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Executive summary

The INEE Minimum Standards Update Online Consultation was held from 25 April to 30 June 2009. 183 respondents participated in the survey, of whom 113 completed it entirely. The consultation was carried out in Arabic (15 respondents), English (141 respondents), French (14 respondents), Portuguese (1 respondent) and Spanish (12 respondents).

The online consultation aimed to check whether participants agreed with recommendations received since 2004 on updating the INEE Minimum Standards Handbook, and to solicit further feedback and recommendations on how best to update it. The key findings, summarised below, largely validate the feedback received so far. They will be incorporated to the coming stages of the process, and reflected in the updated Handbook launched in 2010. For further information about the update process, and how to participate further, please go to http://www.ineesite.org/standardsupdate.
In relation to format, decisions will need to be taken on font size, how best to identify indicators (bullet points or other), the number and type of tools to be included in the updated handbook, and on moving the Coordination standard. In terms of content, there will need to be decisions on the inclusion of case studies and on whether or not to change the title of the INEE Minimum Standards.

The decision to carry out a limited update of the INEE Minimum Standards rather than a full overhaul (see section I.1) is validated by the majority of respondents in favour of ‘some updating’ for most key areas. This will also help in finding a balance between strengthening the content while not creating a larger handbook. Focal points will take into account the specific points made in comments relevant to their thematic area or category. 

The Online Consultation has proved a valuable opportunity for a range of INEE Minimum Standards users to contribute their views and ideas to the update process. Our thanks go to them for their participation, and we look forward to continuing to work together.

Summary of key findings

· Format

Key finding 1: font size for the updated handbook (key question 4.1)

The results show that the majority of respondents prefer to keep the updated handbook as small as possible, and therefore not to increase the font size. On the other hand, comments highlighted that many respondents are concerned about the effect that the small font has on the useability of the handbook. There was strong demand for improved layout and design of the handbook to address this.
Key finding 2: Making the INEE MS easier to use (survey question 4.2)

The options rated most highly (highlighting indicators most relevant to acute emergency, an index, a more detailed table of contents, and highlighting sections of the handbook on the edge of pages) are supported by the comments. They show the importance of making the updated handbook easier to refer to in a practical setting, by improving the layout and presentation of current version. “Add illustrations such as photographs, diagrams” is considered the lowest priority, which could reflect concern not to take up too much space. 

Key finding 3: Identification of indicators (survey question 4.3)

The small majority of respondents in favour of keeping indicators with bullet points, reflects the concern to avoid any suggestion of prioritisation. However, as shown in the comments, this is balanced by the need to be able to identify indicators more easily. The use of letters could be an alternative.

Key finding 4: inclusion and number of tools (survey questions 4.4 and 4.5)

There is close to consensus on the need to include tools in the updated handbook. However this is tempered by the concern, expressed in key finding 1, not to have a large handbook. There is certainly a need for tools, but they should not overwhelm the reader. The selection of tools for inclusion in the handbook itself, as opposed to being available elsewhere, will be critical. 

Key finding 5: printed version of the INEE MS (survey questions 4.6 and 4.7)

There is a strong preference for the printed version of the handbook for a majority of INEE MS users. Although electronic versions of the handbook can be shared easily and quickly in some contexts, this requires logistics in terms of access to computers, internet and electricity that are often difficult to find in emergency and post-crisis environments. The importance attached to the printed version of the INEE MS, also reinforces the need to update the format in ways that make it easier to carry around and to use. 

Key finding 6: moving the Coordination standard (survey question 4.8)

There is a large majority in favour of moving the Coordination standard to the first chapter, Standards common to all categories. Comments highlight that this whole chapter needs updating; concerns regarding exactly how coordination is presented within it need to be taken into account.

· Content

Key finding 7: Reflecting developments since 2004 (survey question 3.1)

Most respondents agree that most of the key areas need ‘some updating’ rather than ‘substantial updating’. The exception is the area of Intersectoral linkages, which received the highest percentage in favour of substantial updating. This may reflect awareness of the recently formalised relationship between INEE and the Sphere Project, in a Companionship Agreement that will reinforce cross-referencing between the two handbooks.

Key finding 8: Incorporating the experience of INEE MS users (survey question 5.1)

A majority of respondents agreed that the inclusion of case studies at the end of each category would be positive. However there is concern about the effect this would have on the size of the handbook; selection of a range of brief case studies would be critical. 

Key finding 9: The title of the INEE MS (survey question 5.2)

For the highest percentage of respondents (39.4%), the first choice was to keep the title of the current Minimum Standards Handbook as it is: INEE Minimum Standards for Education in Emergencies, Chronic Crises and Early Reconstruction. However there was also strong support for the option of INEE Minimum Standards as the main title + Education in Emergencies, Chronic Crises and Early Recovery below as a subtitle. In making a decision on the title, it is important to remember that the meaning of the acronym ‘INEE’ is not necessarily known, particularly for speakers of languages other than English. The title should therefore be self-explanatory without the acronym.

I. Rationale and process 

1. Context

The INEE Minimum Standards for Education in Emergency, Chronic Crisis and Early Reconstruction (INEE MS) were first published in December 2004. Since its launch, the handbook has been used in over eighty countries, and over 25,000 copies have been distributed around the world. 

INEE has been monitoring the application of the handbook, and receiving suggestions from users about how to improve it. At the INEE Global Consultation, 31 March-2 April 2009, a process to update the 2004 edition of the handbook was launched.

Based on the feedback received on the 2004 edition, and in light of the in-depth consultations that were undertaken in the development of the current content, the purpose of the update process is not to change the qualitative standards, nor to revisit the overarching structure of the categories, standards, indicators and guidance notes. Rather, the aims are to:

- simplify the format and language 

- strengthen key issues as needed 

- address inconsistencies, faults and omissions in the 2004 edition. 

The process of updating the INEE Minimum Standards Handbook will take place from April 2009 to March 2010. The on-line consultation survey was the second step in the update process, following the INEE Global Consultation when the process was launched and two sessions on the update were held. 

The remaining stages in the process are:

· Consultations led by focal points for thematic areas and categories (June-December 2009). 

· Peer review process (January 2010). 

· Final online review by all INEE members (February 2010). 

· Launch of the 2010 edition of the INEE Minimum Standards Handbook: April 2010

2) Purpose

The online consultation aimed to check whether respondents agreed with the recommendations received since 2004 on updating the INEE Minimum standards, and to solicit further feedback and recommendations on updating the Handbook. 

The online consultation was an opportunity for INEE members and other interested groups to provide an open and participatory contribution to the update process.

3) Respondents

The online consultation was addressed to the INEE community and to other key actors in the area of education in emergencies and post-crisis reconstruction. 183 respondents participated in the survey and 114 of them totally completed it. There were 15 respondents in Arabic, 141 in English (including one who replied by email on a word version of the survey), 14 in French, 1 in Portuguese and 12 in Spanish. 

Respondents represented a variety of different actors in the fields of Education and Humanitarian response:

- UN agencies/organisations (15.6%)

- INGOs (32.5%)

- NGOs (21.9%)

- Universities (7.5%)

- Independent consultants (4.4%)

- Governments (7.5%)

- International cooperation agencies (1.3%)

- Centres of research and development (1.9%)

- Foundations (0.6)

- Corporation association (1.8)

- ‘None’ (5%)

4) Method

The online survey was developed in English and translated into Spanish, French, Portuguese and Arabic. A version in word was prepared for each language, and the listserv message invited people who may not have a good enough internet connection to carry out the survey on line, to request a version in word by email. Three requests were received for the English version of the survey in word, and one completed form received. 

The present report deals with results from the consultation online and the one completed word version of the questionnaire, in the 5 languages. 

The relevant feedback already received on how to improve the INEE MS Handbook (in terms of format and content) was summarised for respondents at the beginning of each section (see the Survey Questionnaire, Annex 1). This is presented in the report as a “background note” before the survey results for each question.

The survey message announcement was circulated through the INEE listserv and sent to other key actors in the area of education in emergencies and post-crisis reconstruction via the following mailing lists: 

· COGSS (the Coalition for Global School Safety)

· ISDR (International Strategy for Disaster Reduction)

· CRIN (info@crin.org) 

· Sphere Project 

· CARE's basic and girls education bulletin

· International Basic Education Update

· Asia-Pacific EFA Newsletter

The survey questionnaire used three different techniques to request answers: selecting one of a number of choices; answering ‘yes’ or ‘no’; and ranking preferences. In questions where ranking was required, the online version of the survey was set to order randomly the list for each respondent, in order to reduce the risk of bias. In addition, each question provided the opportunity to add comments or ideas.

The survey was designed to address both format and content-related issues of the INEE MS Handbook in three main sections: 

· Making the INEE Minimum Standards easier to use (section 4 of the survey, see Annex 1); 

· Reflecting developments in the field of education in emergencies and post-crisis recovery (section 3 of the survey, see Annex 1);

· Incorporating the experiences of INEE members using the INEE Minimum Standards (section 5 of the survey, see Annex 1).

It should be noted that the survey was not designed or analysed as an academic or scientific exercise. It is not possible to judge how representative were the respondents of INEE Minimum Standards users. The percentages obtained show trends, not precise quantification of evidence.

The comments provided by a significant number of respondents after each question provide important complementary information to the statistical answers. A summary of the key points raised in the comments is given for each question, and the full comments are provided in Annex 2. The details of all comments will be passed to the relevant focal points for thematic areas, categories and format, so the valuable information they provide can be taken into account in the update process.

Sections II and III of the report present the findings on the format (how to make it more user-friendly) and the content (what to include, strengthen, update) of the INEE Minimum Standards. Section IV provides a conclusion. Annex 1 gives the full text of the Survey Questionnaire and Annex 2 the comments in full.

II. Findings relating to the format of the INEE MS Handbook

This section presents the findings in relation to the format of the INEE Minimum Standards Handbook. Specifically, it presents the responses regarding the size of the font used, suggestions on how to make the MS easier to use, the identification of indicators, the inclusion of recommended tools, the number of key tools to be included per chapter, the importance of the INEE MS handbook as a printed document (as opposed to in electronic form), and the place of the standard on coordination within the handbook.

A.  Size of font to be used for the updated handbook (question 4.1 in the survey, see Annex 1)

Key finding 1

The results show that the majority of respondents prefer to keep the updated handbook as small as possible, and therefore not to increase the font size. On the other hand, comments highlighted that many respondents are concerned about the effect that the small font has on the useability of the handbook. There was strong demand for improved layout and design of the handbook to address this.

Background note:  The feedback received so far on how to improve the INEE MS Handbook recommended a larger font for the text. Respondents were informed that it has been suggested that the size of the font used for the text in the Handbook should be increased however; this would mean increasing the size of the Handbook, which currently has 94 pages, including Annexes. 

Respondents were asked to click on the option YES or NO to two statements:

Have a bigger font and up to 30 more pages in the updated handbook

Keep the font the same size, and have no more than 10 extra pages in the updated handbook

Survey results:

57.7% of respondents (60 of the 104 people who answered question a) were against having a bigger font and up to 30 more pages in the updated handbook

77.2% of respondents (71 of the 92 people who answered question b) were in favour of keeping the font the same size, and having no more than 10 extra pages in the updated handbook

The graphic below shows the division of answers.
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The majority of respondents were therefore in favour of keeping the handbook small; this was reinforced by comments which emphasised the importance of a book that is easy to carry around. However other comments highlighted that the small font, combined with the amount of text per page, makes the handbook hard to use in some contexts. 

Suggestions to address this included: improving the layout and organisation of the handbook; to have two versions of the handbook, one in larger font; and a pull-out section summarising the key indicators and things to remember, before, during and in the follow-up/transition after a humanitarian response. One person suggested the handbook should be produced in Braille, and a respondent in Arabic emphasised the need to improve the quality of the translation, based on field testing. (See full details of the comments in Annex 2)

The question of the size or the format of the handbook is closely related to the content: one is the reflection of the other. The findings on the content of the Handbook (see section III) point towards the need to strengthen the content. This highlights a potential dilemma between strengthening the content – which could imply increasing the overall amount of text – and keeping the handbook as small as possible. Finding a balance between having a strengthened content and a handbook easy to carry and to use will be one of the key challenges of the update process. 

B. How to make the MS Handbook easier to use (question 4.2 in the survey, see Annex 1)

Key finding 2

The options rated most highly (highlighting indicators most relevant to acute emergency, an index, a more detailed table of contents, and highlighting sections of the handbook on the edge of pages) are supported by the comments. They show the importance of making the updated handbook easier to refer to in a practical setting, by improving the layout and presentation of current version. “Add illustrations such as photographs, diagrams” is considered the lowest priority, which could reflect concern not to take up too much space. 

Background note: Which of the following suggestions for making the INEE Minimum Standards easier to use do you prefer? Respondents were asked to rank these suggestions by putting an X in column 1 for their highest priority, in column 2 for their second, in column 3 for their third, and so on.

Survey results:

110 people answered the question.

	
	1
	2
	3
	4
	5
	Rating 

Average
	Response count

	Add illustrations, such as 

photographs, diagrams, etc.
	25.8%

 (24)
	14.4%

 (14)
	12.4%

 (12)
	14.6%

 (14)
	33%

 (33)
	2.85
	97

	Highlight the standards and indicators most relevant to acute emergency
	31.7% 

(31)
	25.4%

 (25)
	17.4% 

(17)
	16.3% 

(16)
	9.2% 

(9)
	3.54
	98

	Highlight different sections of the handbook on the edge of the pages (for example by tabs, shading)
	16.3%

 (17)
	19.2% 

(20)
	32.7%

 (34)
	20.2%

 (21)
	11.6% 

(12)
	3.08
	104

	Include a more detailed table of contents, including a "map" of the structure of the handbook
	14% 

(14)
	28% 

(28)
	23% 

(23)
	23%

 (23)
	12% 

(12)
	3.09
	100

	Include an index so as to be able to search the handbook by key words
	27.3% 

(30)
	20%

 (22)
	18.2%

 (20)
	18.2% 

(20)
	16.30%

 (18)
	3.23
	110


The Rating Average is a weighted average per column and row.

The Rating Average = ∑(Number of response per rank ( Value of rank))
                                              Sum of respondents per row

Here the values of each rank are: 1= 5; 2= 4; 3= 3; 4= 2; 5= 1.

The chart below presents the survey results according to the rating average.
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The following suggestions were ranked as priority 1 (highlighted in the table above in blue) by the highest percentage of respondents: 

· The suggestion to highlight the standards and indicators most relevant to acute emergency (31.7% of respondents who ranked this suggestion)

· The suggestion to include an index so as to be able search the handbook by key word (27.3%of respondents who ranked this question)

- “Include a more detailed table of contents, including a “map” of the structure of the handbook” was most often ranked as the second priority (28% of people who ranked this suggestion)

-“Highlight different sections of the handbook on the edge of the pages (for example by tabs, shading)” was ranked most often as third priority (32.7% of people who ranked this suggestion).

Finally, “Add illustrations such as photographs, diagrams etc” was most often ranked in fifth place (33% of people who ranked this suggestion)

These results emphasise the priority placed on being able to search quickly the handbook, particularly in times of acute emergency. The comments section reinforced concern with improving the layout to facilitate use of the Minimum Standards; the suggestion to include tables and flow charts to provide an overview of the handbook was raised several times. Although more relevant to a subsequent question (5.1), there was a request for examples of the use of the INEE MS in practice, to assist implementation. (See full details of the comments in Annex A)

C. Identification of indicators (question 4.3 in the survey, see Annex 1)

Key finding 3

The small majority of respondents in favour of keeping indicators with bullet points, reflects the concern to avoid any suggestion of prioritisation. However, as shown in the comments, this is balanced by the need to be able to identify indicators more easily. The use of letters could be an alternative.

Background note: Some feedback suggests the indicators should be numbered or lettered to make it easier to identify them. Other users are concerned this would impose a prioritisation of the indicators. On this basis, respondents were asked to mark their preference by crossing one of the options below:

- Give each indicator a number

- Leave the indicators as they are, with bullet points

- Give each indicator a letter

Survey results: 

119 people answered the question. Of these, 53.8% preferred to leave the indicators as they are, with bullet points.

Only 26% thought the indicators should be numbered and 20.3% would like the indicators lettered. 

The pie chart below shows clearly the respondents’ preferences.
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Despite the majority in favour of maintaining the indicators with bullet points, a number of comments provided for this question highlighted the need to be able to identify indicators more easily, particularly for training purposes. Bullet points are not useful in this respect, and the alternative of letters – which are considered less likely to suggest a prioritisation - was favoured by a number of those who commented. Other suggestions included attempting to sequence the indicators to reflect actions that need to be taken as an acute emergency gets underway with ones more appropriate for a chronic crisis at the end of the list, and having guidance notes follow immediately the indicator to which they refer. (See full details of the comments in Annex 2).

D. Inclusion and number of recommended tools (questions 4.4 and 4.5 in the survey, see Annex 1)
Key finding 4

There is close to consensus on the need to include tools in the updated handbook. However this is tempered by the concern, expressed in key finding 1, not to have a large handbook. There is certainly a need for tools, but they should not overwhelm the reader. The selection of tools for inclusion in the handbook itself, as opposed to being available elsewhere, will be critical. 

Background note: Some users have suggested that including recommended tools (such as those in the INEE Minimum Standards toolkit) at the end of each category would be useful. Respondents were asked to confirm: 

1. Whether or not this would be useful, 

2. If yes, how many there should be per category

Three options were given with regard to the number of tools to be included: 

· 1 or 2 tools per chapter

· 3 or 4 tools per chapter

· 5 or 6 tools per chapter

Respondents were reminded of the aim not to increase greatly the length of the handbook, and to keep in mind that each tool may add 2-4 pages.

Survey results: 

99 people answered the first question; 108 people answered the second question

· 86.9% of those who responded thought it would be useful to include recommended tools at the end of each category.

· 68.5% of respondents recommended limiting the number of tools to 1 or 2 per chapter

The pie charts present the results.
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There is therefore a strong majority in favour of the inclusion of 1 or 2 tools per chapter. A number of comments however reflected concern about the implication for the size of the handbook, emphasising the importance that it remain easy to carry around. Several people suggested that tools should only be referenced in the handbook, and actually be available in the INEE MS Toolkit, in electronic form or in a second volume. Others highlighted the importance of focusing on choosing the right tools, rather than the number. One cautioned that the inclusion of key tools could be misleading: each context being different, good practice for some actors might be considered as bad practice by others. (See full details of the comments in Annex 2).

E. Printed version of the MS Handbook (question 4.6 and 4.7 in the survey, see Annex 1)

Key finding 5

There is a strong preference for the printed version of the handbook for a majority of INEE MS users. Although electronic versions of the handbook can be shared easily and quickly in some contexts, this requires logistics in terms of access to computers, internet and electricity that are often difficult to find in emergency and post-crisis environments. The importance attached to the printed version of the INEE MS, also reinforces the need to update the format in ways that make it easier to carry around and to use. 

Background note: While many people access the handbook via the INEE Website, or on the CD which accompanies the Handbook, many others do not have access to a computer or a good enough internet connection to do so. The importance of the printed version of the INEE Minimum Standards version has therefore been highlighted in the feedback. 

Respondents were asked to estimate: A) the percentage of people with whom they work who could access the handbook via internet, and B) the percentage of people with whom they work who would prefer to use a printed copy rather than electronic version, whether or not they have access to internet. 

Survey results:

A. People with whom the respondents work, who can access the handbook via internet (108 people answered the question):

Only 6.5% of the respondents estimated that 76-100% of the people with whom they work have access to the handbook via internet

46.3% of the respondents estimated that 0-25% of the people with whom they work could access the handbook via internet 

B. People with whom the respondents work who prefer to use the hard copy of the handbook (111 people answered the question):.

42.4% of the respondents estimated that 51-75% of the people with whom they work would prefer to use the printed copy of the handbook, rather than an electronic version (whether or not they have access to an electronic version).

36% of the respondents estimated that 76-100% of the people with whom they work would prefer to use the printed copy of the handbook, rather than an electronic version.

The pie charts below show how results are divided.
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Clearly the estimations of access to computers and the internet are very approximate. They nevertheless give an indication of the importance of the printed version of the handbook, which is supported by an overwhelming majority of the comments. These refer frequently to difficult settings where access to internet is difficult or almost non-existent, particularly for field staff, local NGOs and government authorities and education personnel. Indeed, it is not just a matter of having access to internet, but also continued and consistent access, and the funding, logistics and opportunity to print hard copies. One respondent referred to a survey of colleagues working in Africa, who said that printed resources are better. 

On the other hand, the importance of the electronic version of the handbook was also highlighted, to enable reprinting of all or parts of it as required. (See full details of the comments in Annex 2).

F. Suggestion to move the coordination standard to the first chapter (question 4.8 in the survey, see Annex 1)

Key finding 6

There is a large majority in favour of moving the Coordination standard to the first chapter, Standards common to all categories. Comments highlight that this whole chapter needs updating; concerns regarding exactly how coordination is presented within it need to be taken into account.

Background note: Some users of the INEE Minimum Standards handbook have suggested that the Coordination Standard in the “Education Policy and Coordination” category (Standard: 3 Coordination, page 77) should be moved to first chapter “Standards Common to all categories”. This would reflect the need for coordination across all areas of humanitarian response. 

Respondents were asked to answer “YES” or “NO” to give this suggestion. 

Survey results: 

115 answers were collected. 

74.8% of the respondents agree with the suggestion to move the coordination standard to the first chapter, as indicated in the pie chart below.
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While there is therefore a clear majority in favour of moving the Coordination standard, some concerns were raised in the comments made. It was highlighted that coordination is different from analysis and community participation, so would need to be differentiated. It was suggested that coordination should not take precedence over community participation, and care should be taken to ensure that the ‘coordinators’ are not presented as those in charge. Others emphasised the need to revise the whole chapter on standards common to all categories, particularly to emphasise the role of government authorities. Finally it was pointed out that the current coordination standard in the Minimum Standards is in relation to policy, while a more general coordination standard covering all aspects of education in emergencies, not just policy, would be appropriate. This would include links with other sectors such as Shelter and Health. (See all the comments in Annex 2).

III. Findings relating to the content of the MS handbook

This section reports on the findings related to improving the content of the Minimum Standards: 

1. Reflecting developments in the fields of education in emergencies and post-crisis recovery;

2. Incorporation of the experiences of INEE members using the INEE Minimum Standards;

3. Suggestion to change the title of the INEE Minimum Standards.

A. Reflecting developments in the field of education in emergencies and post-crisis recovery (question 3.1 in the survey, see Annex 1)

Key finding 7

Most respondents agree that most of the key areas need ‘some updating’ rather than ‘substantial updating’. The exception is the area of Intersectoral linkages, which received the highest percentage in favour of substantial updating. This may reflect awareness of the recently formalised relationship between INEE and the Sphere Project, in a Companionship Agreement that will reinforce cross-referencing between the two handbooks.

Background note: Feedback from users received by the INEE Secretariat and Minimum Standards Working Group over the past four years has suggested that key areas to strengthen are:

- Emergency spaces for children for learning and protection

- Working with education authorities to improve systems and capacity

- Disaster risk reduction and disaster prevention, including reference to the forthcoming INEE guidance Notes on Safer School construction 

- Early childhood development

- Inclusive education, including disability

- Gender 

- HIV and AIDS

- Adolescents and youth 

- Intersectoral linkages including reference to Sphere handbook

- Conflict sensitivity, prevention, mitigation

- Host community issues, in the context of population displacement

- Teacher compensation

- Key areas of curriculum content

- Languages of instruction and how they affect curricula

- More specific, quantifiable indicator in relation to areas such as teacher-student, pupil-textbook ratios

- Child protection and psychosocial support

Respondents were asked to rank each area by crossing the appropriate box, according to how much update they think it requires in the Minimum Standards update:

· Substantial updating: requires mainstreaming or significantly strengthening throughout the handbook.

· Some updating : incorporating new good practices in resource lists

· Very little updating e.g. referencing of new materials in resources lists

· Doesn’t need updating.

Survey Results:

124 respondents ranked at least 3 of the areas for updating, as follows: 

	
	Substantial updating: requires mainstreaming or significantly strengthening throughout the handbook
	Some updating :

incorporating new good practices in resource lists


	Very little updating e.g. referencing of new

materials in resource lists


	Doesn’t need updating
	Response count

	Emergency spaces for children for learning and protection


	25.4%

(32)
	39.7%

(50)
	25.4% (32)
	9.5% (12)
	126

	Working with Education authorities to improve systems and capacity
	31.2%

(39)
	42.4%

(53)
	17.6% (22)
	8.8% (11)
	125

	Disaster Risk Reduction and Disaster Prevention, including reference to forthcoming INEE guidance Notes on Safer School construction
	33.9%

(42)
	43.6%

(54)
	17.7% (22)
	4.8%

(6)
	124

	Early childhood development
	34.7%

(43)
	38.7%

(48)
	17% (21)
	9.6% (12)
	124

	Inclusive education, including disability


	34.4%

(43)
	41.6%

(52)
	13.6% (17)
	10.4% (13)
	125

	Gender


	24%

(30)
	42.4%

(53)
	24%

(30)
	9.6% (12)
	125

	HIV and AIDS


	16.26%

(20)
	40.65%

(50)
	23.57% (29)
	12.19% (15)
	114

	Adolescent and Youth


	33.6%

(42)
	35.2%

(44)
	22.8%

(31)
	6.4% (8)
	125

	Intersectoral linkages including reference to Sphere handbook


	35.2%

(44)
	36%

(45)
	20% (25)
	8.8% (11)
	125

	Conflict sensitivity, prevention, mitigation


	31.7%

(40)
	41.3%

(52)
	19.1% (24)
	7.9% 

(10)
	126

	Host community issues, in the context of population displacement


	28.33%

(34)
	43.33%

(52)
	24.16% (29)
	4.16% 

(5)
	120

	Teacher compensation


	24%

(30)
	37.6%

(47)
	27.2% (34)
	11.2% 

(14)
	1125

	Key areas of curriculum content


	25.6%

(32)
	36%

(45)
	28.8% (36)
	9.6% 

(12)
	125

	languages of instruction and how they affect curricula


	26.31%

(35)
	39.84%

(53)
	22.55%

(30)
	11.27%

 (15)
	133

	More specific, quantifiable indicator in relation to areas such as teacher-student, pupil-textbook ratios


	24.21%

(31)
	35.93%

(46)
	28.12% 

(36)
	11.71%

 (15)
	128

	Child protection and psychosocial support


	24.76%

(26)
	51.42%

(54)
	13.33%

 (14)
	10.47% 

(11)
	105


The graphic below shows how they are divided.
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Only Intersectoral linkages, including reference to the Sphere Handbook, has the highest percentage (35.2%) of ticks in the box ‘substantial updating’ (the blue part of the graphic). This is the area where most of the respondents think significant updating is needed throughout the handbook. This may reflect awareness of the recent ‘Companionship Agreement’ signed between INEE and the Sphere Project, and the need to ensure clear cross-referencing in the updated INEE MS.

Apart from intersectoral linkages, the highest percentages for all the other areas are in the box ‘some updating’ - the orange part of the graphic. Thus the vast majority of respondents agree that the remaining areas need some, rather than substantial, updating. 

The second highest percentage, after ‘some updating’ is for ‘substantial updating’ for the areas of: Working with education authorities to improve systems and capacity; Disaster risk reduction and disaster prevention; Early childhood development; Inclusive education including disability; Adolescents and youth; Host community issues in the context of population displacement; Conflict sensitivity, prevention, mitigation; and Child protection and psychosocial support. Thus for these areas, the percentage in favour of ‘substantial updating’ (after ‘some updating’) is relatively higher than that for ‘very little updating’. For example, for ‘Disaster Risk Reduction’, while 43.6% expressed preference for ‘some updating’, 33.9% favoured substantial updating, as against 17.7% in favour of ‘very little updating’. For these areas, therefore, it would seem there is support for relatively more updating than for the remaining areas, described in the following paragraph.

The graphic shows that there is a more or less even balance between ‘very little’ and ‘substantial’ updating for the areas of: Emergency spaces for children for learning and protection; Gender; Key areas of curriculum content; Languages of instruction and how they affect curricula; Teacher compensation; and More specific, quantifiable indicator in relation to areas such as teacher-student, pupil-textbook ratios. Thus for each of these areas the blue part (‘substantial updating’) is approximately the same size as the yellow part (‘very little updating’) meaning that opinions are quite evenly shared between those in favour of substantial updating and those in favour of ‘very little update’ for these areas. In addition, “HIV and AIDS” is the area where the highest percentage of respondents thought there is no need for updating (12.19%). For other areas, percentages in favour of no updating vary from 4.16% for Host community issues, in the context of population displacement to 12.19% for HIV and AIDS.

Clearly these percentages cannot be considered as a precise ranking of the level of updating required for each area. However the results overall do provide an idea of the priorities for the update process as perceived by the sample of INEE MS users who responded to the survey.

Many comments were provided in response to this question, most of them specific to particular areas. Rather than summarise these comments here, they have been passed to the relevant focal points for the update process.

More general comments included the proposal of a more systematic focus on the normative framework surrounding the right to education, explaining its usages and mechanisms, as well as the way in which this can be employed for advocacy and mobilisation purpose at local, national and international level. Another respondent noted the growing engagement of the private sector in emergencies, which could be referenced in the updated handbook to encourage use of the INEE Standards by businesses involved in education in emergencies. 

Further suggestions included: the progressive realisation of the standards, acknowledging that while the standards are technically ‘minimum’, in reality choices have to be made to achieve standards over time using available resources; information communication technologies including distance and e-learning; and a greater emphasis on the different types of education – formal, informal, primary, secondary, tertiary. (See the full comments in the Annex 2)

B. Incorporating the experiences of the INEE members using the INEE Minimum Standards (question 5.1 in the survey, see Annex 1)

Key finding 8

A majority of respondents agreed that the inclusion of case studies at the end of each category would be positive. However there is concern about the effect this would have on the size of the handbook; selection of a range of brief case studies would be critical. 

Background note: The INEE website has a number of examples and case studies on the use of the Minimum Standards. It has been suggested that the handbook itself should include boxes at the end of each category giving examples of the use of the INEE Minimum Standards in the ‘real world’.

Respondents to the survey were asked to click on the option “Agree” or “Disagree”, keeping in mind that the inclusion of boxes would increase the size of the handbook.

Survey results: 

119 people answered this question. The pie chart below shows a majority (63%) in favour of the inclusion of case studies.
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In the comments section a number of respondents voiced concern that including case studies could make the handbook too long, diluting the essential of the Minimum Standards. There was considerable support for keeping the case studies on the website, including them in training material or in a companion volume to the INEE MS that would be updated more regularly, rather than including them in the updated manual itself. 

Other respondents however supported the idea of including case studies as powerful mechanisms for illustrating the standards in action. One noted that case studies have been repeatedly asked for. Another that it would be important to provide a diverse range of cases across regions, type of crisis etc. For those who supported the inclusion case studies, the size of the handbook, while kept to practical minimum, should be a secondary consideration to clarity and comprehensiveness needed to effectively discuss INEE Minimum Standards. (See all comments in Annex 2)

B. Change the title of the INEE Minimum Standards Handbook (question 5.2 in the survey, see Annex 1)

Key finding 9

For the highest percentage of respondents (39.4%), the first choice was to keep the title of the current Minimum Standards Handbook as it is: INEE Minimum Standards for Education in Emergencies, Chronic Crises and Early Reconstruction. However there was also strong support for the option of INEE Minimum Standards as the main title + Education in Emergencies, Chronic Crises and Early Recovery below as a subtitle. In making a decision on the title, it is important to remember that the meaning of the acronym ‘INEE’ is not necessarily known, particularly for speakers of languages other than English. The title should therefore be self-explanatory without the acronym.

Background note: Some users have suggested that the title of the INEE Minimum Standards should change, to reflect better that they are used across a range of situations from emergency to early recovery.

On this basis, respondents were asked to select which suggestion they prefer by ticking from n°1 to n°4, n° 1 being the first choice and n° 4 the last one. 

Survey results:

95 respondents answered this question, as shown in the chart below.

	
	1
	2
	3
	4
	Rating Average
	Response count

	INEE Minimum Standards for

 Education (because “emergency” 

is included within INEE's name)
	22.8% (21)
	22.8% (21)
	22.8% (21)
	31.6%

 (29)
	2.36
	92

	INEE Standards for Education (to avoid the

 term “minimum”)
	28.57% (24)
	15.47% (13)
	27.38% (23)
	28.57% (24)
	2.44
	84

	INEE Minimum Standards as the main 

title + Education in Emergencies, Chronic

 Crises and Early Recovery below as a 

subtitle
	31.8% (28)
	30.7% (27)
	29.6% (26)
	7.9% 

(7)
	2.86
	88

	INEE Minimum Standards for 

Education in Emergencies, Chronic

 Crises and Early Reconstruction (no change)
	42.1%

 (40)
	26.3% (25)
	11.6% (11)
	20%

 (19)
	2.90
	95


The Rating Average is a weighted average per column and row.

The Rating Average = ∑(Number of response per rank ( Value of rank))
                                              Sum of respondents per row

Here the values of each rank are: 1= 4; 2= 3; 3= 2; 4= 1.
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Thus the highest percentage of respondents, 42.1%, chose the option of leaving the title of the INEE MS as it is: 

INEE Minimum Standards for Education in Emergencies, Chronic Crises and Early Reconstruction 

However the second most popular first choice - INEE Minimum Standards as the main title + Education in Emergencies, Chronic Crises and Early Recovery below as a subtitle – was close behind, with 31.8%. Opinions were almost evenly spread for first choice between the remaining two options - INEE Standards for Education (to avoid the term “minimum”), with 28.57% and INEE Minimum Standards for Education (because “emergency” is included within INEE's name) with 22.8%.

There is therefore a small majority in favour of not changing the title, but there is also relatively strong support for the option of INEE Minimum Standards as the main title + Education in Emergencies, Chronic Crises and Early Recovery below as a subtitle. 

In the few comments given in response to this question, several people highlighted that the acronym ‘INEE’ will not be known by all potential users. This is particularly the case in languages other than English. It is therefore important to ensure that the title explain itself and its purpose without relying on the acronym. Three other possible titles were suggested in the comments:

· INEE Standards for Education in Emergencies, Chronic Crises and Early Recovery (taking out ‘Minimum’)

· INEE Standards for Quality Education: Education in Emergencies, Chronic Crises and Early Reconstruction (inclusion of ‘quality’)
· INEE Standards for Education + Education in Emergencies, Chronic Crises and Early Recovery (as subtitle) (taking out minimum, and replacing ‘early reconstruction’ with ‘early recovery’)

IV. Conclusion

In conclusion, the INEE Minimum Standards Update Online Consultation results largely validate the feedback received since 2004 on updating the INEE Minimum Standards Handbook.

In relation to format, the handbook should remain approximately the same size, and the layout and presentation be improved to make it easier to use. While electronic versions of the handbook are practical in some contexts, there still needs to be a strong focus on making the printed version as easy as possible to carry around and use. It is very important that the language of the handbook makes it accessible: easy to read, understand and translate. The handbook should be easily adaptable according to the context, the user and the level of implementation.

Decisions will need to be taken on font size, how best to identify indicators (bullet points or other), the number and type of tools to be included in the updated handbook, and on moving the Coordination standard. The quantitative results on these questions (survey questions 4.1, 4.3, 4.4/4.5 and 4.8 respectively) provide clear answers: font size should remain the same, bullet points should be kept, 1-2 tools per chapter should be included and the Coordination standard should be moved. However, the nuances provided by the comments – summarised at the end of each section and given in full in Annex 2 - need to be taken into account in decision-making.

In relation to content, the decision to carry out a limited update of the INEE Minimum Standards rather than a full overhaul (see section I.1) is validated by the majority of respondents in favour of ‘some updating’ for most key areas. This will also help in finding a balance between strengthening the content while not creating a larger handbook. Focal points will take into account the specific points made in comments relevant to their thematic area or category. 

Decisions will need to be taken on the inclusion of case studies and on whether or not to change the title of the INEE Minimum Standards. As above, while the quantitative results suggest that case studies should be included and that the title should remain as it is, comments provide further food for thought in taking a final decision.

The online consultation has provided a valuable opportunity for a range of INEE Minimum Standards users to contribute their views and ideas to the update process. The results will be incorporated to the coming stages of the process, and reflected in the updated Handbook launched in 2010.

Annex 1: Survey questionnaire

INEE Minimum Standards Update Online Consultation

1. Introduction

The INEE Minimum Standards for Education in Emergency, Chronic Crisis and Early Reconstruction were first published in December 2004. A process of updating the INEE Minimum Standards Handbook will take place from April 2009 to March 2010. The INEE Working Group on Minimum Standards is inviting you to contribute to the update through the following online consultation survey. This will be the first of several opportunities for you to contribute to this process.

This online consultation represents a unique opportunity to shape the INEE Minimum Standards Update process and content. Questions aim to check whether respondents agree with the recommendations received so far, and to solicit further feedback and recommendations from INEE members, on how best to update the INEE Minimum Standards Handbook. 

The survey should take no more than 15 minutes to complete. You may find it useful to have a copy of the INEE Minimum Standards Handbook with you while completing the survey. The online version is available at click here. You can download a pdf version of the handbook from click here. 
The closing date for responses is Monday 25 May 2009.

Results will be shared in a message to all respondents who give their email address, and to the INEE listserv. Details will be articulated in a report that will be posted to the INEE website (click here) in June 2009, and will be taken into consideration as the INEE Minimum Standards are updated.

In order to progress through this survey, please use the following navigation links:
- Click the Next button to continue to the next page.


- Click the Previous button to return to the previous page. 


- Click the Exit this Survey button (top right of the page) if you need to exit the survey. 
- Click the Submit button to submit your survey. 

2. Your details

It would be helpful to us if you could give the following details, but you are not obliged to do so.

Name:

Organisation: 

Country: 

E-mail address:

3. Reflecting developments in the field of education in emergencies and post-crisis recovery

This section relates to developments that have taken place since the launch of the INEE Minimum Standards in December 2004. Please answer the question below about how these developments should be reflected in the updated handbook. 

Feedback from users received by the INEE Secretariat and Working Group over the past four years, suggests that key areas to strengthen are those listed below. Please rank each area, by putting an X in the appropriate box below, according to how much updating you think it requires in the INEE Minimum Standards Update process.

	
	Substantial updating (e.g. requires mainstreaming or significantly strengthening throughout the handbook)
	Some updating (e.g. incorporating new good practices in guidance notes)
	Very little updating (e.g referencing of new materials in resource lists)
	Doesn't need updating

	Conflict sensitivity, prevention, mitigation
	
	
	
	

	Languages of instruction and how they affect curricula
	
	
	
	

	Intersectoral linkages, including references to the Sphere Handbook sectors: Water, Sanitation and Hygiene Promotion; Food Security, Nutrition and Food Aid; Shelter, Settlement and Non-Food items; Health Services
	
	
	
	

	Emergency spaces for children, for learning and protection
	
	
	
	

	Adolescents and youth
	
	
	
	

	HIV&AIDS
	
	
	
	

	Host community issues, in the context of population displacement
	
	
	
	

	Inclusive education, including disability
	
	
	
	

	Teacher compensation
	
	
	
	

	Key areas of curriculum content
	
	
	
	

	Disaster Risk Reduction and Disaster Prevention, including reference to the forthcoming INEE Guidance Notes on Safer School Construction
	
	
	
	

	Child protection and psychosocial support
	
	
	
	

	More specific, quantifiable indicators in relation to areas such as teacher-student, pupil-textbook ratios
	
	
	
	

	Gender
	
	
	
	

	Working with Education authorities to improve systems and capacity
	
	
	
	

	Early childhood development
	
	
	
	


Please note here any other areas you think should be updated or included.

4. Making the INEE Minimum Standards easier to use

 The following questions deal with recommendations about making the INEE Minimum Standards Handbook more user-friendly.

1. It has been suggested that the size of the font used for the text in the INEE Minimum Standards Handbook should be increased. However this would mean increasing the size of the Handbook, which currently has 94 pages, including Annexes. Please put an X in the relevant box below, to show which option you prefer.

	
	Yes
	No

	Have a bigger font and up to 30 more pages in the updated handbook
	
	

	Keep the font the same size, and have no more than 10 extra pages in the updated handbook
	
	


Please note if you have any other suggestions

2. Which of the following suggestions for making the INEE Minimum Standards easier to use do you prefer? Please rank these suggestions by putting an X in column 1 for your highest priority, in column 2 for your second, in column 3 for your third, and so on.

	
	1
	2
	3
	4
	5

	Add illustrations, such as photographs, diagrams, etc.
	
	
	
	
	

	Highlight the standards and indicators most relevant to acute emergency
	
	
	
	
	

	Highlight different sections of the handbook on the edge of the pages (for example by tabs, shading)
	
	
	
	
	

	Include a more detailed table of contents, including a "map" of the structure of the handbook
	
	
	
	
	

	Include an index so as to be able to search the handbook by key words
	
	
	
	
	


Please add any further ideas you may have.

3. Currently the indicators for each Standard are listed in bullet form (click here to see an example of indicators listed as bullet points). 

Some feedback suggests the indicators should be numbered or lettered to make it easier to identify them. Other users are concerned this would impose a prioritisation of the indicators. Please put an X against the option you prefer in the list below.

	Give each indicator a number
	

	Leave the indicators as they are, with bullet points
	

	Give each indicator a letter
	


Please add any comments you may have

4. Some users have suggested that including recommended tools (such as those in the INEE Minimum Standards Toolkit) at the end of each category would be useful. Indicate below by putting an X on whether or not you think this would be useful.

	Not necessary
	

	Useful
	


Please add any further ideas you may have

5. If you think the inclusion of key tools, that are widely considered good practice, would be useful in the updated INEE Minimum Standards Handbook, how many do you think there should be per category? Please put an X against the answer you prefer. As you answer this, please remember that we aim not to increase greatly the length of the handbook, and keep in mind that each tool may add 2-4 pages.

	1 or 2 tools per chapter
	

	3 or 4 tools per chapter
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5 or 6 tools per chapter
	


Please add any further ideas you may have.

6. The importance of the printed version of the Minimum Standards Handbook, as opposed to electronic versions, has been highlighted in feedback. While many people access the Handbook via the INEE website or on CD, many others do not have access to a computer or a good enough internet connection to do so. 


Please estimate the percentage of people with whom you work, including teachers, students and education authority officials, that could access the Handbook via internet. Please put an X in the relevant box.

	0-25%
	

	26-50%
	

	51-75%
	

	76-100%
	


Please add any comments or suggestions you may have.

7. If possible, please estimate the percentage of people with whom you work who would prefer to use a printed copy, rather than an electronic version of the INEE Minimum Standards Handbook (whether or not they have access to internet)

	0-25%
	

	26-50%
	

	51-75%
	

	76-100%
	


Please add any comments or suggestions you may have.

8. Some users of the INEE Minimum Standards Handbook have suggested that that the Coordination Standard in the "Education Policy and Coordination" category (Standard 3: Coordination, page 77, click here to see it) should be moved to the first chapter "Standards Common to All Categories". (click here to see the first page of that chapter, page 11). This would reflect the need for coordination across all areas of humanitarian response. The current Education policy and coordination standard 1: policy formulation and enactment, and standard 2: planning and implementation would remain in chapter 5 (click here to see them, page 74). 

Do you think that the Coordination Standard should be moved to the first chapter? Please put an X in the relevant box.

	Yes
	

	No
	


If you don't agree, please note if you think the Coordination should be changed in any other way. Or, add any further comments.

5. Incorporating the experiences of INEE members using the INEE Minimum Standards

The following questions are about incorporating the experiences of users of the INEE Minimum Standards in the updated edition.

1. The INEE website has a number of examples and case studies on the use of the Minimum Standards (click here for implementation case studies). It has been suggested that the Handbook itself should include boxes at the end of each category, giving examples of the use of the INEE Minimum Standards in the "real world". 

Remembering that the inclusion of boxes would increase the size of the Handbook, adding one page per case study, please say whether or not you agree with the idea.

	Agree
	

	Disagree
	


Please add any comments you may have.

Some people have suggested that the title of the INEE Minimum Standards should change, to reflect better that they are used across a range of situations, from emergency to early recovery. Select which option below you prefer for the title of the updated INEE Minimum Standards Handbook, by putting an X in column 1 against your first choice, in column 2 for your second, in column 3 for your third, etc.

	
	1
	2
	3
	4

	INEE Minimum Standards for Education (because “emergency” is included within INEE's name)
	
	
	
	

	INEE Standards for Education (to avoid the term “minimum”)
	
	
	
	

	INEE Minimum Standards as the main title + Education in Emergencies, Chronic Crises and Early Recovery below as a subtitle
	
	
	
	

	INEE Minimum Standards for Education in Emergencies, Chronic Crises and Early Reconstruction (no change needed)
	
	
	
	


3. Please note here any other recommendations that you think would increase the use and effectiveness of the INEE Minimum Standards Handbook.

6. And finally...

Many thanks for your time in completing this survey. As noted at the beginning, results will be shared in a message to all respondents who give their email address, and to the INEE listserv. Details will be articulated in a report that will be posted to the INEE website (click here) in June 2009, and will be taken into consideration as the INEE Minimum Standards are updated.

The INEE Minimum Standards Update process is planned over the next year; as such, this online consultation will be followed by:

- more detailed consultations led by focal points on specific cross-cutting issues, and new areas to be included in the updated INEE Minimum Standards Handbook (June - October 2009) 


- face to face consultations led by anyone wishing to participate in the process, based on a facilitators’ guide which will be available by early May 2009 (May - November 2009) 
- additional online consultations via surveys and blogs to discuss critical issues where there is currently a lack of consensus in the field (May - November 2009) 
- a final review open to all INEE members to make final comments before the updated handbook goes to print (December 2009) 

The updated handbook will be launched in early 2010.

If you would like to participate in the focal point-led part of the update process, or lead your own consultation meeting, please give details in the box below, or email msupdate@ineesite.org

Thank you again, and we look forward to continuing to work together.

Alison Joyner, INEE Minimum Standards Update Consultant 
Jennifer Hofmann, INEE Coordinator for Minimum Standards 

Please give details of your interest in participating in the focal-point led consultations or face to face consultations, highlighting any areas of expertise on which you would like to provide specific inputs. Please provide your email address/contact details if you have not already done so at the start of the survey.

Annex 2: Comments

Format:

Size of font to be used for the updated handbook (Question 4.1 in the survey)

· From English online consultation

1. Have a pull-out section, with a short easy list of to-do's or of key indicators, and a list of key things to remember, before engagement, during engagement and in the follow-up/transition after engagement

2. Think the bigger font would be good as the handbook is used in so many different situations (including where there is poor or no lighting) and in places with little or no space for reading/preparing/referring to the handbook.

3. My main comment about the present handbook is with regards to the size of text. 
While the present size means the handbook itself is a handy, the font size is of course reduced. It doesn’t 'look and feel' like an 'easy to read' guide (even though we know it is!).

3. Provide visual 'flags' for certain issues that are mainstreamed throughout the text; i.e. an initial statement on inclusion and non-discrimination should then be followed by some practical examples of how the different bits of the Standards may need particular attention to avoid or prevent discrimination against particular groups. These examples should be highlighted with a relevant visual symbol or colour.(So, for example, in a section on school construction a particular 'red flag' or other symbol should highlight that particular attention needs to be paid to ensuring that people with physical impairments can get to school and into classrooms and toilets easily and safely.)

4. A small compact handbook is easier to carry. A large handbook will be difficult to carry, especially during emergencies

5. Changing the font size is not a key issue for many of our colleagues, who access the standards through the online of PDF version, and can reduce/enlarge text size as required.

Other suggestions:

Get advice from a professional lay-out / formatting expert

- Different font sizes for main text (bigger) and guidance notes, indicators,

 references, acknowledgements (same)

- Use A4 size printing with ring binds and bigger font

- Distribute softcopies on small size CDs together with the hardcopy. Include linkages to reference documents, guidance notes etc on the CD.

6. Consider proportionately increasing the size of the Handbook with the font size. Print page is currently too crowded. You may want to consider a spiral spine so Handbook can lie flat when opened to a particular page.

7. My view is that as a handbook, I need to have it portable, to carry it around, so for reference any time, if its bigger it may remain in the office. Alternatively, if its increased in size, will there be a separate flier to this (though this implies extra cost)

8. The format is the main problem - reading indicators them having to find guidance notes etc. Do we need to include needs assessment forms etc? Could there not be a standards book and either references to a website or a resource book. Work with CBTT on training has produced a resource book of up to date and universal tools for education clusters. We need to have interconnectedness and not each with their own.

9. Bigger font, more practical and no more than 10 extra pages.

10. It is better to have a handbook that is easy to read and use. Making the font bigger and increasing white space has been proven to increase ease of use.

11. The format as it is, it's just perfect. Please do consult visual communication experts regarding design/visibility issues. Feedback from the field users regarding design issue are often contradictory and not dictated by an understanding of rules of communication

12. The font size should be increased somewhat, not so much is needed. However, volume of the text in the Handbook should be reduced. Introductory parts both for the whole book and for each chapter should be kept to a minimum.

13. Would it be possible to have a bigger font version of the book for those who need it?

14. Use the space of the page more effectively

When printed (cheaply) the grey of the pages are making reading a bit more difficult, maybe boxes but with the inside of the box white....

15. A complete overview of all standards and possibly the indicators (without guidance notes) in the beginning of the handbook would be useful. This will help in not having to go through the handbook every time, when only wanting to see certain indicators.

16. The presentation of the MS is not a major issue

17. Could be separate small handbooks, one for each section.

Instead of a handbook could be a Tool Kit with different small handbooks. E.G.:

One for ECCD, one for Community Participation, etc.

18. The publication looks more crowded. More space will help to reduce this pressure on the reader.

19. There should be included more graphics for explanation

20. It should be in simple language and try to put some pictorial or graphical expression to ensure that people can digest it.

21. Keep the present font; add up to 20 new pages. AND have a shorter larger print summary version.

· From the Arabic Online Consultation

1. Fonts of the current Arabic handbook is ok but again it needs enhance in terms of the translation, the English version is more easier for those who understand the two languages, I noticed that it needs to be tested in the field.

2-If you use different font size, colour or type; you may not need to increase the paper no. 

3- It is very important to add explanation illustration to be used during the training. 

· From the French online consultation

1. The more the size is increased, the less the book is easy to carry around in the field. 

2. 104 pages is already a lot, particularly since the descriptions of the standards and guidance notes are often repeated. 

From the Spanish online consultation

1. The size of the book is not the priority, compared with ensuring that the manual addresses what is necessary to do work of high quality. 

2. Perhaps in changing the size of the font, a thicker one would be better.

3. Use boxes to highlight the most important points.

4. I suggest having two manuals: one with general instructions drawn from the main experiences, and the other describing what needs to be done to achieve a minimum right to education. I would also suggest that the manual be produced in Braille and in other languages. In Brazil we don’t have a real war, but the right to education is sometimes much less secure than in some countries affected by conflict. Our war is social, a permanent war against the lack of guarantee of the right to education at all levels. INEE is extremely important for raising awareness of the lack of the right to education worldwide. I would suggest also minimum standards manuals for those countries which are not suffering a conflict recognised as such, but veritable social conflicts which mean that the right to a quality education for all is compromised. 

How to make the MS Handbook easier to use (Question 4.2 in the survey)

· From English online consultation

1. IN the INEE MS training materials, there is a table with the categories and indicators. Also there is a supplementary sheet with the categories and indicators on one page. This is really easy to use and refer to in a practical setting. Is it possible to have some "insert" like this which can be removed and used as a quick reference?

2. Also, is it possible to organise the layout of the handbook so that it is easier to see and find the categories/indicators and refer to them.

3. In addition to illustrations etc..., there should be more boxes that give examples of how programs have used the standard (or this could be included in an annex). This would be useful for some of the harder standards to implement

4. Include more comparative examples and illustrations on girls' education especially when working in Muslim countries or communities. Illustrate in the Handbook the INEE Minimum Standards in action.

5. It needs simplifying and although you want to keep the structure the same as Sphere - it is the structure that is the problem. Adding a better content, index will not resolve the problem of structure

6. Some diagrams - flow charts could be useful.

7. I would wish that a list of organizations who are working on Education Minimum Standards and Emergency Education.

8. I would actually say that these are all a priority.

9. Colour wise Section might be indicative and useful

· From French on-line consultation

Have an executive summary of the key standards and indicators in the introduction. 

· From the Spanish online consultation

1. Examples serve to highlight important points, illustrating the content and supporting the interpretation of the MS in practice. The table of contents seems to be detailed. 

2. In question 1, add diagrams. 
Identification of indicators (question 4.3 in the survey) 

· From English online consultation

1. I wonder if the categories could also be numbered then and then we could have a quick and easy reference. Especially if a table format were used such as in the workbook

2. Using letters might avoid suggestions of prioritisation, whilst allowing easier identification

3. For the sake of easy referencing using letters could be useful. E.g. one could refer to "equal access indicator A" or "assessment indicator B" etc. Feel that letters gives less impression of prioritisation, however it should be explained that the indicators are not prioritised.

4. Reference to guidance notes in italics (?) maybe make the indicators stand out a bit more (e.g. in table form with horizontal separation lines?)

5. The indicators are just that - abbreviations. And this is already clearly explained on page 9. Giving indicators a letter is better than a number since this doesn't imply any priority. The guidance notes - edited as necessary - following the bullet list should be sufficient. Perhaps the note in brackets (to be read in conjunction ....) should be made to stand out more.

6. Giving each indicator a letter avoid ranking and facilitate the research of interested indicators for the users.

7. Having been a co-writer in the training guide I can only re-emphasise how very difficult it is to refer to an indicator that is a dot point: in my own book all indicators are numbered by hand!

8. As practitioners, bullet points would enable us know which to apply and prioritize, therefore this flexibility of using bullet points doesn't insinuate any prior prioritization by the secretariat, but avails to the implementer the choice to analyse the situation and the standards and make informed choice on which to apply.

9. Having evaluated education programmes using the INEE standards the lack of reference point made it very difficult. Need numbers for education meetings to make sure every one refers to the same thing.

10. Numbering the indicators makes it easier to make reference to them. It is quite unlikely to be misunderstood as prioritizing - after all this is done all the time. For instance, the MDG, their indicators and targets are often presented in numbered format: http://mdgs.un.org/unsd/mdg/Host.aspx?Content=Indicators/OfficialList.htm
11. Standards are numbered as are the GNs, without that seeming to be a problem with prioritisation. That whole argument is ridiculous.

12. Attempt to sequence the indicators to reflect actions that need to be taken as an acute emergency gets underway with ones more appropriate for a chronic crisis at the end of the list.

13. I agree, it might be imposing a prioritisation

14. Perhaps, to avoid the sense of "prioritisation", indicators could be presented in alphabetic order.

15. Prioritizing the indicators

16. The guidance notes should follow strictly the indicators - but with expanded text

17. Use of number or letter may lead people to think that they are ranked. This is not the case for the indicators as they all have equal value and should be used according to the context of the response

18. Should this follow the same format of the Sphere handbook?

19. I share the prioritization concern.

20. It would be easier and useful if indicators are prioritized

21. Bulleted is OK. But it might be better to make the Guidance Notes fit the indicators (ie one guidance note for each indicator). If this is done, then lettered indicators would be good.

· From Arabic online consultation

1. I would suggest putting under each key indicator the related Guidance notes instead of putting the key indicators in upper position in the page and then the guidance notes lower part, to enable the user understand how they are interlinked. 
E.g. Key Indicators: 

-Number of teachers recruited and deployed is sufficient to prevent over-sized classes.
GN: A locally realistic standard should be set for maximum class size, and every effort made to recruit enough teachers to avoid major delations from this standard. Monitoring reports should indicate the number of over-sized classes at the different levels of schooling.
2. Add symbol for each indicator will make it easy to remember.

· From French online consultation

1. A letter would allow the indicator to be identified, without implying a priority. 

2. The description of indicators is long. If we could condense them into short sentences, it would be easier to follow.

· From the Spanish online consultation

1. I share the concern about imposing a priority on the indicators; in order to maintain equal importance for each of the indicators, I think they should remain as they are. 

Inclusion and number of recommended tools (questions .4.4 and 4.5 in the survey)

1. If reference tools are listed, we should have a maximum number so as not to overwhelm the reader.

2. I think a useful tools section would be very helpful, but appended to the end.

3. It is not necessary to have the full tool for each chapter in the actual handbook's text, but a small box can highlight the best tools and then reference where in the toolkit this CD could be found. A tool, for ex. for assessment, might be useful to include as that would make it easier to take the handbook during an emergency and easily use that tool. Other tools just need to be referenced at the end of the chapter and told where they can be found in the toolkit.

4. Only making reference to these tools is sufficient. Including them will take too much space and limits the choice of the reader to find tools that may be more appropriate to their specific situation.

5. The reference list at the end of the book is sufficient.

6. The INEE Minimum Standards Handbook will be used by different practionners in different ways depending on the emergency situation they are in. However, as a tool, the Handbook should be as flexible yet comprehensive as possible.

7. After reading question 5 below, is it possible to summarise the tools?

8. Have separate book. Not all tools are needed by everyone.

9. Will enlarge the handbook and make it less user friendly

10. Very useful, since this will support staff in finding the required tools (for achieving the standards) much easier, without having to search within the INEE toolkit, which has a less clear overview

11. The issue is how to go about choosing which tools. Perhaps a note, for reference, could be included.

12. If this includes recommended curricula available in different languages that may be adopted to a particular setting, I think that's a good idea. "Program H" and "Program M" by Horizons and Promundo are great comprehensive sexuality education curricula and can be easily adapted. I think including monitoring and evaluation tools, including surveys, pre/post tests; data collection tables, etc. would also be very useful. M&E is often one of the most challenging issues, which means it often gets left out. If INEE made is extremely easy to implement M&E from the outset, I think it would more likely get done. IRC has some great M&E tools

13. Where to find or download the tools?

14. But maybe put these in an annex so as not to crowd the substance of the handbook.

15. None

16 The main thing is to give references to key texts. These will mostly be available on the INEE website.

17. A few tools can be included in the book but only those that are likely to be frequently used. Otherwise the book will become tools-text-heavy, and one will have to search for the MS bits.

18. I think this is enough - especially if they are in the form of a fairly generic tool with suggestions of how they can be modified

19. Add a list of references for further tools

20. Please update the current assessment tool in the Handbook to highlight inclusion issues - at the moment the current assessment template is very inadequate in this area. (The INEE IE and Disability Task Team can help with this.)

21. However, not all chapters need the full tool(s) included in the actual handbook's text.

22. See my comment above: if the references are included the reader can make her/his own choice of the available options. by singling out 1 or 2 you risk that people won't look further .....

23. Including examples of 'used' tools with (brief) 'case-study' context background information

24. The companion 'toolkit' is sufficient.

25. Could the online version of the standards book include hyperlinks?

26. I think here is not the number of tools but the useful one!

27. I am not sure that this sort of limitation is constructive - there are some areas where there may not be really good tools available ... and others where we are spoilt for choice - can we not keep it a bit flexible so that we get the real quality items/practices/tools included?

28. It will make the book too big. Everyone needs a book that they carry around in their pocket not a huge volume

29. Reference to additional tools can be provided in the end notes section

30. Keep the handbook as small and handy as possible. Tools should be in the Toolkit

31. No inclusion of key tools because it can be misleading, each context being different

32. As stated before, it seems hard to identify which would be the best tools to include. What is good practice for some might be considered as bad practice by others. Organizations react to their agenda, and that might cause a problem.

33. If length is an issue, is there a way to simply reference the tools or set up a system where field workers can easily access the tools if they need them? This may not be feasible...

34. They could be part of other materials.

35. Only indicate where to find the tools, or make a part Two book with the tools.

36. Please add a few references from different locations

37. None

· From the Spanish online consultation

1. If they help to improve the manual they should be considered. 

2. Any information which can help to facilitate access to the MS for everyone.

3. Take account of the need not to increase the size of the manual.

4. Perhaps the presentation of the tools could take the form of diagrams. 

5. Perhaps a manual of key tools. 

Printed version of the MS Handbook (questions .4.6 and 4.7 in the survey)

· From English online consultation

1. Refugee teachers have no access to internet; many people who do have access to internet can't afford to print off (this is an important issue even for a small NGO).

2. Even if the handbook is accessible on the internet, it is the small, easy to carry (small and light) form which makes it easier to use. The handbook on internet is fine to refer to but not practical for work in the field even where there might be internet connection.

3. I would say the hard copy is the most widely used - even by members that have access to the internet. Wide dissemination of hard copies (as you have done before) is highly recommended!

4. Hard copies (attractive, readable with larger font - particularly for those of us with long sight and for the visually impaired) are extremely important for the key practitioners that need the Standards. Securing funding for these is an important task for INEE.

5. Printed copies would be very useful, especially so they can be distributed to local education authorities, teachers etc...

6. I agree with the need for hardcopies. However, always good to share softcopies as well. One other option is to print different versions of the hardcopy:
- summarized versions (e.g. max. 15 pages) with reference to softcopies
- larger size (e.g. A4) printed versions that are sturdy and ringbinded for easier use in the field.

7. Obviously our colleagues at sub-national and community levels have different 'communications' experiences in terms of ease of access and reliability. Although all will have at least periodic access to internet this will not necessarily be the case in the field or in an emergency context.

8. Further most rural communities with whom we work have limited access to internet in my (travelling experience) and as key partners, we would hope our CSO and CBOs stakeholders could access the standards too.

9. Having INEE data resources available on CDs/ DVDs/ data memory drives is a good alternative for those without access to a computer or the internet.

10. In developing countries, it's very difficult to access to Internet. People in town or village are not internet easily. So the hard copy is better than electronic for these people.

11. The accessibility of the e-version is really over-estimated. In the field, it is not just a matter of having access to the internet ... but also the necessary continued and consistent access and where necessary the funding, logistics and opportunity to print a hard copy.

12. I am thinking of emergencies. This mostly occurs in countries or communities with low resource abilities, where technology or access to it could be expensive.
I appreciate that the secretariat has before provided the hard copies, this could continue.

13. Even hard copies are not always accessed - they are not distributed and the staff turnover is huge especially with international staff. If international staff doesn’t lead with INEE standards, local practices will continue. I refer to a range of international agencies, local NGOs and government officials

14. Difficult to estimate as I work in a whole region

15. The coordinators/managers mostly have access to internet. Though the people in the field do not. But they do not use the English long version anyway- a short Nepali check list is more appropriate. Due to electricity problems our partners do not have access to internet/computer 24 hr...

16. In an emergency setting, this number is much lower though! I completely agree that printed copies are necessary.

17. Most of our communities don't have electricity, or computers available.

18. Make sure that it can be downloaded fast.

19. I work mostly with IRC staff in the field; however, I suspect IRC field staff would carry a different opinion. One concern is that our national staff has more infrequent internet access than expects, which can affect the widespread usage of the standards.

20. Personally I probably wouldn't use an online reference book.

21. Most of the responses I have been in, the staff do not all have access to computers or the internet. Books mean that all staff can have reference to the material

22. As Nepal being least developed country and does not access good facility of Electricity it is highly recommended that Hard copies could help those people to learn anywhere anytime

23. close to 50%

24. Many developing country settings have weak internet connections, especially in Africa. Ordinary staff might have to queue to use them. Then there are very limited printing and copying facilities. So most field people would get more benefit from hard copies.

25. As above

26. The current Handbook is quite difficult to read in hard copy, but a bigger and brighter version (light in weight but larger pages and font) would prove a great deal more popular

27. It would be easier to just reference a printed document rather than look for an electronic one, whether online or on CD. However, it is good to have both. In the field though, printed copies would be easiest.

28. An office can share one or two hardcopies while softcopies can shared to all - I often use softcopies because it is much easier to search through a text but use hardcopies if I want to sit down and really read a document.

Note: really depends on the environment you work in.

29. A printed copy is easier to bring around in developing countries or in the field where constant electrical current is not readily available.

30. With the printed copy, they said that they can go any where and read every time and everywhere.

31. These are mostly in a workshop situation where internet is not really an option.

32. As in qn 7 above, many people including those who can access the internet would prefer a hard copy for ease of reference and many of us have even printed the one from the internet.

33. They are not encouraged to use them.

34. Having access to a computer is often not enough. Many of my colleagues would need to print out a copy to use in the community and this is not always possible.

35. This would promote its reading despite poor power situation in my country.

36. Difficult to estimate

37. We have made copies of the handbook for our partners

38. A printed copy is possible to take along everywhere, also in meetings in the field with staff, teachers etc. Doing so makes the handbook much more accessible

39. We recently conducted a survey among our colleagues living in Africa, and they said that printed resources are better.

40. If I am in a working situation with field staff, I need a paper copy.

41. As mentioned above colleagues working in remote areas may have access to internet or to a computer but in shared facilities, therefore not enough time to consult the handbook in the electronic version

42. See above

· From Arabic online consultation

1. a place like Somalia Most of the people have no personal computers again the availability of internet is not common. I would suggest availing the handbook in the MOEs of every country after ensuring existence of trained personnel and education in emergency focal person in the MOEs.
2. It is important to have e-version of the handbook, so we can print it any time or especial part of it

3. The problem is not the availability of internet or not ; it is the lack of printer or papers to print in the spot.

· From French online consultation

1. While it has become easier for people working for international humanitarian organisations to have a good internet connection, this is not the case for students, teachers and representatives of education authorities. 

2. Only urban areas can have access to internet for about 5% of the population. People living in rural areas where we work have never seen a machine connected to the internet.

3. The means to pay to get access to the internet and the rate of internet access are very limited in Guinea Conakry. Over 35 out of 50 major towns in Guinea have no access to the internet, as a result of the lack of computers and, internet facilities, lack of awareness of the use of the information technology, and above all because of the chronic lack of electricity in the country. 

4. We only use computers in the office that we can not take into the villages – where there is no internet connection, no electricity, and no security. 

5. The internet and electronic versions of documents demand an electricity supply, internet connections and a basic understanding of information technology – all things which remain a luxury for most education personnel in Guinea Conakry. 

· From the Spanish online consultation

1. Access to the internet at home is difficult because of the cost. However in the district where I work, there is at least one computer with an internet connection. 
2. The printed versions will never lose their validity or importance. When we’re working with the minimum standards, depending on the emergency situation, we frequently don’t have access to technology at the most important times. As a result the printed versions will always be necessary.

3. In Brazil I don’t know anyone who’s accessing the manual…[sentence not completed].However access to information technology is a utopia for most people in schools. The lack of a minimum level of security means that most schools don’t have a computer. Also many schools teachers don’t have up to date training. Most teachers would not be able to give you the 4 basic characteristics of the right to education (accessibility, availability, etc). Illiteracy rates are very high and a great lack of school absenteeism. It’s the waste of a generation.

4. My answer is based on 6 years of experience with RET. 

5. The electronic version is the most practical, but it’s not available to everyone. 

6. The very existence of a digital version can be more of a limitation than an advantage in many cases. 

7. I don’t think that in emergency situations it would be possible to have access to a computer, which means that the printed versions of the manual are much more important for the guarantee of the right to education. 
Suggestion to move “the coordination standard” to the first chapter (question 4.8 in the survey)

· From English online consultation

1. Coordination is not an immediate issue. In the vast majority of cases there is an already existing education system to tap into for the basics

2. Yes, the Coordination standard it is common to all but it is different to Analysis and Community participation so it would need to be differentiated.

3. This could be a good idea - it is one of the first tasks we undertake when considering preparedness and also response activities - and it is those with whom we coordinate that undertake most if not all of the other tasks. It makes sense to present it early on.

4. I think it is debatable but in terms of adherence to key human rights principles and practices, that underpin all activity perhaps harmonisation and alignment belongs in the 'common to all' category. Indeed, adherence to universal standards, inclusion and equality of opportunity, as promoted standards 1 and 2 could also be argued to be common to all standards?

5. Especially with the new CBTT initiative. Work with local government authorities (in a positive format) should also be up front.

6. This whole category should be substantially revised both according to content and language. With present wording it is partly too general and not much helpful, and definitely written for NGOs and agencies, not for governments

7. The importance of this standard can be more explained within the introduction section

8. This coordination standard is in relation to policy. It would be good to have a more general coordination standard that covers all aspects of education in emergencies not just policy. This would include the links with other sectors eg shelter, wash, health etc.

9. As we are not enlarging the handbook and there are several areas to improve in present context, changing and moving chapters does not make any sense, but still from our end it is okay.

10. The problem is that the Sphere categories didn't work that well for education which covers everything from Day One to early reconstruction. The common standards on analysis, needs assessment etc are therefore quite awkward and don't relate to the realities. (Whereas the community section is good). Putting coordination there may just make things more confusing?

· From French online consultation

1. I don’t think that coordination is the most complicated aspect. I don’t like the idea of attaching more importance to theory than to practice. 

2. Coordination is not the priority, compared with community participation. Coordination shouldn’t be put in the forefront, to give the impression that those who coordinate are in charge, and that their activities should get the most attention, and be developed as the priority. 

· From the Spanish online consultation

1. This doesn’t seem relevant to me. 

2. I can’t really give an opinion on this, but those who use the manual are clear that it should be made as easy to use as possible. We should also take into account the need to make the manual as accessible as possible for people living in crisis situations. The descriptions should be simple and inclusive, without losing the emphasis on their importance. 

Content

Reflecting developments in the field of education in emergencies and post –crisis recovery (question 3.1 in the survey)

1. A more systematic focus on the normative framework surrounding the right to education, explaining its usages and mechanisms, as well as the ways in which this can be employed for advocacy and mobilisation purposes, at local, national and international level

2. Simple practical measures of old-fashioned teaching without the frills. ie how long should a school year be, why lessons are fixed at 40 minutes or less, checklists for anyone visiting a classroom. What an old fashioned inspector looks for in a lesson, in a school (and what parents are often looking for)

3. I think it is quite difficult to be very specific with indicators as the country context varies so much. Perhaps a broad indicator with suggestions or examples of more specific/quantifiable indicators such as mentioned above. We found a gap in teacher deployment indicators. Indicators refer to recruitment only, and not to the appropriate deployment of teachers. For example, in the context I was working there was not a need to recruit more teachers but to deploy them in different areas and give adequate support, terms and conditions.

4. Child/ youth/ learner participation could be more integrated- not just as a separate note (note 6 in participation) but also included in other areas of participation- e.g. note 1 in participation could include student councils or child clubs. Child participation could also be mentioned in section on participation in developing teacher codes of conduct. With example tools e.g. the needs assessment form there could be greater guidance on how these tools can be adapted to local contexts

5. Over the past few years there has been a growing engagement by the private sector in emergencies. There are a number of places in the INEE handbook where the private sector could be referenced. This would encourage use of the INEE standards by businesses who are involved in projects related to education in emergencies. A few specific examples:

* The private sector could be included as a stakeholder in the list on page 31.
* The private sector could be listed as one of the types of donors on page 44.
* A guidance note could be included, giving examples of ways that business is engaging with education in emergencies. E.g. Business as a key partner in supplying education materials, whether through procurement or donation; providing services for construction of education facilities; business networks advocating on behalf of issues related to education in emergencies; assisting with security of education facilities; providing funding, etc.

We would be happy to suggest additional wording for a guidance notes and/or case studies.

6. Updating should not lead to a publication that is twice as thick. It is often easy to identify what should be added but I think it is important to keep focused on usability (importance of providing references and readable language). Possible additional area: progressive realization of the standards. It is acknowledged that minimum standards are MINIMUM standards that should all be achieved but in reality choices will have to be made and a plan be prepared to achieve standards over time using available resources. Planning, budgeting and financing - leading to strategic choices are therefore important.  Curriculum: maybe good to expand with ensuring compatibility with existing national curriculum where appropriate (e.g. for emergency response in the same country - now more focus on refugee situations moving to another country)
Curriculum: balance with available lesson time - not to overload curriculum - has to be balanced and not focusing primarily on a specific flagship of an NGO or supporting agency.

7. On behalf of the Inclusive Ed and Disability task team:

There is some confusion for the update between inclusive education as an educational approach and education for children with disabilities. Properly speaking, inclusive education includes considerations of people with disabilities, but is not limited to this group alone. With this in mind, the following are some recommendations.

First, the introduction to the guide should have a ‘key principles’ (or similar) section that includes, among others, a description of inclusive education and an overview of the principle of non-discrimination (e.g., on pages 9-10). These two concepts form the basis of universal access and should also be mainstreamed throughout the rest of the text. Entries on inclusive education and disabilities in the glossary should be rewritten (see below). ‘Child-centred’ may also be included in this section. 

Second, any guidance on assessment or assessment tools included in the text should be revised or updated to reflect these principles and should begin from the position that it is the responsibility of users of the handbook to (a) identify who is being excluded and why, and (b) address inclusive practices within the school.

Third, where special consideration needs to be made for people with disabilities (or any other excluded population), such a mention can be made in the text. However, it will be important to avoid unnecessary laundry lists of excluded populations in both indicators and guidance notes. Wherever possible, reference to the key principles of inclusion and non-discrimination should be used when mention of the needs of a specific population aren’t absolutely necessary. 

Fourth, it is recommended that a reference group on inclusive education and disabilities be maintained as such. Although these are distinct issues, they are closely related and experts in education for people with disabilities can lead the process of framing the key principles section for ‘inclusive education’ and ‘non-discrimination’, as well as proposing specific edits related to people with disabilities. For a review of the text related to the specific needs of other commonly excluded populations (e.g. forced migrants), the reference group should reach out to and coordinate inputs from specialists in these areas. 

Regarding indicators:

 p. 61 – fourth indicator (“…all learners, including those with special needs..”) should be reworded to better reflect what is meant by an ‘inclusive’ approach. (No specific text was proposed.)

Regarding guidance notes: 

a) p. 16 – substitute “disabled persons organizations” for “groups with special education needs”. Adding “and parents organizations” to this new phrase was also discussed, but no strong recommendation was made.

 b) Access – Standard 1 – a guidance note on access should explain that it is incumbent on those responsible for the education program to actively identify those children (both as individuals and generalized as vulnerable groups) who are out of school. Disabled children, especially.

Regarding resources: 

a) UN Convention on the rights of persons with disabilities should be referenced throughout the document alongside other rights instruments. (E.g. on page 11) Article 24 refers specifically to education. There is also a statement in the document that declares that humanitarian action ‘should safeguard and protect’.


b) Save the Children’s principles for non-discrimination in emergencies.


3) “Schools for All” by Save the Children UK

c) List of 36 commonly excluded groups, from Katrina Tomasevski. “Education must by available, accessible, acceptable and adaptable.”

d) “Source” website by Handicap International UK.

e) DFID social exclusion analysis tool.

f) Guide on accessible sanitation by Hazel Jones, WATSAN, Loughborough University.

g) INEE Pocket Guide, tool on page 43-44.

Furthermore: 

The glossary needs to be updated and revised. Remove: Special education (al) needs. Strengthen: Inclusive education (needs full rewrite). Add: Disability (should include recognition of types and range of potential disabilities). 

There should be a tool for the analysis of exclusion. Need to adapt existing tools to better reflect inclusion. 

Forced migrants should be included in a consideration of those excluded. 

Those leading the update should reach out to the world federations of the deaf and blind for their input. 

Link with Sphere and their update process (Maria Kett).

8. Just a note - some of the check lists are focused on checking off things but don't rank the answers or address what to do if something is not checked off. Certain aspects covered in the survey were not addressed in a comprehensive manner - such as early childhood development and HIV/AIDS. 

The standards document is extensive in many ways - a lot of work went into this. I appreciate this work as well as the opportunity to read through the standards documents and provide feedback on the survey. Thank you for your efforts. I hope I can become more involved in your work.

9. We need an up-dating of ' how teaching English becomes more effective in Palestinian institutions...

10. Stakeholders should be accountable for their action.
We look foreword to get the most up-dated one about teaching ENGLISH for graduate & undergraduate.......

11. I may revise this again, but my understanding is that the standards are guides that are to be contextualized in application; this requires creativity and flexibility on the part of the implementers.

I would like some suggestions based on the expertise and experiences of the members on how the issue of the teachers can be brought to the fore, as teachers are critical too the success of the standards. Teachers are indeed a standard, a critical one that is often side tracked to infrastructure etc, how can this be strengthened....

be made to contextualisation. Some recommendation e.g. on space per student can be taken too literally, found too difficult so ignored. Give country examples and references on the website.

13. Early Childhood Education section needs to focus also on children under 3. As in the broader sense education or learning begins at birth.

14. Including and mainstreaming Indigenous Knowledge teaching in to the curricula. in case of emergency, the local and also the knowledge of the migrants to be incorporated

15. Certification of learning attainments of displaced students

16. I find the handbook difficult to use as a guide, it would be useful to add a more detailed content page and or register at the end. I think young people (youth) and children without guardians have specific needs especially if it comes to child protection and life skill education those I think need updating/adding.

17. The Handbook should also incorporate the Minimum Standards of Information Communication Technologies (ICTs). As Distance Learning/E-learning is also one of the possibility emergencies. Considering the advancement in ICTs and changing education scenarios, Standards must also incorporate issues such as this.

 18. The Minimum Standards should have a somewhat more practical approach. As much as the indicators and the guidance notes are comprehensive, there is hardly any guidance as to HOW to achieve it. It could perhaps include simple checklists, to complement the indicators.

19.Life skills domain which can include conflict mitigation; peace education; etc.

20. According to curricula prepared for refugees and displaced children it should take into consideration the local context for these categories and the country of origin its very important to be able to adapt and understand the new educational system in the host county in particular.

21. More emphasis needs to be placed throughout on the special needs of girls and sexual minorities, including spelling these communities out explicitly rather than just saying "gender." Girls are especially at high risk for violence; sexual harassment and coercion; sexual abuse and rape; HIV and other STI infection; unplanned and unwanted pregnancy; and discrimination both in and out of school. In general, more attention needs to be paid to the unique sexual and reproductive health needs of adolescents.

22. In Disaster Prevention, there is no mention of Conflict prevention or other sort of disasters. I would suggest that (areas like Pakistan, Afghanistan and Sri Lanka, the Children/teachers/parents are directly affected by the conflict in the area) there may be some space for this subject also.

23. Community participation should be strengthen

24. Under Access and Learning Environment, the there needs to be an additional 4th Standard on Linkages to Health, nutrition and psychosocial services (Community Services).

25. I am satisfied by the above. Thanks in Advance

26. Education of children in disadvantaged areas and groups served by Small Schools which are toughly neglected and marginalised , the education of 'the forgotten ones', should be highlighted and special provisions regarding curriculum, teacher training, evaluation and logistics should be brought in to serve the needs of these groups. They are in a permanent state of emergency and deprivation.

27. More attention should be given to: 

Youth and vocational training; 

Standardised emergency responses: learning and teaching kits, learning spaces; 
Length and frequency teacher training, support and supervision.

28. References should be made to the IASC Cluster approach, which had not existed when the handbook was originally developed.

29. The above-mentioned areas cover a lot but still whence revising the content database need to be updated either referring EFA GMR or UNESCO Institute of Statistics. Data should stick on one reliable source instead of many.

30. There is work proceeding on protecting education systems, institutions, their staff and students from attack in times of conflict and insecurity. I am in Qatar (First Lady's Office) these days and we are funding two seminars on this -the second one in UNESCO late Sept. will provide best practice on these areas. This is slightly different from 'child protection' and broader than 'safe schools',, and covers areas from legal protection, education violations, negotiating schools as zones of peace (like in Nepal), transferring teachers who have been threatened etc (see Brendan O’Malley’s 'Education under Attack' -UNESCO, 2008, summary available on Google.

· From the Arabic online consultation

1. For co-ordination among education organizations and local authorities 
Integration and reconciliation of the goals of sustainable peace. 

· From French online consultation

1. Phasing out in emergencies

2. I don’t have any other themes or sectors to propose. At the same time, the manual doesn’t include standards for integration, cooperation and friendship between refugee children, teachers and education personnel, and those in the host country. It is also necessary to decide whether to adopt the curriculum of the country of origin, or that of the host country. I support the use of the curriculum of the host country, on the basis that this reduces upheaval for the children. However a committee of experts can be put in place to carry out a comparative study or analysis of the curricula of the two countries, in order to highlight the common areas (to be adopted), and to keep all that is specific to the country of origin. 

3. Qualitative indicators for adequate teaching based on the profile of the teacher.

Capacity building for teachers, local authorities and communities.  

· From the Spanish online consultation

1. It would also be interesting to make explicit reference to the importance of different types of education programmes, according to different emergency contexts. For example, formal vs non formal education; basic education vs secondary, tertiary and university education, etc...
2. Psychosocial strategies for making children youth and parents happier and more fulfilled.

3. NGO carrying out prevention activities for disaster situations. 

4. Early childhood carers, and organisations working on early childhood, outside the school model. 

5. Self-esteem projects in schools for the whole family, books in Braille, programmes for immigrants, psychosocial support to teachers, organisation of international support with global visibility, information to help the media understand the guarantee of a minimum level of education. Minimum education for sustainability, to preserve the future of the environment etc…

Incorporating the experiences of the INEE members using the INEE Minimum Standards (question 5.1 in the survey)

1. I don’t think that this needs to be in the handbook itself. However a supplement of insert would be useful as a reference tool.

2. Most definitely - clear examples put the standards and all other supporting material into context. They should be clear and simple yet demonstrate the point well. - using examples from recent emergencies where possible (over the past 3 years or so where key learning has taken place.)

3. It is really important for people to see examples from the 'real world'. However, lets try to find cases that are less than one page - half a page or less. More examples or cases can be included in the toolkit CD or something.

4. Case studies are a powerful mechanism for illustrating standards in action. We have found them to be highly effective.

5. Yes, but only one per category to not increase the handbook too much

6. Making reference to the case studies is enough.

7. This is often helpful.

8. Could this be done with the online version?

9. The size of the Handbook while kept to a practical minimum should be a secondary consideration to clarity and comprehensiveness needed to effectively discuss INEE's Minimum Standards.

10. We need case study to better understand what is saying. All users are not the same level of knowledge of English or French etc. So the case study could help them

11. This is a handbook....guideline....if we need more details we can then look out for them or yes the book would be big remembering the other indicators pictures that have to be added....

Secondly, the case studies continue to evolve, so will the book be continually updated?

12. Not necessarily a case study but an example for standards that have been contextualised (when they have been completed with full consultation with the government) and references.

13. I feel very strongly that there should be full consultation with the MoE right from the beginning. Too many international agencies invite in a half hearted way and then say the MoE didn't attend consultations etc

14. So long as clear references are provided to the INEE web site and other sources, I am OK.

15. Although I will not like to increase the size of the handbook, rather make it smaller and handier, this might be useful, but should be kept to a minimum

16. It might be valuable to have a link on the INEE website with examples and case studies per standard as to see how the standards are implemented in the 'real world'

17. I think the case studies are very helpful and would be good to include in the handbook.

18. Whenever you give examples, you end up highlighting the actions of one organization, and that is not the point of the MS. The objective is to guide, and not to say what others did with it.

19. This will help the user of the handbook have everything needed together

20. I think these are something that can be referenced and kept in a separate document, as they are currently on the Website.

21. This information could be in a small booklet, something extra

22. Otherwise it is all rather abstract

23. I think it would be better to keep the case studies accessible online rather than in the handbook.

24. This survey is directing us to specific answers and introducing an unnecessary bias. This is not a good sign when talking about education and minimum standards.

25. Case studies should be part of the training material, the only way case studies should be included would be in one to two lines in relation to guidance notes

26. There could be references of links to internet databases

27. Not completely convinced that the website isn't the best place for these examples, but if you do include it would be important to provide a diverse area of cases across regions, types of crisis, etc. as I am sure you have already considered ;-).

28. It would be great but its too much content and will weigh down the handbook. These should be an integral part of training though.

29. Given the space limitation, I think that the inclusion of tools (good practices) is more important then the "real world" box.

30. While I understand the importance of keeping the handbook as short as possible, people have repeatedly asked for these case studies.

31. Disagree because of length and text heaviness. Could be in a separate booklet?

· From Arabic online consultation

1. In some places in the world like Somalia it is not easy for the user to get these studies so that I would suggest adding the list of the studies and the authorities so that the user may give efforts to reach them.
· From French online consultation

1. The more we put into the manual, the more we’ll dilute its most important elements. 

2. Agree with 1-3 case studies, but to be included as annexes, not in the body of the manual. 

· From the Spanish online consultation

1. A complementary document could be produced, including experiences, and other tools and references for those who have no access to the internet, and who express an interest in such information. However this shouldn’t be attached to the manual itself. This complementary document could be updated every 1 or 2 years, in order to add more relevant information, and take out that which has become obsolete. 

2. Just one example of a case study could be added or just leave it as is. 

3. I think the case studies should remain optional Tools, in electronic format, and I strongly suggest that these tools should be available in Spanish, to facilitate access to them and their use.

4. These examples could be in the general explanation of the manual. 

Change the title of the INEE Minimum Standards Handbook (question 5.2 in the survey)

1. I prefer another slightly different option “INEE Standards for Education in Emergencies, Chronic Crises and Early Recovery". An idea which I have not thought through - is it possible to have an overall kind of "toolkit" which would comprise the handbook itself, a reference booklet/pamphlet (same size) with tables on the categories and indicators, and another reference booklet with case studies, tools, examples.... All should be the same size and could fit in a folder (I can see this very clearly in my mind but it is difficult to describe - please contact me if it is useful to share this idea further)

2. Actually we much preferred 'INEE Standards for Education: Emergencies, Chronic Crises and Early Recovery'

3. INEE Standards for Quality Education, Education in Emergencies, Chronic Crises and Early Reconstruction (We should differentiate in the handbook the absolute minimum standard during emergencies and other phases.)

4. The title is good. It maintains the focus and flexibility. For me its okay as it is.

5. Please note that although the acronym INEE is well known, what the letters stand for is not always obvious, especially to people new in the field of DDR. In any case the title of the book should serve to explain itself and its purpose - as it does now - to the largest audience possible and not just speak to practitioners like ourselves.

6.  For someone not working in education in conflict or post-conflict settings, they may not know what "INEE" stands for, so I don't think repeating the words "emergency" or "education" would be a problem. The title is long, but it immediately explains what the standards are. When I first heard of this, I thought it was going to consist of suggested topics for teaching curricula. On one hand, I think it could do more of that, and on the other, the toolkit provides so much more basic information about setting up an educational system, which is good. I wonder if there's a way to better explain what this is? Perhaps "INEE Minimum Standards for Implementing an Educational System in Conflict and Post-Conflict Settings?" I only put the "conflict and post-conflict" to reduce words.

7. I would propose this other option: INEE Standards for Education + Education in Emergencies, Chronic Crises and Early Recovery (as subtitle)

· From French online consultation

1. INEE Minimum Standards as the title, easy to remember. The subtitle explains the circumstances in which they are applicable.  

2. In several countries of the world there are permanent frameworks of consultation on education. Identify these frameworks, and use them to support wider and more effective use of the manual. For example in Guinea Conakry, there is the NGO Forum for Education, and half-yearly evaluations of the national education programme, called PSE. All the education technical and financial partners take part in this, and there is an email address group. This would be a good channel for the dissemination and use of the INEE MS.

· From Spanish online consultation

1. Just to leave the acronym INEE is debateable, as it would mean making reference to a name in English, limiting the inclusive nature of the Minimum Standards. For that reason the first option seems to me much the most appropriate, as it allows each language to feel identified with the network, and the principles for which it is the vehicle.

2. The title covers what should be highlighted, along with the circumstances in which we work.

3. The name couldn’t be Guaranteeing the Right to Education - INEE – Minimum Standards for emergencies, crisis and reconstruction?
Other recommendations that you think would increase the use and effectiveness of the INEE Minimum Standards Handbook

1. What I found interesting is that much of what was in the document seemed to be much higher standards than are implemented in various settings around the world. So, while the document is addressing situations in which there has been some type of disaster, it could also be useful in other developing countries. The main problem that I've seen in some settings is money. Many schools in different countries lack the minimum standards addressed in the documents. What could be done in regard to this? That would be my question... Considering how radically your world would change if, without your knowledge you were force to leave your country and move to another country where you would know no body- and no knowing where your chance for education and next meal would come from.

Education: The Key to the Future

Refugees and Internally Displaced People (IDPs) often see education of their children as the principal way of ensuring a better future for their family. Just as importantly, education often plays a critical role in creating stability in the daily lives of displaced children.

However, education in exile is often less than adequate at promoting either present or future stability. Around the world, children, parents, and teachers face numerous educational challenges in situations of displacement. These challenges include lack of schools and trained teachers;

Confusion over curriculum and language of instruction; and difficulty in coordination of the many local, national, and international actors. 

RECOMMENDATIONS:

a) Access:

Education does not come without its costs to families. In urban areas, primary schools
continue to charge school fees (‘development fees’) despite Universal Primary Education (UPE). In rural areas, families are asked to contribute money for school feeding, construction, and top-up for teachers’ salaries. Displaced people often do not have the means or livelihoods that allow them to contribute money. As a result, many children are denied access to schools. Communities can increase access to education for displaced children by thinking creatively: instead of chasing children away from school for lack of payment, why not ask families to contribute firewood, water, cups of beans, or their own labour?

b) Communication:

There is often inadequate communication between schools and families. Parents and
teachers may not speak the same languages. Displaced parents may be unfamiliar with the curriculum and school operations of the Country's schools that their children attend. Teachers, most of whom are Refugee nationals, may not understand the
situations in which their displaced pupils live. Schools can better serve their pupils if
parents and teachers interact well. Frequent meetings and one-on-one conversations as well as teacher visits to pupils’ homes can foster these interactions.

c) Stakeholder Responsibility:

Many stakeholders are involved in education for displaced children: UN agencies and
their implementing partners, other NGOs, the national Ministry of Education and Sport,
teachers, parents, pupils, and community members. What is the role of each actor? Lack of clarity about who is responsible for providing which services often leads to confusion, blame, and inaction. Stakeholders will be encouraged to play their parts if their roles are clearly defined and well disseminated.

2. Give a reference internet address /website in the Handbook wherein to access information / assistance from the Secretariat, Steering Committee Institutional Members, Working Committees, Educational Experts / Academic Institutions involved in INEE.

3. Need simplified and less technical language

4 Take note of how the pages will come out on black and white copies on a copying machine. Blue text on a blue shadow is not good for reading and definitely not for copying.

5. • Indicate in the introduction or at another appropriate point that the standards would be applicable with migrants, especially when they are compelled by the circumstances they encounter to leave a fragile state.
• Reference the Internal Reflection Tool (developed in Thailand by World Education) or other appropriate tool for use as a monitoring and evaluation tool in a chronic crisis.

6. A case study on how the standards are adapted to real situation- different situations. In Nepal situations change almost daily, one day we have a king, the next a most government and a year later- nothing. It is hard to rely on national policies and within NGO's we have to adapt to the new situation all the time. It would be really good to have a case study of implementation in a community project/ government school/ NGO project.

7. This is an excellent tool not just for Emergencies; many countries should use it to develop an excellent project including the communities. We should support the idea to use in Development not only in Emergencies.

8. Many emergencies are caused by war. War is often caused by conflict over resources, being every time more limited by increasing populations. Population growth control should be a standard inclusion. Some emergencies are caused by religious groups (Taliban, no girls.). It may be useful to have an additional or separate guiding note on how to handle in those situations.

9. The Chapter on Teaching and Learning needs to be revisited. The standards should cover 1. Content of curricula; 2. Methods of instruction - ie teacher training; 3) Assessment of Learning outcomes.

10. I just want to reiterate that we should better incorporate the needs of youth into the Minimum Standards. An intense focus on primary-level education can have a detrimental effect on youth, especially when agencies equate a minimum primary school response with being a sufficient total response.

11. Much wider marketing. I work specifically in both education and emergencies but have never heard of this manual. I also note that this survey didn't enquire as to whether we have heard of, used or would use again the manual but we were 'forced' to answer specific questions on it.(You may wish to delete all my responses to question 1) I think many would simply just drop out of the survey at that point.

12. INEE should include not only emergencies but also permanent deprived groups and areas Hence Inter Agency network for education of the Deprived (INED)

13. It would be great if you can change the design of the Handbook. You can also mention some names with their e-mail addresses to get more comprehensive information. Because people in the remote areas need more capacity to be built under education in emergencies

14. Great survey. Has captured the main concerns.

15. Dissemination in time and distribution of materials to mother organization will help to distribute in community level and might be useful and meaningful to all.

16. One problem is that the handbook is for programme managers but is seen as being suitable also for teachers etc. - Some people who have been to regional trainings do home country trainings for teachers, I think. So really, there needs to be more on Teaching and Learning methods. But the current INEE Teaching and Learning Initiative has hardly started and may not progress fast enough to have an input into the MS revision. In any case, it might be an idea in 2010-2012 to develop a version of the MS handbook for use at school level by head teachers and teachers (and even students).

· From Arabic online consultation

1- I work in the area of community training and the new pedagogy , I Can provide you with a number of education activities target children to be add in the handbook .

2-please could you send through (Arabic e-mail) the final version of the handbook, in addition to the attached training document?
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