What can I do?

Suggested content

There are many things we can do in our daily life that will help to make life better for others and ourselves. 

Suggested activities

Introduction. Even if we are just children and if we are not rich, we can help others.
Brainstorm (‘listening students’): what things can I do that will make life happier, safer, healthier, etc for ourselves and the people around us?
‘Brainstorm’ by radio students: - 

· Happiness: A smile.   Including lonely people in our games and lives. Support people who are being bullied. Don’t complain about things or gossip bad things about others. 
· Survival: (Ask parents for things to give to) meet needs of poor people.
 Protect trees/plant trees so people have fuel and water.
· Safety: Keep guns safe. Don’t fight with weapons. Mark landmine areas.
· Health and hygiene: Bury garbage. Keep water sources clean. Prevent mosquitoes breeding….

Concluding remarks. No matter how young or poor we are we can make others happy with a smile and a kind word, especially if they are sad or worried or bullied or lonely. And in our homes, schools and neighbourhoods we can aim at cleanliness, safety and protect the environment, so that people do not get sick or injured. 
Suggested objectives

After the lesson, students can suggest two ways (for each topic) that they as individuals can:

· Help people to feel happy
· Meet their most urgent needs

· Help people to be safe from weapons

· Help people to stay well

(Answers as above)
72.  What can WE do? (NGO/CBOs) 

Suggested content

Many things cannot be done by one person or can be done better by a group, eg mending the bank of a river or digging a channel for water or a big hole for garbage. And if we want to stop the spread of infectious diseases or save trees, then we need to coordinate our efforts. Often there are traditional ways of doing things together, organised by the village elders and mosque. But nowadays there are new types of problems and possibilities, so we need to use modern ways of organising too.
A community-based organisation (CBO) is a group of people with a shared concern, - for example, all the people who use a certain irrigation channel, or who want to establish a health centre.  It may be informal or have written rules and regulations/constitution. It may or may not have paid staff. 
An NGO is any organisation that uses modern systems of management, has a constitution, rules and regulations, etc., usually for the objective of serving others.  It usually has a board of trustees or advisers, an executive manager, other managers, and others performing particular tasks.  These people may be paid or unpaid. 

Suggested activities

Introduction.  How do people organise themselves to meet new problems?  For example, if people are displaced and have to live in difficult circumstances, how can they organise themselves and how can others help them? Sometimes they rely on family and friends, but if they are in a camp they often get helped by NGOs or form CBOs themselves. 
Story about or radio interview with CBO and/or NGO serving IDPs/urban or rural poor in Somalia/Somaliland.
Ask the ‘listening students’:  Do you or your family members belong to a CBO or NGO, or do you know anyone who does?
Radio students: Yes, ……  (give examples of NGOs/CBOs covering different themes – eg health, education, environment, IDPs, animal rights)
Concluding remarks. Forming organisations is a good way of solving problems or helping people in need…
Suggested objectives
After the lesson, students can:
· Give three characteristics of a CBO

· Give three characteristics of an NGO

· Give an example (real or fictional) of each

73. An example of a local NGO/CBO (eg helping (re)build homes after conflict/displacement)
This lesson could be the story of an NGO or CBO that helps people.  Either from Somalia.

Or from elsewhere, eg

http://www.aidsalliance.org/graphics/NGO/documents/english/288a_How_to_build.pdf (pp14-20: rebuilding simple houses in post-conflict Luarlila, in a central African country, after civil war)
>>>Emphasise that an NGO/CBO has aims or objectives, and prepares a programme of action related to those objectives.

>>>Emphasise participation, -both having representation of different groups in the NGO/CBO, and consulting with and involving beneficiaries/community members.

Suggested objectives
After the lesson, students can:
· Tell in their own words the story of the NGO/CBO

· Explain one of the objectives of the NGO

74. What is a committee?
Suggested content

When some people want to do something together, they can form a committee.  This can be just a committee of individuals.  Or the committee can be part of an organisation or associated with it.
For example, the young people in a neighbourhood could organise a football committee to get a better playing field and have matches with others.  This is something that people have to get together to do. Or a group of women could get together to organise a play group or pre-school for young children, and/or create a play area with simple equipment.  

Committee meetings

The meetings have a chairperson and a secretary.  The chairperson makes sure that every person can have their views heard. The secretary takes notes, called ‘minutes’, which are read out at the next meeting, to see if they are correct of make changes.  ..If money is involved, there is also a treasurer, who takes responsibility for correct handling of money.
Before the meeting, the chairman consults with others and prepares an ‘agenda’.  The committee members are asked if they agree with the agenda or want to change it.  After it is agreed, the meeting follows the agenda.  The agenda discusses how the group/organisation will deal with important issues related to its objectives, as well as minor issues, like what refreshments to serve during meetings.
After each agenda item is discussed, the chairperson summarises the decisions or recommendations and who is supposed to take actions,  The secretary records this in the minutes.

Suggested activities

Introduction. You may have heard about committees (? Ask).  What are they?  Emphasise that they focus on specific objectives.  How can the people in a committee organise themselves to achieve them?  The committee should not be too big, - 5 to 15 people would be a good size.  If lots of people want to join, that would be an association – like a sports association, or an NGO/CBO: it would need a committee to organise itself.
Ask the ‘listening students’: Set a scenario of a committee of young people who want to improve the health of young people by enabling them to get more exercise. This should include ways for girls to get fresh air and exercise too, in ways that are acceptable to local culture (skipping ropes and competitions?).  What would you put on the agenda of the first meeting?
OR
Let boys prepare an agenda for establishing a football field and club, and girls for establishing a play area and group for young children.
Radio students: small drama of setting up a committee, formulating precise objectives, calling an initial meeting and having an agenda, chairperson etc.  Emphasise the need to include (as appropriate) women/girls, poor people, disabled people, IDPs, people from different sub-clans, …
Concluding remarks. It is often difficult to keep a committee discussion focused on the task in hand.  Important guidance is to insist on respect for and participation by all committee members, for active listening and a willingness to cooperate. All the committee members are human beings, so they can understand each other and cooperate, accepting each others’ differences and building on each person’s strengths. (If different people have different priorities, then the committee can use problem solving methods and seek a win win solution.)
Suggested objectives
After the lesson, students can answer the questions:
· What are the officers of a committee? (chairperson, secretary, & if appropriate treasurer) What do they each do?
· How many people should be on a committee?
· Should a committee be a group of friends (no) or should it include people from all the different groups of people affected (yes)? Give examples.
75. Unity in diversity: how having organisations helps us to cooperate with and help people who are different from us (revision and synthesis)
Suggested content
We can help some people directly, or we can set up a committee to organise some activities within the community.  We can often help more people using organisations like NGOs/CBOs, which are set up with humanitarian or other non-commercial goals. This organisational structure helps people from different social groups as well as people in different locations to cooperate to achieve certain goals.  
For example, Aisha, a Somali girl aged 16, would not be expected to go and visit an IDP colony and talk to the elders about schooling for children there. Moreover, if those people were from a different clan/sub-clan, even the men might not want to go there as individuals. But if there is an organisation, the contact can be official, and so it is easier for the clans to mix and discuss the problems of being internally displaced. And the girl can be on the women’s committee, and if cloth is provided she can spend time at home sewing some school uniforms for the IDP children. 
Suggested activities
A story about Aisha and her mother and how they do a lot of things for a camp of IDPs from a different clan through the neighbourhood women’s committee.
(Emphasise that the people and children in that clan have the same basic needs as all human beings, and that we should not discriminate by clan.)

(Emphasise that women and men can work together in organisations if their families agree; but that in any case, organisations and committees can have women’s committees or sub-committees where the members are all women.  A women’s committee in a traditional setting will often need the permission of the male elders, but they can be a ‘sub-committee’ reporting to the elders group if this is preferred.)

Suggested objectives

After the lesson, students can:

· Give two examples of how they can help other people by their own behaviour

· Give an example (real or imaginary) of an NGO/CBO/local committee in terms of its objectives

· Give an example of what a women’s committee or sub-committee can do to organise help for IDP children

· Answer the question ‘Is it better to help IDPs in our neighbourhood or to ignore them because they are from a different clan or sub-clan?’ 

76-80. SCHOOL MANAGEMENT COMMITTEE WORK TO IMPROVE SCHOOLING 
76. Organising a school management committee (choosing membership to include male and female as appropriate, and all relevant clans/sub-clans) as part of organising a new (or expanded) school

77. The agenda and proceedings of an SMC meeting focused on getting all children into school

78. The agenda and proceedings of an SMC meeting focused on improving the quality of schooling

79. Staff student committee to promote exercise

80. Education after emergencies or displacement (revision and synthesis)

The aim here is to give clues as to how School/Education Management Committees (SMCs) can raise student enrolment and retention as well as education quality in the conditions in various parts of Somalia/Somaliland/the Horn of Africa.  

Obviously the school conditions are varied, and the competencies of the SMCs will vary.  The focus should likewise vary, - from how to set up a basic SMC in a difficult setting eg conservative village or new IDP camp, to how to improve the range of skills and objectives for SMCs in well-run urban schools.

Hence the lessons will need to draw upon the writers’ experiences of education in varied local conditions.

The lessons could include the following elements:

· Inclusion of children of different sub-clans/social status/economic status/parental education level

· Inclusion of girls

· Inclusion of older students

· School environment and facilities

· Reading and writing materials, and other education aids and equipment (including recreational for boys and girls)

· Health and safety…
The following suggestions should be modified to meet local circumstances.  They could be arranged around a particular SMC or represent different regions/circumstances (eg a separate girls school).  
76. Organising a school management committee (choosing membership to include male and female as appropriate, and all relevant clans/sub-clans) as part of organising a new (or expanded) school
Suggested objectives
After the lesson, students can:

· Answer the question ‘Are all children equally entitled to education, even if they are from different clans?’ 

· Explain the stages of setting up a new SMC (as represented in the radio lesson)

· Give examples of the different types of people who would be on the committee for establishing a mixed gender school or a pair of linked schools (boys and schools) covered by the same SMC, if the neighbourhood includes two clans/sub-clans, and IDPs from several other clans.

· Give two reasons why a school should have a SMC

· Name three officers of the committee?  (chairperson, secretary, treasurer)

77. The agenda and proceedings of an SMC meeting focused on getting all children into school

The aim here is for teachers to pick up hints for SMCs while students get reinforcement of the lessons of accepting and appreciating diversity, and not being prejudiced.

Suggested objectives 

After the lesson, students can:
· Give three reasons why it is good for all children to go to school

· Suggest three ways to help get all children into school, even if they are from different clans/sub-clans
· Suggest one way to encourage older children to attend school, even if they are in lower classes

· Suggest one way for helping to prevent drop out (providing old or new clothes for poor children, providing school books and writing materials at least for poor children, buddy and/or tutoring systems whereby older students mentor/tutor younger students especially those from poor families…)(?school snacks)
· Explain why women can give good advice on girls’ enrolment and retention (on the SMC or its women’s subcommittee) (answer–because they know the actual reasons why girls stay at home or drop out) OR

· Explain how students can encourage other children to enrol in school and stay there

78. The agenda and proceedings of an SMC meeting focused on improving the quality of schooling

The aim here is for teachers to pick up hints for teaching, while students also learn that they are not in school just to learn things by heart. 

Suggested content

The quality of education depends on several things, such as:

· Having the needed books, materials etc, available to all students

· The teacher understanding the lessons and how to teach

· The students understanding the lessons and how to learn (with comprehension and discussion/critical thinking/creativity)

· Relevance – the teacher relating the studies to the lives of the students and adding elements needed for their lives

Suggested activities

Introduction. When students go to school, they should study with comprehension, and not think that the aim is to learn things by heart.  They should be able to discuss the lessons and analyse/be creative about the topics of the lessons.

Story: new headteacher finds that students don’t understand their lessons, but have been passing exams for just learning them by heart. He wants to train the teachers, and puts this on the agenda of the SMC?  The parents need to have this explained to them, as they have been pressuring their children to learn everything by heart.  This is not necessary but not harmful – what is harmful is not to comprehend the lessons.  To teach for this, the teachers need training in questioning and discussion in the classroom.

Concluding remarks. For future local, national and global citizenship, it is important to be able to read a newspaper, and think carefully about what is written, analysing it to see if it is biased or leaves out important points. Education should help people to discuss things intelligently.  This is important for higher studies also.

Suggested objectives

After the lesson, students can:

· Name three ways in which the lesson story approached improving the quality of schooling (eg solving problems related to books, writing materials, blackboards, hours of schooling, teacher training)

· Which of these is a good lesson objective: comprehension or learning by heart?

· Name three characteristics of a good lesson (revision of lesson 39)
· Suggest one way in which students can contribute to the academic achievements of the school (tell teachers when they don’t understand the lesson, help other students after school,  …)
· ?Answer the question: At what age should we stop learning (answer: lifelong learning)
· ?Answer the question: Does it matter if the teacher cannot answer all our questions (answer: no, the teacher does not need to know everything, but he/she will try to find out answers when the opportunity arises)

79. Staff student committee and/or school council meeting to promote physical exercise

Physical exercise is an area where student input can be especially useful. Even traditionalists may think that student participation on this theme could be appropriate.  The lesson could be based on a story, which should include both a boys school unit and a girls school unit, or a mixed group. The focus could be on a school council, -if that is appropriate in the listening schools, or an ad hoc staff-student committee specifically looking at physical exercise.
The decisions have to be locally relevant – in terms of what is wanted and what is possible.  Especial attention is needed to girls (esp. in rural areas) – who may be shut indoors a lot especially in urban areas. What activities can they suggest eg skipping, ball games, -even playing ball games against a wall, ….other traditional games?  If space is limited, a basketball hoop is helpful.
Suggested content

Exercise is needed for young people’s health. It is a habit to be developed for life, - as it helps strengthen the bones, lift depression, strengthen the immune system (resistance to disease) and help prevent obesity, heart disease, high blood pressure,  cancer, and other health problems. 

Suggested activities

Story or interactive discussion

Action. If time permits, finish with some in class movements eg stand up, turn around, clap your hands, touch your toes, jump on the spot till I say stop etc. Then turn around faster and faster, change direction of spin, and end with ten jumps on the spot.

Concluding remarks. Reiterate the benefits of exercise for girls and for boys.

Suggested objectives

After the lesson, students can:
· List two ways in which exercise improves health (eg strengthens the bones, lifts depression, prevents heart disease, prevents obesity and associated diabetes, etc)

· List two types of exercise that you would like to spend more time on 
· Suggest a way that you can help yourself and others to get more exercise (help organise…)
· What special help can be given to help older girls get more exercise (get skipping ropes, balls, basketball hoop, or other culturally appropriate items, set times when they can exercise somewhere (?swim), … 

· ?Suggest the agenda for a staff/student discussion on promoting students’ exercise.
80. Education after emergencies or displacement (revision and synthesis)
Suggested content
After emergencies such as floods, displacement, fighting etc, children need to continue their education.  Reasons include:
· The right to education

· Psychosocial stress is eased by the routine of schooling and being with other children (and if possible recreational activity)
· Resuming education means resuming hope for a better future
· Maintaining study skills like literacy, numeracy etc

· Contributing to a more educated population for national development

IDP students can attend existing schools, or can have new temporary schools, depending on the circumstances.

Suggested activities
Story or structured discussion. Reflect the themes of the week.  Emphasise the need to avoid prejudice between sub-clans, disability, gender etc etc.  Emphasise the role of/need for a SMC.
Suggested objectives

After the lesson, students can:

· Give two reasons why it is important to resume education quickly after an emergency
· Suggest an agenda for an SMC meeting when a group of IDPs arrives in the neighbourhood

· Suggest two ways students can help the IDP children to play games and lift their depression

81-85. CONFLICT RESOLUTION AND MEDIATION
81. Conflict resolution: qualities of a good mediator
82. Resolving conflict: looking to the future (using six-step problem solving with a mediator) 

83. Resolving conflict: looking to the future (revising: firewood/deforestation)
84. Resolving conflict: looking to the future (revising: sanitation and water supply)

85. Resolving conflict: looking to the future (revising: safety) (revision and synthesis)

81. Conflict resolution: qualities of a good mediator
Suggested content
A good mediator gains the confidence of both sides and helps find a solution that both sides find acceptable over the longer term.

Suggested activities

Introduction. We often find ourselves having disputes with other people, over small things or large.  We don’t want to talk to the other person/side. What can we do?  We can find a mediator.

Story. Salim and Ahmed quarrel (about…, a small thing) and won’t speak to each other. Maybe someone else can talk to each of them, help them sort out the problem and they become friends again. The person who does this is called a mediator.  There can be mediators in the family, and in the neighbourhood, and professional mediators who work with governments and internationally.  

Ask the ‘listening students’: What are the qualities of a good mediator?

Radio students: 

- A good listener, a trustworthy person, not biased, a friendly person, a person with a good brain to analyse what each side says, a person who can separate the problem from the person, a person who can persuade others, a person who loves peace, …
Concluding remarks: A good mediator can help the two (or more) sides to look towards the future, to solve their shared problem in a win-win way.
Suggested objectives
After the lesson, students can:

· Explain the goals of a mediator (eg. to get both sides to reach agreement after a dispute and to promise to cooperate in future)

· List three qualities of a good mediator (see above)

· Explain in their own words how Salim and Ahmed’s dispute was resolved with the help of a mediator.

82. Resolving conflict: looking to the future (using six-step problem solving with a mediator) 
Suggested content
The mediator applies the six step approach to problem solving, described in lesson 56.
Suggested activities
Introduction. Quick reminder of lesson 56 and the six stage approach to problem solving. 
Ask teachers to write the six stages on the blackboard: 

1. Hear Side 1 viewpoint

2. Hear Side 2 viewpoint

3. Clarify problem/ real needs

4. Brainstorm solutions together
5. Decide on solution together
6. Plan, implement and monitor solution.

Ask ‘listening students’ to recall the story about the four oranges (or use a new story).

Radio students recall the six stages:

· Yasmin’s viewpoint: wants oranges for guests

· Mariam’s viewpoint: wants oranges to make orange cake/sweet

· Problem/real needs: not enough oranges left in the market
· Brainstorm solutions: two oranges each, or share after peeling 
· Decide on solution: serve four peeled oranges to Yasmin’s guests, use skins for Mariam’s cake/sweets

· Plan, implement and keep a check on progress.
Dramatise this story with a mediator, who listens to each side, helps them ascertain their real needs, encourages them to brainstorm, etc.  Emphasise that each side tends to repeat their own story instead of listening to the other side.
Concluding remarks. It is often easier to reach a solution with the help of a mediator.
Suggested objectives
After the lesson, students can:
· Describe six steps for problem solving

· Give two reasons why it is easier to solve conflicts with the help of a mediator (because the mediator can listen to each side without interruption, because the mediator is neutral, because the mediator is good at helping find solutions, etc)

· Explain the Yasmin/Mariam story in their own words, illustrating the six stages and the qualities of a good mediator.
82. Resolving conflict: looking to the future (revising: firewood/deforestation)

Suggested content

A community mediator often applies the six step approach to problem solving, without calling it that (because it is common sense).

/ We must try to conserve forest for the next generation, as described in lessons 28, 49. 

Suggested activities
Introduction.  Community mediator often uses this approach to problem solving.
Describe conflict:

Village A’s viewpoint: Village B is taking firewood from our traditional lands. There is not enough for us, so we are trying to keep them out. When they are on our land, we signal for them to leave peacefully but they don’t.  We can’t talk to them because they are not from our clan/sub-clan.
Village B’s viewpoint:  We have always taken some of our firewood from those lands.  A charcoal producer from the city came last year and cut down all our trees, so now we take all of our firewood from those lands. We have no choice. Village A boys attacked our boys and women when they were collecting firewood. We can’t talk to them because they are not from our clan/sub-clan.
Perhaps, ask ‘listening students’ to discuss the story to each other in pairs, and try to think of what the mediator could suggest.
Radio students or narrator: go through the six stages of what the mediator does
(The mediator encourages both sides to agree on real needs (supply of firewood) and to brainstorm win-win solutions: eg. Village B will give or do something (eg access to more water) for Village A in return for being allowed to collect a certain amount of wood.  Both sides agree not to cut down old trees, or kill trees by overcutting, or uprooting bushes. Men from both villages agree to buy definite amounts of firewood from town, so that there is less pressure on the land.  Possibly: agree to get some fuel saving stoves, if these are locally approved and viable with the type of fuel (they don’t work well with thorn bushes etc). 

Both sides agree to plant and water fast growing bushes and trees (give local examples) on the lands near their homes as well as the disputed land.

Villagers will bring branches of thorn bushes (or barbed wire) to parts of the disputed land, making a fenced off area where bushes can regenerate without damage from grazing animals. Also they agree to plant tree seedlings inside the protected area, with regular watering schedule from river, -teenage boys will carry the water.

Both sides agree to have regular meetings to resolve difficulties, and to include this item regularly in village council agendas. 
Concluding remarks.  To reach win-win solutions, the mediator must help the two sides to brainstorm ways in which they can help meet each other’s needs.  These could be unrelated to the original dispute, but help bring about reconciliation or some degree of cooperation. The aim is to create a better future for their children, not to dwell on past problems.
Suggested objectives

After the lesson, students can:
· Describe six steps for problem solving

· Give two reasons why was easier to solve this conflict with the help of a mediator (because the mediator can listen to each side without interruption, because the mediator is neutral, because the mediator is good at helping find solutions, etc)

· Explain the story in their own words, illustrating the six stages and the qualities of a good mediator

· Suggest two ways for solving the problem of deforestation and loss of tree cover.

84. Resolving conflict: looking to the future (revising: sanitation and water supply) (revising: controlling our anger)
Suggested content
A community mediator often applies the six step approach to problem solving or something similar.

/ We must try to improve sanitation and garbage disposal, and keep our water sources clean, as described in lesson 26. 

Suggested activities
Introduction.  Reminder of previous lesson, when mediator helped solve a fuelwood dispute.  Today’s lesson is similar.

Describe conflict:

Extended family A’s viewpoint: Family B is disgusting. They leave waste everywhere. When the wind blows, we get all their rubbish and plastic bags near our homes. Their home is higher up the hill than ours. When there is heavy rain, their sewage runs down into our well/stream/spring (water source). Our children get sick and some of them die especially in the rainy season.  It is their fault. We can’t talk to them because they are not from our clan/sub-clan. Now they have built  new shacks nearer to us, because two of their young men have got married. We don’t want them near us, and we will destroy those shacks.
Extended family B’s viewpoint:  We are poor people and we have lived here for fifty years. Family A moved here ten years ago.  Because they have more money they despise us and are never civil. They won’t let their children play with our children. They made a new well/water source but won’t let us use it. When their children are sick, they take them to hospital by car. But when we have a medical emergency we don’t ask them for help. Several of our children have died recently.- We can’t talk to Family A because they are not from our clan/sub-clan.

Perhaps, ask ‘listening students’ to discuss the story to each other in pairs, and try to think of what the mediator could suggest.

Radio students or narrator: go through the six stages of what the mediator does

(The mediator encourages both sides to identify the real needs (sanitary environment for children to play and clean water supply) and to brainstorm win-win solutions.

Possible brainstorming solutions: protective walls round Family B’s water sources; Family B helps provide water supply to Family A (pipe, new well?) in return for Family A digging a big hole of its garbage and covering it.  Possible use of latrines by Family A or designation of an area for faeces which does not have run off towards Family A when it rains.  Cooperation when family members need to go to hospital or have other urgent needs. 

Families to stay in touch through some mechanism (locally appropriate).

Concluding remarks.  To reach win-win solutions, the mediator must help the two sides to brainstorm ways in which they can help meet each other’s needs.  These could be unrelated to the original dispute, but help bring about reconciliation or some degree of cooperation. The aim is to create a better future for their children, not to dwell on past problems.

Regarding sanitation and clean water, these are very important if we are to avoid all sorts of diseases like typhoid, dysentery, malaria, worms etc…

Suggested objectives

After the lesson, students can:

· Describe six steps for problem solving

· Give two reasons why was easier to solve this conflict with the help of a mediator (because the mediator can listen to each side without interruption, because the mediator is neutral, because the mediator is good at helping find solutions, etc)

· Explain the story in their own words, illustrating the six stages and the qualities of a good mediator

· Suggest one way of protecting water supplies and one way to promote a sanitary environment.

85. Resolving conflict: looking to the future (revising: safety) (revision and synthesis)

Suggested content

Armed conflict is a huge problem in the world. Most years there are 30 to 50 armed conflicts happening in different places. They cause so much death, injury, displacement, starvation and suffering. In many countries, so many people have guns that ordinary households don’t feel secure without their own guns. For safety, we should keep guns well locked up (lesson 9) and use them only in extreme circumstances. If there is a feud, it is better to use a mediator than to take revenge.

Suggested activities

Introduction. As above.

Story. A family or clan feud. Describe how a teenage boy from family/group A had killed a teenage boy from family/group B, when they were just playing around with guns which had not been locked up safely. But family/group B thinks it was deliberate and a stain on their honour.*  They tell their son(s) that one of them must take revenge.* This will lead to revenge again, and so on.  Neighbour or imam Abdul Rahman acts as a mediator to persuade the families not to go for revenge, -using a locally appropriate solution. Including that the families forbid their teenage boys to use guns; family/group A will make some appropriate act of compensation/apology.  
(*Ask the ‘listening students’ what they think will happen next)
Concluding remarks. War, landmines, guns lead to so much suffering. We should avoid this by teaching our children that these are not toys and games but terrible things.
Suggested objectives
After the lesson, students can:

· Name three kinds of suffering caused by armed conflict (death, injury, displacement, starvation and suffering)

· Answer the question ‘Is revenge the best way to solve a dispute?’ (no) Why not? (because the dispute continues in a cycle of revenge actions)
· What are two ways of keeping guns safe in the house? (lock up, keep unloaded, store dismantled, store ammunition separately)
· Who is the hero, the man who shoots at others without a good reason or the man without a gun who tries to stop the fight?
· Describe in your own words how the mediator in the story resolved the conflict and brought the cycle of revenge to an end.

86-90. PREVENTING CONFLICT (revision)
86. Why prevent conflict?

87. Self management (anger and stress) (domestic violence, societal violence)

88. Respectful assertiveness 

89. (optional) Preventing conflicts from escalating, by cooperative problem-solving

89/90. It takes courage to say No to conflict and to cooperate with people who are different from us (polio immunisation campaign).

90. (alternative). Insert any topic not adequately covered.
86. Why prevent conflict?

Suggested content

Graphic descriptions of the horrors of wounded fighters, displaced starving families etc, based on Somali conditions. Under these conditions, the country cannot get investment, economic development and jobs, nor provide proper schools, clinics etc.
Suggested activities
Introduction. We would all like to have good health, good jobs, good education etc but this requires peace. When there is conflict, many people suffer.
Ask the ‘listening students’: Who suffers during armed conflict, and how?

Radio students describe some of the effects of armed conflict.

Story. Trying to get medical help for a badly wounded combatant during a civil war.

Concluding remarks.  Most of the poorest countries in the world have been involved in armed conflict and cannot get their economies organised for peace and prosperity. 
Suggested objectives
After the lesson, students can:

· Suggest two ways in which armed conflict affects school children (schools closed, schools damaged/looted, too dangerous to go to school, teachers killed/injured..)
· Suggest two ways in which armed conflict affects health and medical services (water supply etc disrupted meaning more disease, injured people occupy hospital beds which are needed for others, medicines get finished up quickly, medicines cannot be imported, doctors get killed, hospitals get damaged…)
· Suggest two ways the economy is damaged and jobs are destroyed by armed conflict (roads are damaged, market places are destroyed, farms and factories and workshops are damaged, tools are looted, no electricity, businessmen don’t want to build new shops and factories in case they are destroyed…)
87. Self management (anger and stress) (domestic violence, societal violence)

Suggested content
Whether in the home or among government and military leaders, getting angry is a step towards violence. Instead of listening carefully to the wife or adviser, the man gets more and more angry, because he stops listening to anything except his own angry thoughts.  The forebrain (thinking area) does not work properly when we are angry (lesson 7).
We should watch our own emotions and see when we are getting into sudden anger or stressed out. We should learn to control our emotions.  For anger, the best thing is to realise that we are being irrational and stop. Also, we can breathe slowly, count forwards or backwards, leave the room, etc.  For stress, we can also breathe deeply, take a walk, make time to visit with friends and share our concerns, and generally try to relax by doing something we like.  

Conflicts often arise from real problems, but there are non-violence ways of solving them, if we can control our anger. Violence often makes problems worse not better.

Suggested activities
Introduction. As above.

Action.  Make a buzzing noise getting louder and louder (simulating anger) and making the body tense like anger. Then gradually get quieter (simulating a decision to control the anger). 

Make the body tense like anger, and then count backwards very quietly from 50.

Story. A man gets angry because his food is cold and hits his wife (not listening to her explanation that he had asked for it to be served and then talked on the phone). Then he goes out and gets angry in the coffeehouse, when he hears that his lorry has been hijacked by some people from another clan.  He won’t listen when a messenger comes to tell him that he was misinformed. He takes his men (including one of his sons) out to fight against better armed people, and he and several of his men are killed.  The son goes home and explains that his father wouldn’t listen because he was so angry, otherwise he would have heard that the story that had angered him was untrue, his lorry was OK.

Concluding remarks. We should learn to be aware of and control our emotions, even in small things.  And we should elect/follow leaders who are emotionally mature and can make good judgements. At home, we should not get angry, because it spoils the lives of our family members. Violence in the home makes women and children fearful all the time and they cannot be good companions, do their studies well, etc.  It creates much unhappiness across the whole world.
Suggested objectives
After the lesson, students can:
· Suggest two ways of controlling their anger
· Suggest two ways of dealing with stress

· Explain how anger contributes to violence (because the person doesn’t listen to explanations or think of non-violent solutions)

· Suggest two consequences of domestic violence (injury, fear, unhappiness, poor focus on studies or cooking etc)

88. Respectful assertiveness
Suggested content
We need good communication to prevent conflict. Neither aggressive nor over-submissive communication is effective, we should use respectful assertiveness, which is between these (see lesson 41 above) (and refer to previous story).
Suggested activities
Introduction. As above.
Story.  Any story will do, according to the writers’ preference. If communication is prevented, then tensions will build up and there can be violence later. 

Here is a true story, which could be used:

There was fighting in South Sudan between the Dinka and Nuer tribes.  So the elders from each tribe in Kakuma refugee camp in Kenya asked the youth leaders to attack the other tribe, to punish the other tribe. The leaders called the young men to meet outside the camp.  In the Dinka tribe, the young men started talking about the fight. But one young man said quietly and respectfully ‘I have studied peace education in the camp, and I know that this fight will bring no good to anyone. Just some of us will die or get injured.’ The leader shouted ‘You are a coward.’  Then another young man said quietly and respectfully ‘I have studied peace education in the camp, and I am a peace educator. I want to work for peace and continue my education.  I don’t want to fight.’    Several others said the same thing and walked away.  

In the group of Nuer youth, the same thing happened. Some of the young men were boasting that they could easily kill the Dinka and this would make them proud. But one young man said quietly and respectfully ‘I have studied peace education in the camp, and I know that this fight will bring no good to anyone. Just some of us will die or get injured.’ The leader shouted ‘Our elders will not like it if we are too frightened to fight the Dinkas’. Another young man said quietly and respectfully, ‘I am not frightened but no good can come of this fight. It will just bring suffering. We are in this camp with a chance to study and build a better future for our country. It doesn’t make sense to fight. I want to work for peace.’ Several others said the same thing and walked away.
In the end, the leaders found that few of the youth wanted to fight, and they all went back to the camp, and got on with their school homework.

Concluding remarks.  Respectful assertiveness keeps people informed and helps them to think things through. Girls and boys who want to continue their studies can explain why.  Young people can explain why they don’t want to engage in risky adolescent behaviours suggested by their peers (cigarettes, alcohol, other drugs, unsafe sexual relationships or behaviours) or wrong behaviours (bullying, purposeless violence).
Suggested objectives
After the lesson, students can:
· Describe communication that is aggressive, over-submissive, and respectfully assertive.

· Explain the disadvantage of aggressive communication (frightens people so that they can’t communicate properly or in full)

· Explain the disadvantage of over-submissive communication (from fear or respect the person does not communicate properly or in full)

· Explain the advantage of respectfully assertive communication (both sides get to hear all the information, because people are controlling their anger or fear)
· Give an example of how they would say No to a risky or wrong behaviour.
89. Preventing conflicts from escalating, by cooperative problem-solving
Suggested content
Lesson related to typical areas of conflict in Somali life eg conflict over water rights, forest land, livestock etc.  Show how problems can escalate from a single incident to armed conflict. Show how a mediator tries to help the two sides find a win win solution.
Suggested objectives

After the lesson, students can:

· Explain how anger contributes to violence (because the person doesn’t listen to explanations or think of non-violent solutions)
· Explain how conflicts escalate (because each side only sees the bad behaviour of the other side and thinks of itself as the good side)
· Describe communication that is aggressive, over-submissive, and respectfully assertive.

· Explain the advantage of respectfully assertive communication (both sides get to hear all the information, because people are controlling their anger or fear)
· (If included in the lesson), recollect the six stages of mediation.
89 or 90. It takes courage to say No to conflict, and to cooperate with people who are different from us (polio immunisation campaign) (revision and synthesis).

Suggested content

There are many urgent things to do in our country, to help the poor and to build schools, clinics, agriculture, etc. So we should learn to make coalitions between different social groups, and tackle these problems together rather than fight. Fighting brings so much suffering to families and destroys the assets of the society.  We know that different people in our society have different beliefs but we must learn to work together. 

This happened in the polio campaign in Somalia which has recently eradicated polio again.  People from all over Somalia managed to cooperate with people they didn’t know or were opposed to. 

Suggested activities

Introduction. As above.  Describe polio and how people can be immunised against it.
Story.  Describe the polio eradication process and how people cooperated for that, even in areas of conflict.
Ask ‘listening’ or radio students if they participated.
Ask students if it was easy to persuade everyone to cooperate. 

Concluding remarks. Big things are possible if people have the courage to try and to cooperate with others – we are all human beings and can cooperate with each other despite differences.
Suggested objectives
After the lesson, students can:
· Explain the symptoms of polio
· Explain how the recent campaign was organised across Somalia
· Explain why immunisation must continue (because people coming from certain other countries can bring the disease)

· Suggest how they would advocate to a leader/family head, using respectful assertiveness, to allow polio immunisation in his area (explain the symptoms, explain the process..)

ALTERNATIVE LESSON 90
Insert here topic(s) not adequately covered in the course eg health topic or animal rights

91-95. LEADERSHIP AND ADVOCACY

91. What is leadership?

92. Leadership in school

93. Leadership in girls’ and women’s groups

94. What is advocacy?

95. Leadership and advocacy (example) (revision and synthesis)
(NB.  Need to check the degree of equivalency between the Somali and English terms for leadership and advocacy, and adjust the content appropriately.)

91. What is leadership?

Suggested content

There are different ways of looking at leadership.  In society, there are people who are in positions of authority.  We hope that they will show good leadership qualities, including honesty, transparency, integrity, concern for others, concern to fulfil their duties, ability to control their emotions, ability to disregard Yes-men and be in touch with reality, desire to solve problems cooperatively, friendly manner, good communicator, ability to inspire people with a good vision for the future and how they can contribute to it, not showing favouritism to their friends/ relatives/cronies, etc.

In everyday life we all need leadership qualities. In some situations, we are leaders, eg with younger children. In other situations, we can contribute to the task in  hand by showing leadership in our own area of strength, eg in regard to plans for cooking or refereeing a game or encouraging others to respect the referee etc. We can show leadership by getting people around us to discourage bullies and protect the bullied.

We need the skills to work in teams and contribute a little bit of leadership in the team, and also the skills and emotional self-control and lack of prejudice to cooperate with others who take on a larger leadership role.

Suggested activities
Introduction. There are leaders all around us: the teacher leads a class, the head-teacher leads the school, the older persons in a family lead the family, the football captain leads the team, the director or head of a business leads the business, the minister of education leads the education ministry, the president leads a country. We are all leaders sometimes, -for example when we lead play with a group of younger children.  After completing our education, we can give leadership that uses our education and helps build our society.
Ask the ‘listening students’: If you go to a school or club where you have to elect a leader of the school council or club committee, what qualities will you look for in a leader?
Radio students:
Eg. honesty, transparency, integrity, concern for others, good listener, concern to fulfil their duties, ability to control their emotions, ability to be in touch with reality, desire to solve problems cooperatively, friendly manner, good communicator, ability to inspire people with a good vision for the future and how they can contribute to it, not showing favouritism to their friends/relatives/cronies, leading by doing/hands on etc.

Story.  Four candidates for being school captain/school council leader/ other type of student or youth leader.  Describe their qualities so that two are very unsuitable (biased, dishonest, short tempered, bullying etc), one is good in all respects but very shy, and one has good leadership qualities.  Ask the ‘listening students’ to vote who would be the best leader.
Concluding remarks.  A good leader is a good person, but should also have the ability to communicate well, to set forth good ideas/goals and a vision, and to motivate people to cooperate in achieving those goals/that vision. A good leader listens to others, because he or she knows that their own knowledge and capacities are limited, and that he or she needs the full picture to develop appropriate goals and ways of achieving them. Having developed a goal/vision and plan, a good leader is not wavering from day to day, but stays with the goal/vision, adapting it with flexibility after careful consideration of changing circumstances and additional information.
Suggested objectives

After the lesson, students can:

· Suggest three qualities of and skills needed by a good leader for a student activity

· Suggest three qualities/skills that you would find useful if looking after a group of younger children in an area with quite a few hazards such as unfenced water, garbage, possibility of unexploded ordnance.. (eg ability to gain children’s attention and communicate well, ability to plan safe activities, friendly manner, motivating the children to enjoy the safe play…)

· Suggest three qualities/skills that you would look for in a government leader or minister/local representative

92. Leadership in school
[This topic may be too sensitive if there are lots of authoritarian teachers/head-teachers listening?   If so, ‘leadership in the family’ could be substituted, -following local cultural models of good leadership but also showing a role for women in relation to family matters?? ]
This lesson enables the programme to get messages to head-teachers and staff as well as students.  (It can be good for students too to know what their staff are supposed to do.)
Suggested content
Leadership of head-teachers: Head-teachers should:

· Listen to teachers, parents, students  
· Develop capacities of teachers and motivate them to want to improve their professional achievements, finding ways of getting them more teacher training and access to reading materials etc. 
· Motivate parents and community to support the school and the studies of the students. Build the appropriate self-esteem and sense of responsibility of teachers 
· Represent school and student needs to higher authorities

· Detect and prevent bullying and harassment 
· Refuse to engage in corrupt practices and/or seek to persuade others against this  
· Show creativity in approaches to problems, and building consensus on how to overcome them 

· Give leadership in preparing a strategic plan for the future/school development plan, and building consensus and mobilising resources around it. 
Examples from the literature:

· Vision, mission and transformational leadership 

· Instructional leadership including modelling 

· Management –finance and resources, staff, external relations,

Another:

· Motivating teachers to want to improve

· Dealing with publics eg parents

· Resource mobilisation

· Involving parents in children’s education

· Creating leadership among teachers and community 

Good school leadership is:

· Strategic

· Sustainable

· Ethical 

· Distributive (empowering staff)

· Transformational (making changes to increase school effectiveness etc)

Leadership by teachers: Teachers should:

· Empathise with the situation of students and be able to motivate them to study effectively and contribute to the welfare of school, community and society.  
· Identify ways of helping individual students/groups of students to develop their capacities as leaders –in helping others, in taking on responsibilities within the school etc. 
· Help students develop sufficient and appropriate self-esteem and to build the self-esteem of others. 
· Listen to students, parents and represent their concerns and needs to head teachers, and explain the school’s policies effectively to students and families. 
· Detect and prevent bullying and harassment. 

· Refuse to engage in corrupt practices and/or seek to persuade others against them.  
· Show creativity in approaching problems and building consensus on how to overcome them. 
Leadership by students: Students should have good and appropriate self-esteem (helped by teachers and fellow students), and play an active part in school life. This should include where possible:

· Participating in school councils, being class leader for some activity, etc. (with the school sharing such responsibilities among different students rather than focus on one ‘star’)  Behaving in good and just ways to other students, -not showing prejudice or excluding them from their groups  
· Including others in activities, objecting to discrimination and exclusion 
· Not being a passive bystander when there is bullying, harassment or discrimination (this aspect of leadership applies to every student) 
· Being creative in enrichment of student life, and as appropriate in community service activities.
For all of the above: in mixed gender schools, leadership includes respectful treatment of girls and women.
Suggested activities

Introduction. Applying previous lesson to schools.
Story. How a new head-teacher consults widely with teachers, students, parents/community, and sets up discussions to build consensus around a school development plan, including mobilising resources. The planning and plan include leadership roles for head, teachers, students.  The headteacher delegates some responsibilities to teachers, based on their strengths.
Ask the ‘listening students’ various questions during the story.
Concluding remarks. For students, the main lesson is to contribute actively to the functioning of the school and class, and to ensure the best outcome for fellow students.  This includes not being a bystander when less fortunate students are in difficulties, but trying to build success and happiness for all.  It includes trying to prevent dropout by helping those at risk with studies and other problems, and encouraging them.
Suggested objectives
After the lesson, students can suggest a leadership action every student can take:

· when a student is being bullied (help that student or get a group of other students to join and help that student)

· when there is widespread bullying (motivate other students to unite against the bullies)
· when a student or group of students is being excluded from students games, friendship groups etc (show friendship to the student(s), include in games on the basis of being unwilling to play if there is exclusion..) 

· when there is a problem in the school or community –give a locally appropriate example (form or join a group and give leadership in own area of strength)
…
(adapt as locally appropriate)

93. Leadership in girls’ and women’s groups

This is a topic that needs to be developed locally, within the context of core listeners and with sensitivity to possible religious sentiments.  –Especially given that most listeners in schools/madrassas are likely to be male.
Perhaps one approach is to tell a factual story about a women’s social service activity/ health centre etc.

Suggested objectives
· After the lesson, students can:

· Give an example of a women’s group or committee that does useful social service OR
· Tell in their own words the story described in the lesson

· ? Answer the question: ‘Do women have the same human rights as men?’ (yes)

· ? Answer the question: ‘Can women be efficient managers/leaders etc?’ (yes)

· Etc. 

94. What is advocacy?
Advocacy is promoting a particular issue or idea, or speaking on behalf of a particular person or group of persons. 
(Need to check the equivalent term in Somali and adjust accordingly.)
Suggested content
Advocacy can be towards authorities –to change or develop policies, or towards people in a particular geographic area, field of work, social group etc.
Advocacy involves getting well informed about something, forming a point of view and strategic vision for needed action, developing a plan for persuading people.  

Suggested activities
Introduction. After we study things in school, and find out more from other sources (eg radio, newspapers, books, internet, asking people), we may talk things over with our friends and try to advocate for something that will improve people’s lives. 
?Ask the ‘listening students’: Can you think of something that you students would like to advocate for?
Radio students:
· Polio eradication campaign

· Vaccination for all diseases

· Sanitation in our neighbourhood

· School to get ?textbooks, new roof etc

· Girls education

· The environment

· Peace and human rights

…. 

(adjust list to be locally appropriate and useful)

Story.  –A Somali who has advocated for something socially beneficial.

Concluding remarks.  We can advocate within our family, school and neighbourhood using respectful assertiveness. We can advocate with our friends and age group. We can organise a campaign.  Or we can support an existing campaign. 
Suggested objectives
After the lesson, students can:
· Explain what is meant by advocacy
· In your own words, describe a (true) example of advocacy by a Somali man or woman (if mentioned in the lesson)
· Suggest three topics on which you would be willing to advocate with your friends

· Suggest a topic on which youth could advocate to help build a good future for Somali children or society.
95. Leadership and advocacy (revision and synthesis)
To synthesise the lessons on these topics, and earlier themes, writers could identify a person or organisation respected by all Somalis, which provides leadership/services/advocacy that helps the common man (and/or the environment) for Somalis.
…Alternatively, the relevant aspects of the life of Dr Wangari Matthai (Kenyan environmental activist mentioned earlier), could be presented in more detail.
Suggested objectives

After the lesson, students can:

· Tell in their own words the story of the person/organisation

· Point out a leadership aspect (emphasised as such in the story)

· Point out an advocacy aspect (emphasised as such in the story)

· Answer the question: ‘When you hear this story, does it make you want to support this cause –did the advocacy have an effect on you?’

· Answer the question: ‘When you hear this story, what does it make YOU want to do –with the help of others, to serve the society?’

96-100. BUILDING THE FUTURE

96.   Meeting basic needs -visions for the future

97.   Unity in diversity –visions for the future

98.   Taking care of our environment –visions for the future

99.   Lifelong learning and commitment to social service and peace

100. Spreading happiness. 

96. Meeting basic needs (revision) – visions for the future 
Lesson content
We began the course with the fact that all human beings have similar needs, eg.:  
· Similar bodies, with similar needs for food, water, exercise, and health care during sickness or after injury
· Similar liability to infectious diseases of various kinds
· Similar susceptibility to diseases arising from malfunction of body systems –heart disease, high blood pressure and strokes, diabetes, cancer, etc. (especially if we have an unhealthy diet and life style) 
By cooperating, we can have enough food for health, clean water, and less infection. By advocacy, we can help each other have access to health care and to adopt healthier life styles, including exercise and avoiding tobacco and other harmful substances.
The advantage of cooperation and caring for less fortunate people and those from other clans/ groups is especially clear for infectious diseases, since these can spread even to rich and privileged families from communities with poor water, sanitation etc., because people mix in cities and elsewhere.
Suggested activities

Introduction.  As first paragraph above.  Then: can we build a vision for a healthier future?

Ask the ‘listening students’:  You have studied leadership and advocacy.  What vision and actions would you advocate for your neighbourhood and part of the country as part of a vision for a healthier future? Give the reasons to justify what you advocate. 

Radio students:

1. Nutrition

Vision: everyone knows about simple low cost nourishing meals eg grain and legumes (or fish); everyone knows breastfeeding is best; action: information and motivational advocacy/campaign
Vision: food safety net – all children and families esp. pregnant mothers, orphans, widows get enough nourishing food; action: leadership getting nutrition onto the agenda of voluntary groups, religious charities, etc and raising resources for local action
2. Sanitation and clean water

Vision: everyone knows that faecal matter and garbage lead to diseases (which can be fatal especially to young children) like diarrhoea, dysentery, typhoid, cholera, as well as worms… ; everyone knows how to get cleaner water; everyone knows that stagnant water provides breeding ground for mosquitoes which transmit malaria; action: information and motivational advocacy/campaign

Vision: every neighbourhood or youth group creates a water and sanitation committee; all young children in vulnerable areas are protected by mosquito nets (preferably soaked in insecticide, but with parental awareness that children should not suck them); action: leadership in getting water, sanitation and malaria protection on the agenda of all voluntary agencies, religious charities etc. and in raising resources for local action.
3. Vaccination/immunisation
Vision: all children get needed vaccinations/immunisations; action: information and motivational campaign. 

4.  Other…?

And/or story.

Concluding remarks.  We saw with polio what could happen through advocacy and action.  Students can play a role in building a more healthy society through advocacy, leadership and action.

Suggested objectives 
After the lesson, students can:
· Name four types of food essential to all human beings (energy-rich eg grains, food oils; protein-rich eg beans/lentils, fish, meat, eggs, milk/cheese; general health promotion –vitamins and minerals eg from vegetables and fruit).

· Name a low-cost local meal that includes these

· Explain two advantages of breastfeeding (balanced nutrition, hygienic, contains substances that protect against disease..)
· Name two diseases transmitted by faecal matter (diarrhoea, dysentery, typhoid, cholera; worms…)
· Suggest how to sterilise dirty water (boiling, …. ?–other methods which are locally available/appropriate eg sunning bottles of water for 6 hours, chlorine tablets….)

97. Unity in diversity – visions for the future
[This lesson is politically sensitive, and has to be developed by the writers, with the lesson objectives adjusted accordingly.]

Suggested content
We all have similar emotions, similar needs to belong, to be respected and for meaning in our lives. We are all wired up for empathy, which is why even ‘hard men’ are kindly with some of those around them like their family. We need to reason ourselves out of anger and prejudice and find ways to share the world with people who are different from us. 
Suggested activities
Introduction. As above.
?Quick mention of bias: Words matter (words can separate us from people so we forget they are human just like us): 
(Examples in English – need to adapt for Somali language)

Friendly word



Hostile word

Tall




Skinny

Well built, sturdy


Fat

Decisive



Bossy

Flexible



Indecisive

Sociable



A gossip-monger

Short-tempered


Bully

Helpful



Corrupt

Mentally ill



Mad

….

….

Leadership



Extremism

Freedom fighter, martyr

Rebel, terrorist
?Quick mention of stereotyping: 
Eg a German is efficient, a German women keeps her house super-clean; French people are good cooks and choose very fashionable clothes; ..
?Story of someone with a vision of ‘unity in diversity’, who did not feel bias or have negative stereotypes of others in his or her society.  Perhaps a revisiting of the Rainbow concept of Nelson Mandela; 

[or the story of Mahatma Gandhi fasting to get the untouchable castes (who he called ‘Harijans’, children of God) into the same voting roll as other Hindus.  People thought he would die to achieve this, and some Hindu temples were shamed into admitting untouchable castes into the temples for the first time. - http://www.mkgandhi.org/articles/epic_fast.htm]

OR: a story of a Somali leader who insisted that wounded fighters from all clans would be looked after in his house; or who allowed his daughter to marry a doctor from another clan despite protests from his mother… 

Suggested objectives
After the lesson, students can:

· Give an example of bias – how we see our own ‘side’ as having good qualities and another ‘side’ as having bad qualities

· Give an example of stereotyping – how we see all people in a particular group as having the same characteristics (although in reality this is not true)

· Create a story in which someone (in Somali society) insists that all human beings are brothers and sisters and should respect and cooperate with each other, and acts accordingly.

98. Taking care of our environment (revision) –visions for the future

Suggested content

Care of the environment relates to health, forest/bush cover, erosion/water supply/agriculture, as well as maintaining ecosystems and species of plants and animals within them. [Preventing climate change is another point, not necessarily a priority in this programme, but it is an argument for maintaining vegetation/forest cover.]
Suggested activities
Introduction: mention of earlier lessons on environment.
Ask the ‘listening students’ to mention environmental problems in their part of the country and what vision they have for solving these problems. 
Radio students: 
1. Vision: everyone knows that deforestation will lead to lack of fuelwood, erosion and loss of water supplies because tree roots helped to retain soil and water, and that there should be replanting of local and fastgrowing trees and fencing of areas to regenerate. Action: information and motivational advocacy/campaign.

Vision: the tree cover and bushes are actually increased, through careful gathering of firewood, protection against clear cutting for charcoal or export, replanting local trees, planting quick growing trees for fuel, fencing off land for natural regeneration of bushes and trees. Action: leadership to put environmental action on the agenda of all local and national organisations, -voluntary organisations and religious groups, raise funds for local action.
2. Vision: everyone knows that plastic bags are dangerous to animals and sea creatures, as well as to children, and take hundreds of years to disintegrate; that if they contain rotting rubbish and break they are unhygienic, and that they need to be buried. Action: information and motivational advocacy /campaign

Vision: plastic bags are phased out and meanwhile they are buried. Action: leadership to mobilise youth and others to clear up waste sites and bury plastic bags and garbage, and putting it on the agenda of all types of organisation. Develop and sell bags made of natural materials.
3. Vision: everyone knows that having stagnant water provides breeding grounds for malaria which can kill children, and that dirty water spreads disease. Action: information and motivational advocacy/campaign
Vision: people live in places with clean drainage, latrines, and anti-malarial environmental care. Action: leadership to develop and implement locally appropriate solutions.
Concluding remarks. Students can play a role in creating a sustainable and healthy environment through advocacy, leadership and action.

99. Lifelong learning and commitment to social service and peace

Suggested content

Near the end of the course, the mood should be upbeat, through games. But also we should leave the students with an inspirational feel.

Suggested activities

One possibility is to conduct real life interviews with two or four teenage boys and girls who exemplify the life skills discussed in this course.  The interviewer can ask what they do and what their values are, and how they plan to use these skills and values in their lives.

? Also sing an inspirational song and clap to the music etc

Suggested objectives
At the end of the lesson, the students can:
· Name four life skills and how they will help the students help others and themselves in their lives

· Give examples of three life skills from the lesson in their own words

· Describe in their own words what one of the interviewees has done and say what is good about it

100. Sharing happiness
Suggested content
Continuation of lesson 99.
And/or:

>Cooperative games: using maths activities like counting, and series (2, 4 , 6,8; 30, 27, 24 etc) at speed, -right hand side of the room alternating with left hand side.
>”Mexican waves” 
Concluding remarks. We need the life skills of respect for each other, empathy, controlling our anger or sadness, good listening and communication, cooperation, gender equity, saying NO to unsuitable behaviour, problem-solving, conflict resolution, advocacy and leadership for leading a happy life ourselves and for bringing happiness to others.  We should not be prejudiced against anybody, but should try for everyone to have food, clean water, good health, a good environment, access to schooling, and a good society.

Suggested objectives
After the lesson, students can:
· Suggest three cooperative games for younger children to play with them during the vacations

· Name four personal skills that help people to manage their lives

· Name four things that they would like to happen to make the society a happier place for everyone.    
� The skills emphasis follows from evidence that information alone may not change culturally embedded behaviours.  Skills for health: skills-based health education including life skills is available at http://www.who.int/school_youth_health/media/en/sch_skills4health_03.pdf


� For UNICEF documentation on life skills, see � HYPERLINK "http://www.unicef.org/life" ��www.unicef.org/life� skills


� Some countries (eg South Africa) refer in their curricula to ‘life competencies’ rather than ‘life skills’.


� Key competencies for a successful life and a well-functioning society. (OECD, 2003).


� Because the grains and legumes have slightly different sets of amino acids in their proteins, and together they meet human needs – it is not necessary for the students to learn this though, as they don’t know what amino acids are.


� All types of food contain some types of vitamins and minerals, but this does not necessarily have to be mentioned here. Food oils contain some ‘essential fatty acids’.  


�Including ‘anti-oxidants’, -which help prevent heart disease, high blood pressure, cancer, etc.


� Possibly include hadith about Prophet Muhammad and how he shared out food and went hungry with others.


� Psychologists and others have made different lists of basic emotions, but those just mentioned are found in all lists.  Other emotions eg greed, hate, curiosity, self-pity, may be identified as basic or as arising from more basic emotions (eg hate might arise from anger, greed might arise from remembering moments of happiness associated with personal gain). For the purposes of this lesson, the number of basic emotions is not important, - the aim is to increase emotional awareness.


� Anger (as part of the lower brain’s ‘fight or flight’ response) reduces the use of the front part of the brain, which reviews incoming information and works out good responses.





� An Islamic tradition: if you can’t control your anger standing, sit down.  If you can’t control it sitting down, then lie down.


�  ?Cite Quran/hadith statements about not killing other people, - which implies being careful around weapons. 


� According to some recent research, the brain processes what happens to another person as if it happens to oneself (this helps one understand the situation) eg a tap on someone’s shoulder has an effect on one’s own brain resembling a tap on one’s own shoulder.


� Course writers can decide how much emphasis to give this in a radio course when many of the listening teachers do use corporal punishment and cannot easily change their ways, or indeed their beliefs in using a cane.  The emphasis can be on alternatives (positive motivation of students) and on not using corporal punishment in the heat of the moment. It is important not to unintentionally encourage other kinds of physical punishment like standing in painful positions, in the sun etc, which are sometimes substituted when corporal punishment is forbidden. 


� ‘Secure alternatives to higher education’ was mentioned as a theme by the project team, as were education rights for girls/women (including retention), importance of higher education, and alternatives to corporal punishment.  Lesson 14 can be adapted to cover some of these topics in a locally appropriate way.


� Project request included self-management skills including teeth and gum care, tidiness, time management, stress management, money management.


� If ‘respect’ is mentioned as a need, this corresponds to Article 1, about human dignity.  If health is mentioned, it goes under Article 25, as there is no separate Article about health.)


� Articles 12-14 on participation, freedom of expression etc have to be interpreted in the cultural context.


� Refer to vaccination programmes used locally.  ‘Where there is no doctor’ mentions measles, whooping cough, diphtheria, tetanus, polio, tuberculosis.


� The project brief also mentioned ‘milk containers’ – these should be cleaned after every use. 


� Healthy adults may be resistant to small amounts of familiar infection –they can eat food and drink water that are not very hygienic, if they have lived in the place for a long time. But this food and water can be dangerous to children, old people and anyone who is weakened by malnutrition, sickness etc. Other disease may be dangerous to everyone, eg epidemics of cholera (which is said to be more severe for older children and adults).


� Re-using and sunning ordinary water bottles and presumably bags may accelerate the release of harmful chemicals from the plastic, though this is less important under emergency conditions than killing harmful organisms. 


� http://www.news-medical.net/?id=36691


� A recent newspaper article suggested that high frequency chest pressure is more important than mouth to mouth respiration for heart attack victims, but not for drowning.  The standard for drowning, heart attack etc is mouth to mouth resuscitation (including nose of baby) with patient’s nostrils pinched shut while blowing air in the mouth, and then letting the chest subside.  The airway must be cleared first and the chin pulled up and the head tilted back.  After drowning, the person should be put on his side, with head lower than body, and some strong upward pushes on the belly to push out water, before mouth to mouth resuscitation. Older methods included crossing the patient’s arms over his chest and pressing on them to push air out, then lifting to allow air in; or direct pressure on the lower chest (http://www.britannica.com/eb/article-9009713/artificial-respiration).


� The type of latrine message should be locally appropriate.  For background, see Where there is no doctor, pages 137-139.  But there are many possibilities. Just burying faeces is also a good method, attributed to Mahatma Gandhi.


� Nowadays, people talk about ‘dutybearers’ as obliged to fulfil rights.  The government is often the duty-bearer, but in reality it can only do what is within its capacity and budget. In fact, if the government is elected by the people or accepted by them, then it is dutybearer on their behalf and what it cannot do, they should do (this is a personal opinion).


� � HYPERLINK "http://www.hesperian.org/publications_download.php#wtnd" ��http://www.hesperian.org/publications_download.php#wtnd�, http://www.hesperian.org/publications_download_wwhnd.php


� ‘Sugar’ (sucrose) is a combination of two sugars called glucose and fructose, and releases glucose when digested, as do cereals, potatoes etc.  Sodium ions are released when common salt (sodium chloride) is dissolved in water.


� � HYPERLINK "http://www.yobserver.com/sports-health-and-lifestyle/10013815.html" ��http://www.yobserver.com/sports-health-and-lifestyle/10013815.html�     Other articles mention effects on blood pressure causing hypertension, and increased mental illness; low birthweight in children; constipation; sleeplessness


� ‘Glue sniffing’ –breathing in solvents etc used in various products can damage brain, liver etc. Most deaths are from the depression of breathing and from vomit which blocks respiration (http://en.wikipedia.org/wiki/Inhalant). 


� Cut and pasted from the Southern Sudan IRI material for after-broadcast lessons.


� Relate to Islamic traditions as practised in Somalia.


� For some good quotes on leadership, see � HYPERLINK "http://www.businessballs.com/leadership.htm" ��http://www.businessballs.com/leadership.htm�.  For classical leadership theory see � HYPERLINK "http://www.infed.org/leadership/traditional_leadership.htm" ��http://www.infed.org/leadership/traditional_leadership.htm�.  For contrast of this with modern ‘shared leadership’ perspectives, see table at the end of http://www.infed.org/leadership/shared_leadership.htm.


� “Strategic leadership, which is based on people, contextual and procedural wisdom, strives to place emphasis on future organisational affairs, as well as sorting out current issues. This is backed by Sustainable leadership in chapter eleven, whereby the author suggests that the only remedy for educational leadership crisis brought on by a pervasive collapse of trust in our communities, lack of qualified leaders and challenge from leaders should be ethical. This is to maintain sustainability of leadership quality as he argues that leaders should act humanly by enabling and supporting teachers, non-teaching staff and pupils. Moreover, Harris in chapter ten gives a clear suggestion on how to distribute leadership among both teaching and non teaching staff in schools. She suggests the staff should be empowered by being entrusted and authoritative in their areas of expertise. Truly, this builds teachers’ self-esteem, confidence and leadership experience, and at this point Distributed Leadership coincides with sustainable, ethical and strategic leadership. Finally chapter two gives the idea that leadership should not be only transactional but transformational. This is important approach in a situation whereby leaders need to make major changes in a school to bring about effectiveness and efficiency.” From a review by Ahmed Alzaidi of THE ESSENTIALS OF SCHOOL LEADERSHIP by Brent Davies (ed) 2005 Paul Chapman Publishing, London
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