[image: image1.jpg]yanoA pue pioddns [e120s0Y2Asd ‘U0I109101d ‘saBexul [e10308s-193u] ‘Uoiieanpl

BAISN|DUI’s3YBIY UBWINH ‘SAIY PUB AIH 19pusD ‘Juswdojaasg pooypliyd Al4e3 ‘uoonpay ysiy 191sesia ‘uole Bl 11 puod :sanss| d13eway | Asy

“Aandaya uorduny

Jpuuosad uoneINpa Jaylo pue
S1aUpea) Joj swsiuepau uoisiatadns
pue poddng — uoisiasadng
puejsoddng :g piepueyg

SawodNo buluiea| aepijes

PUe 3en[eAd 0] Pasn ale SpoLiaw
aendouddy — sawoing huluaea]
10 JUBWISSISSY : pARpUR)S

“ansnpul pue lojedpied
‘panua-Jaueal afe sassdoid buiuseal
pue uondNASU| — sassed044 Huluses]

PUE UO[OINASU] :€ PIRpUR)S

‘suone|ndod papaye

Jo spaau bupuiea ayy pue sueyd

pue spiepuels ‘sme| ‘sapijod
[PUO1IPINP3 [EUOTIEU PUP [PUOLRUIAIUI
UNOIE OJUI Y] SIIAIDE

uonenp3 — uojejudwd|duwy

pue bujuuelq :7 prepues

“buijooups 03 ssaxe aasnpul

pue aay buipnpul ‘vonesnpa Aufenb
1o K1aa03a1 pue Knunuoy asnotid
SANLOYINE UoNeINpI — uoljenuLIoy
foijog puemeq:| prepuelg

“patesuaduiod Ajaepdoidde

3Ie PUE 310/ JO SUOLIPUD

pauyap Apreap asey puuosad
UONRINP3 JUI0 PUe SIaLpes] —
H10J0 SUORIPUO) :Z piepuR)g

“Kunba pue Aisiaalp bundalyal epaiin
U0I13Jas Uo paseq ‘ssnoid juatedsues
pue Kojedprted e ybnoyy payinnal
ale puuosIad uoedNpa Y10 pue
siapea paylenb farepdordde jo
JAqUINU JUIDLINS i — UONIIPS
puejUBWIINDIY ;| pAepuElS

*SOURISWIDID PUB SPasul

o1 buipioxe buiuren paimpns pue
JueAdI D1poLiad aaRaI [uUoSIad
UO1RINP3 1310 pUe SIaLpes] —
Jioddng pue juswdoaas(
[euoissajoid ‘uiuies) :z prepueyg

SIALS Uorpajold pue eposotpAsd
“UONLINU “YI[eay o) pajul a1e pue
JouuosIad UolIedNPa 13O pue S1aLpea)
‘S1autea] Jo bulag-[lam pue £1ajes

au ajowoid sanpey uoned NI —
$9IIAIDG U SBIJI|DEY 1€ pARpUR)S

SI19UIR3] JO

SPaaUl pue 1xaju0> semied au 0y
aeydoadde ‘uonesnpa [eutioj-uou pue
[ewioy apiroid o1 pasn aie ey
JueAdjal Ajfednsinbuy| pue £jjenos
“Ajjenyn) — eoLuN) : | prepuelg

“auuosiad uonesnpa

RUI0 pue s1ayeal ‘siaulea jo buiag
[os [eposopdsd ayy pue uomajold
au ajowoud pue “ajes pue aindas ale
sjuawuoliAua buiuiea — buleg-|pm
PUE UOI3}0I] :Z plepuels

‘sanunLoddo uonesnpa Jueasfar
pue Auifenb o1 sse aAey SENpLAPUL |
Iy — ssamy [enb :| paepuess

1104 uoned>npy

[9UU0S134 UoneINPY
Y puesIaYes]

fuiuiea pue hunpes)

U3 WUONIAUT Buiuiea] pue ssany

uoryenjeA] pue butioyuoyy ‘ABaens asuodsay ‘Juatussassy spaepue)s siskjeuy — UoreuIpion’) pARPUER)S UOIRUIPID) — SdIN0SaY pue Lonedi e :spaepuels uonedpned Ajunwwo)
Spiepue)S [eUOLRPUNOS

K1aaoday ‘asuodsay ‘ssauparedaig
:uoi3eINpJ 10} SpiepuelS WNWIUIY

W SR e o g e

o g s cesenpa s ccna o
i S A St AT 5
eSSt el SamEy e

St u AR i ] KB




اِقۡرَاۡ بِاسۡمِ رَبِّکَ الَّذِیۡ خَلَقَ ۚ﴿۱﴾ القران

Read (O Mohammad) in the name of your Lord who created (1) Al-Quran
FOREWORD 
Afghanistan is a country of magnificent scenery and a rich culture and history.  But it is also a country prone to natural disasters and the man-made emergencies caused by conflict. 

People in Afghanistan have long had a culture of  seeking and valuing knowledge and learning. The tradition is ingrained in the Islamic teachings as Prophet Mohammad (PBUH) stated, “Seeking knowledge is the obligation of  each Muslim man and woman”

However, this aspect of our national life suffered very badly during recent decades of conflict. Fortunately, , over the ten years since 2001 (138)1380 the Government, and specifically the Ministry of Education, has achieved an expansion of education that is unprecedented in our country’s history. We have more children in school than ever before, and we are reaching out to provide the benefits of education in communities that have never enjoyed the experience before.

It is our aim to ensure that these achievements are not lost when an emergency occurs, whether it is a sudden onset disaster such as an earthquake, a slow onset disaster such as drought, or an emergency resulting from armed conflict. Children’s developmental and learning needs cannot be put on hold. To this end, the Ministry of Education has now established in its new organizational structure (tashkeel) a special Department for Education in Emergencies.

The principles and practices described in this book are based on international best practices and the contributions of education experts around the world. They include the importance of inclusive and child-friendly education, for girls as well as boys, and the need for community participation in developing quality education programmes. These principles reflect the policies and recommended practices of the Ministry of Education. 

This book will therefore be a valuable resource for the staff of the Ministry’s Department for Education in Emergencies, and for our Provincial and District Education Directors as well as for school Principals, Head teachers, teachers, teacher educators and all involved with providing the best possible education for our nation’s children and  adult learners.

The Ministry of Education recommends this book to everyone involved in emergency education programmes, including Ministry staff and also our NGO development partners.

Afghanistan Education Cluster Mission Statement

The purpose of the education cluster in Afghanistan is to develop and maintain a cohesive and coordinated approach to ensure the quality of rapid response for education in conflict / disaster-affected regions of Afghanistan.
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Introduction

This book is based on the INEE Minimum Standards for Education. The INEE is the Inter-Agency Network for Education in Emergencies. It is a network of many agencies and people in many countries. It was created to improve the standard of education provided in emergency situations. The standards were developed over several years. They include ideas taken from the experience of people from all over the world. A total of more than 3500 people from over 80 countries helped to develop the standards. 

The INEE Minimum Standards relate to preparedness, response, and recovery. They were developed as part of a bigger project called the Sphere Project. The purpose of the Sphere Project is to guarantee the Right to Life with Dignity of everyone affected by emergencies. It makes practitioners accountable to the communities where they’re working in an emergency.

In this book, the original minimum standards set out by INEE have been contextualized (made relevant) for Afghanistan. Important technical terms are explained, and examples are given. The aim is to make the most important concepts clearer so as to help practitioners at local level to run effective education programs in emergencies. There are 19 standards in total. They are organized in five sections in this book (this is the same organizational structure as the original INEE Minimum Standards book).   

The first section presents standards that are the basis, or foundation, for all the standards in the book. For this reason the first section is titled ‘Foundational Standards’. It contains seven standards, sub-divided into three sub-sections.  

The other four sections each contain between two and four standards. The table of contents on the next page sets out the arrangement of all the standards. 

Each standard starts with a list of important actions. After that there are guidance notes which give more detailed explanation for practitioners of how to implement the standard.  For some of the standards,  a checklist or summary of the main points is given at the end. 

At the global level, the INEE Steering Group provides overall leadership and direction for the network; current Steering Group members include CARE, ChildFund,  International Rescue Committee (IRC), Refugee Education Trust (RET), Save the Children, Open Society Institute (OSI), UNESCO, UNHCR, UNICEF and World Bank.

The Steering Group members in Afghanistan are:  the Ministry of Education, UNICEF, CARE, Save the Children, War Child, CIDA (the Canadian International Development Agency) and the Aga Khan Foundation.

The Minimum Standards are being implemented in countries all over the world. This effort is led by a working group of 19 organizations with education expertise in situations of conflict and disaster 

INEE is open to all interested individuals and organizations who implement, support and advocate for education in emergencies. Interested individuals can sign up for free membership through the INEE website: www.ineesite.org/join. 

For more information, please visit www.ineesite.org  or contact the INEE Coordinator for Minimum Standards at minimumstandards@ineesite.org 
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Section One: Foundation Standards 
This first section sets out standards which are the basis, or foundation, of all the standards in the later sections of the book. The section includes standards for community participation, coordination and analysis. The Analysis standards deal with assessments, response strategies, monitoring and evaluation.

The active participation of communities is essential to an effective response to emergency. The community needs to be involved in all stages of the response: assessments, planning, implementation, management, monitoring and evaluation. This is the only way to ensure that the response takes proper account of the local culture and situation, and responds to the real needs of the affected population.  

Community participation should aim to develop the capacity of the local community. Also, it should build upon the education activities that are already being conducted. Participation, and the capacity building that goes with it, should include women as well as men. And it should also include the active participation of children and youth.  Children and youth can contribute ideas and understanding of education needs which older people often overlook.

The phrase ‘community participation’ can be understood in different ways.  Here we want to emphasize that real participation means much more than just approving decisions made by other people. Real community participation means that community members contribute their time and their ideas to decision-making.  It means they are fully involved in planning the education programme and in implementing and monitoring the activities. It may be difficult to do this in the early stages of an emergency, but it is important to try and make this kind of real participation happen as early as possible.

Coordination of an emergency education response should be led by the local government education authorities, because providing education is their duty. The role of NGOs is to support and help the local education authorities and local community organizations. It is not the role of NGOs to replace local government authorities, but rather to help build their capacity. However, if local authorities are not able to implement an emergency education programme then they can make an agreement with an inter-agency coordination committee such as the Education Cluster or sector working group to take on the task. This could be an appropriate solution if for example the emergency is in a conflict area where government authorities do not have access for the time being. 
Analysis.  The standards in the Analysis section emphasize the importance of taking full account of the local context and also the fact that emergency situations are constantly changing and evolving.  Needs and interventions in other sectors should be part of the analysis.  These too change and evolve over time.  So for these reasons, regular review and updating of emergency response strategies is important. 

Another very important point is to take care that emergency response activities do not have unintended negative impacts. For example, a response that targets a particular group of people might unintentionally cause difficulties for a different group. A basic principle of emergency response is summed up in the phrase ‘Do no harm’.  It means be careful that none of our interventions are accidentally making things worse! 

In some situations, the collection and analysis of information can inadvertently cause more conflict or instability. So great care should be taken to avoid these risks.

When information is collected, it should be disaggregated for gender.  In some situations it will also be important to collect disaggregated information for different age groups and for specific marginalized groups. This will make it possible to ensure that all sections of the affected population receive the education services they need.

Finally, all information and reports should be shared widely and findings made available and communicated to community representatives. Since most people cannot read, the findings will need to be shared orally in meetings. To avoid misinterpretation and rumors, the main points must be explained very clearly.  This brings us back again to our starting-point: the importance of real community participation. The best way to avoid false rumors is to involve the community as fully as possible in all stages of the emergency response programme. Sharing information transparently will help to prevent harmful rumours and will also help to improve future emergency education responses.

	Community Participation Standard 1: Participation

	Community members participate actively, transparently and without discrimination in analysis, planning, design, implementation, monitoring and evaluation of education responses


Important actions

· The community chooses an education committee (school shura). To the extent possible, the committee or shura should represent the whole community, so it should involve men and women, children and youth, rich and poor, different tribes and languages, people with disabilities, as well as community leaders.
· It is very important that children and youth are represented on the committee because they will be most directly affected by the education program and they will have a good understanding of the problems and needs of their age group.
· The Committee elects a chairperson to lead it. The Chairperson is responsible for making sure that all Committee members feel comfortable to speak and give their opinion.
· The Education Committee organizes and monitors the education program.
Guidance Notes

1.  Inclusive community participation 
A community includes all the people that live in the community men, women, boys and girls, tribes, religions, languages, people from different occupations, people who have different abilities. These people should all be involved in making decisions for the community education program.
2.  Community education committee (CEC) or school shura
This is a group of people from the community who are involved in organizing the education in their communities. Sometimes these are called ‘parent-teacher association’ or ‘school management committee’ or 'village education committee’ or school shura. 
The CEC or school shura members should include people from all sections of the community, including community leaders, representatives from local NGOs, religious leaders, children and youth, parents and guardians, school administrators/teachers/staff, and District Education Departments (DED)/Provincial Education Departments (PED) members, and workers in other sectors such as health.  In communities where women and men do not normally sit together, there should be a separate men's and women's committee.
 In many cases in Afghanistan there is a men’s committee for the boys’ school and a women’s committee for the girls’ school. Although this arrangement is a good basis, it does not meet the full international standard. For example, a women’s committee could have difficulty organizing men to escort girl students to school safely. Also, a men’s committee may be less effective in hearing young children’s problems in a boys’ school. The ideal is to involve both mothers and fathers in the education of their sons and daughters. 
3.  Responsibilities of the School Management Committee (Community Education Committee):

· Ensure that all children have access to education 

· Encourage schools to welcome all children

· Ensure that all children (girls, boys, different learning abilities) are attending and staying in school

· Encourage parents to send all of their children to school

· Find community members or other peoples working in the community who can provide capacity building trainings and have access to necessary resources.

· Meet regularly and keep records of meetings and decisions. If many people cannot read, the decisions and actions points can be videoed as a record instead of written minutes. Young people may be able to help with this as many youth know how to use technology. 

· Mobilize community financial and in-kind contributions;

· Visit schools regularly to check that teachers are teaching, that materials are of good quality and available, and that administration is working

· Check the school records for completion and accuracy 

· Check the security level of the school and help where needed

· Help schools identify dangers, health risks, problems in and on the way to school and identify ways to solve these

· Communicate with the community through ‘open days’ (in which parents and the community are invited to visit the school and see the students’ achievements), mosque meetings, awareness campaigns, Shura meetings, CDC meetings, etc., about the importance of schooling for children

· Communicate with CDC/DED/PED as necessary about the quality of the school

4.  Local education action plan:
Create a plan in case of a sudden emergency that makes sure that education is available.  With the help of school authorities, NGOs, DED/PED where appropriate, and other stakeholders
 
5. Participation of children and youth in education activities 
Children and youth should have the opportunity to speak and to be heard in discussions that affect their lives/education/etc. All children, young and old, have important things to say.  They should be encouraged to communicate these ideas.  They are the best sources of knowledge about their peers (they know who's not in school, who is having trouble, who needs help). 

They should be encouraged to participate through groups and committees that are accessible to them, such as child protection committees, student councils, student associations, etc.  Girls may need special attention and accommodations in homes/community spaces.
6.  Social Audits:

This is a process where the CEC can work with relevant people to generate information about the status of the community's education program after an emergency. A social audit includes a community meeting to discuss people’s ideas and feelings about the education programme. It should review all aspects of the programme, and try to identify where it has succeeded and where improvements are needed. A social audit is a form of community-based evaluation.

7.  Capacity Building:

The CEC/PTA should first try to find the skilled/knowledgeable people in the community and use their knowledge to strengthen the education program. 

How:  using CDCs /Shura /Mosques/Community gatherings/DED to find these people and encourage them to share their knowledge through trainings. Session for women can be held in private homes. These should be linked through the female members of the PTA/CEC and female teachers and the other appropriate ways. 

The CEC can also ask the DED or NGOs for help with training.
The following checklist is designed to help education program organizers track progress towards achieving the full standard:
	CHECKLIST FOR SCORING STANDARD ON PARTICIPATION

	
	1
	2
	3
	4
	5
	6
	7
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1. An education committee is formed.
	
	
	
	
	
	
	

	2. All sections of the community are well represented on the committee. This includes adults with disabilities.
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	3.  All committee members take an active role in meetings.
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	4.  The education committee includes women, or there is a separate women’s committee and a mechanism for sharing ideas between the two committees.
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	5. Children and youth, both boys and girls, are represented on the committee. This includes children with disabilities. These student representatives are chosen by election.
	

	

	

	

	
	
	

	6.  The Committee Chairperson encourages all members, men and women, boys and girls, to give their ideas and all ideas are respected.
	
	
	
	
	

	
	

	7. The Committee meets regularly, with an agreed agenda. All members participate actively. Decisions and action points are recorded in a way that makes them accessible to both literate and non-literate people. 
	
	
	
	
	
	
	

	
	When all seven boxes are covered, the full standard is achieved!


GUIDELINES FOR EDUCATION COMMITTEE MEETINGS
Meeting time and place
· The Committee members should agree on a regular meeting time and place that is convenient for everyone.

· The building where the meeting is held should be accessible for everyone. Participants with disabilities should be consulted when deciding where the meeting will be held. 

Meeting participants: 

· The meeting participants should represent all sections of the community.

· If men and women cannot sit together there should be separate committee meetings for men and women.

Leading the meeting:

· The meeting should be led by a Chairperson accepted by the whole committee.

· The Chairperson is responsible for compiling the meeting agenda. He or she should check that all committee members have the opportunity to add to the agenda if they want to.

· The agenda can include a general section at the end known as Any Other Business. This is where meeting participants can raise issues that were not on the agenda.

· The Chairperson should make all meeting participants feel comfortable speaking in front of the group.

· The Chairperson should make sure that everyone who wants to speak has the opportunity to speak.

· The Chairperson should read out the records from the previous meeting at the beginning of the next meeting, and all Committee Members should agree to them once more. The record of decisions made and agreed can be made in writing or on video if preferred. If video is used, the video should be shown in place of reading the written report of decisions. 

Recording decisions:
· It is very important that decisions taken at the meeting are recorded. This record should be kept in a safe place.
· Someone other than the Chairperson should record the decisions as it is difficult to lead the meeting and also record what has been said accurately.

· The person who records the decisions can volunteer to do this. If no one volunteers the Committee should elect someone to do it.

· Decisions should be recorded in a form that can be understood by everyone on the Committee. These can either be written or recorded on video.

· If video is used, just the end of the meeting can be filmed to avoid the video being very long. The person with the camera should record the Chairperson stating what decisions were made. He or she should then record the rest of the Committee agreeing to the decisions, by raising their hands.

	Community Participation Standard 2: Resources

	Community resources are identified, mobilized and used to implement age-appropriate learning opportunities


Important actions

· All sections of the community - young and old people, men and women, rich and poor, people with disabilities – are involved in identifying resources available for the education programme. This includes children and others who will participate in the education activities and their family members;

· The local community together with the education authorities and NGOs working in the area check that the education programme makes full use of all of the resources identified. This includes the skills and knowledge that local people can contribute to the program;

· It is very important that the education programme includes measures to reduce the risk of damage from natural disasters such as flooding. It should also include measures to reduce the risk of conflict happening with the community or within the programme. 

Guidance Notes 

Community resources: The resources that a community can contribute can include people, materials, and money. It is very important to include all of these. In many programmes the skills and time that people can offer are worth more than materials or money. 

It is very important that the education authorities do not expect communities to contribute everything to make a programme possible. The authorities are responsible for making sure that children have access to education. 

Communities can contribute by helping to build schools and other facilities such as sports fields or playgrounds. Community members who are skilled at things like carpentry or plumbing can also help with building or making furniture. Other people may be good at gardening or cooking and can contribute to the programme by teaching practical skills. Community members who are good at crafts could make education toys from things they have at home. People can also contribute to the programme by checking that the facilities are secure at night and that no one steals any of the materials.  Community resources could be used as extra compensation to motivate teachers. 

It is very important that a proper record is kept of all of the resources the community provides. This should be open for anyone to come and check. 

Although it is good to involve children in community activities that contribute to the education programme, it is essential that they are protected and not asked to do work that is too heavy for them. 

Promoting access and security: Everyone in the community can contribute to the education programme by identifying children who should participate in the education activities. Community resources can play a very important role in ensuring that this happens. For example, very poor children might not have clothes and shoes that are suitable for wearing to school. Other community members can provide those clothes and shoes so that the children can attend school. Some parents may not want their children to walk to school. Someone in the community may have a car or other means of transport and can help them to get to school.

While the children are participating in the education programme, community members can work as classroom assistants to make sure that the children feel safe. It is important that there are female classroom assistants if there are girls in the group. These kinds of classroom assistants are also important if there are disabled children participating in the programme. These children sometimes need special help and if the teacher is very busy it may be difficult for the child to participate in all of the activities. Also, disabled children are sometimes teased by other children because they are seen as different. Sometimes this makes them not want to participate any more. A classroom assistant can help to make sure that this teasing does not happen.

Sometimes older children cannot participate in the same class as younger children, for example because girls of a certain age cannot mix with boys from other families. In this case community members who have particular skills, for example carpentry, construction, computers, etc, could set up classes to teach the older children their skills. 

Building for the long term: The education programme should include training for community members and education authorities on things like identifying and effectively using local resources. Training can also focus on the need to include disabled children and other vulnerable children in education programmes. It is very important that children and young people participate actively in the education programme, especially designing the education activities.

Recognizing community contributions: Everything that the community contributes – people, materials, and money – must be included in every report on the education programme. Involving the community like this helps them to feel that the programme is theirs. However, always remember that the education authorities are legally responsible for making sure that children have access to education. They must do this even if the community does not have contribute [many] resources. 

Local capacity: Local communities have developed ways of coping with natural disasters and conflict. The way that they deal with these events should be identified and discussed with them. These can then be made stronger for the future through training.
No education programme or other kind of programme should cause conflict within a community. This can happen if one group within the community is excluded from the programme or if they feel excluded. It is very important that no one person or group is excluded. If a group does not make a contribution to the programme, this is not a reason to exclude them. 

The following checklist is designed to help education program organizers track progress towards achieving the full standard:

	CHECKLIST FOR SCORING STANDARD ON RESOURCES

	
	1
	2
	3
	4
	5
	6
	7

	1.  A committee is formed to identify the resources available locally.
	
	
	
	
	
	
	

	2.  All sections of the community are well represented on the committee.
	
	
	
	
	
	
	

	3.  A variety of resources have been identified and mobilized
	
	
	
	
	
	
	

	4.  Issues involving access and security have been addressed and all children have access to the education programme and feel safe there
	
	
	
	
	
	
	

	5. Community contributions are fully and transparently recognized by everyone involved including education authorities
	
	
	
	
	
	
	

	6.  Community members, programme staff, and education authorities are fully trained in how to identify and mobilize resources in the longer-term
	
	
	
	
	
	
	

	7.  The community has been fully involved in designing and implementing the activities, have a real sense of ownership of the programme, and there are no conflict issues as a result of the activities.
	
	
	
	
	
	
	

	
	When all seven boxes are covered, the full standard is achieved!


	Coordination Standard 1: Coordination

	Coordination mechanisms for education are in place and support stakeholders working to ensure access to and continuity of quality education


Note: This Standard is aimed mainly at education administrators, government education authorities, NGOs and donors, as well as community education committees and school Principals.

The standard for Coordination is achieved when there is a coordination system that supports the work of everyone involved in the education program. Good coordination means that everyone knows what other people are doing and why, so that everyone’s efforts are aimed in the same direction. Good coordination is essential for effective planning of an education program.

Important actions

· The local education authorities (PED and DED) should lead the provision of education, in coordination with other stakeholders, unless it is decided after consultation with the Ministry of Education that there are good reasons why another agency should take the lead role (for example, in a conflict area).

· There should also be a coordination committee that represents all the people and agencies involved in the emergency education programme.

· A full range of education activities should be provided.

· Adequate funds should be obtained.

· Information should be shared with all people or agencies involved, including other sectors relevant to the education programme.

· An assessment of needs and available resources should be conducted as early as possible in an emergency.

Guidance Notes 

1.  Leadership of the education program

The local government education authority (PED and/or DED) is normally responsible for providing education in an emergency. However, in some conflict situations that may not always be possible.  In that case, after due consultation with the Ministry of Education, services could be organized by another organization, such as an NGO or a community-based organization (CBO). Where the local government is able to provide education services, an important function of NGOs can be to provide support to the local education authorities.
2.  The education coordination committee

There should be a coordination committee that includes representatives of all the groups involved in providing education: the community, the local education authorities and any other groups providing support to the program. The purpose of this committee is to ensure that everyone shares all relevant information. This will help in planning the program and obtaining resources. 

Coordination groups may be needed at national and local levels, depending on the nature of the emergency. At the local level, representatives of affected communities should participate directly in the coordination committee. 

3.  Range of education activities

The committee should try to provide as full a range of education programs as possible.  The following is a list of the main kinds of education programs:

· early childhood education 

· basic school education (grades 1-9)

· non-formal education, e.g. literacy classes for adults

· secondary school education

· technical and/or vocational education

· access to higher education.
 All of the above should be on the basis of inclusive and child-friendly education principles.
4. Funding

Good education programs need funds. The coordination committee should try to raise funds from a range of sources, both local and international. NGOs and UN agencies can sometimes help other partners get access to funding from outside the community. All partners should share all relevant information. Larger NGOs can help local organizations develop and submit proposals. They should keep them fully informed of progress and of problems. Financial arrangements for emergency education programs (e.g. salaries, etc) should be generally in line with comparable long-term arrangements in the education sector, so that programs are sustainable.

5.  Information sharing

Sharing information is very important. This includes sharing information with groups working in other sectors, such as:

· child protection

· water, sanitation and hygiene promotion (WASH)

· psychosocial support

· shelter

· health

· Early recovery.

Activities in all of these sectors are relevant to education programs, so coordination across these sectors is important for planning.

The coordination committee has a duty to share all its information with other stakeholders and community members. This is because the committee is accountable to the community. The community has a basic right to be kept informed of all discussions and decisions that affect it.  This includes discussions and decisions about education. So all information should be shared openly, honestly and clearly. All issues should be explained clearly, so that everyone who is affected can understand fully what is being discussed and what is being decided.

6.  Needs Assessment

If there is a sudden onset emergency (such as a flood or earthquake, or a major change in security conditions) then an assessment of needs and available resources should be made as soon as possible. If possible, the assessment should be conducted jointly with other relevant sectors (as listed in the previous point). Results of assessments should always be shared, as follows:

a) among all members of the coordination committee / school shura
b) with community members

c) With people working in other sectors.

The following checklist is designed to help education program organizers track progress towards achieving the full standard:

	CHECKLIST FOR SCORING STANDARD ON COORDINATION

	
	1
	2
	3
	4
	5
	6
	7

	1.  A coordination committee is formed.
	
	
	
	
	
	
	

	2.  All sections of the community are well represented on the committee.
	
	
	
	
	
	
	

	3.  The committee includes members who are able to raise funds for education activities.
	

	
	
	
	
	
	

	4.  The committee has effective systems for collecting and sharing information, so that everyone in the community is kept well informed.
	
	
	
	
	
	
	

	5.  The committee liaises with groups working in other relevant sectors.
	

	
	
	
	
	
	

	6.  The committee is able to react quickly to new situations or new needs that arise or are identified.
	
	
	
	
	
	
	

	7.  The committee’s plans and activities cover the full range of education activities, from early childhood development, through primary and secondary school for all children, and on to adult education. Patience 
	
	
	
	
	
	
	

	
	When all seven boxes are covered, the full standard is achieved!


	Analysis Standard 1: Assessment

	Timely education assessments of the emergency situation are conducted in a holistic, transparent and participatory manner


Important actions

· A rapid assessment of education needs should be carried out as early as possible after the emergency. Different data should be collected for women and men, girls and boys, and those with special needs, for example physical disabilities;

· The assessment should include capacities and resources available locally, as well as needs;

· The assessment should include an analysis of all aspects of the local context that might be relevant to an education programme, e.g. different languages spoken within the communities affected by the emergency, attitudes towards education for girls, etc;

· People from the community are fully involved in designing and implementing the assessment; 

· The assessment covers all levels and types of education, e.g. pre-school, primary, secondary, adult, and vocational education;

· The education assessment should be coordinated with assessment in other sectors.

Guidance notes 

1. The timing of initial assessments 

The security and safety of the assessment team and the affected population should be taken into consideration. The assessment should take place as soon as possible after an emergency and should assess all types of education at all affected locations, if feasible. 
Initial rapid assessments are usually joint assessments that cover needs and resources in several sectors, e.g. shelter, health, nutrition, water and sanitation. It is important to ensure that basic education needs and resources are included in initial rapid assessments. Later follow-up assessments should gather more detailed information on education needs.

Some communities may have an emergency preparedness plan. If so, the assessment should review the effectiveness of the preparedness plan and identify any gaps that were not covered, so that these can be addressed.
Following the initial assessments, the data should be expanded and updated regularly through monitoring and evaluation. This includes a review of education achievements, constraints and unmet needs. When overall assessments cannot be conducted immediately, partial initial assessments can gather information to enable immediate action.

2. The assessment process

Collecting information: Assessments should collect disaggregated data to guide the education response and assess continuing risk from conflict or disaster. ‘Disaggregated’ means that information is collected about different groups, e.g. children and adults, boys and girls, age groups, people with special needs.
Data should identify existing schools, community-based classes, teachers, places where a classroom may be set up, and materials and other resources. 

Particularly important factors include distance between schools and homes, cultural barriers to the attendance of girls - particularly older girls – and the availability of female teachers,  the needs of working children, and older siblings taking care of younger babies. 

Coordination between workers in education and other sectors is vital to ensure that resources are used efficiently. 

Assessments should make maximum use of existing information about each school, including PED and DED records. The assessment team should collect only the information that is really necessary for planning an effective education programme. Where information is hard to find, other ways for collecting information can be tried. These may include contacting local leaders and community networks, and gathering data from other sectors or databases from before the emergency. 

Assessment tools: Assessment should use standardized tools if these have been developed as part of emergency preparedness. Examples of tools might include maps, lists of questions to ask community members, data about numbers of schools and students, etc. If no such tools are available and new ones have to be developed, these should be agreed upon by all stakeholders. The tools should provide space for additional information that local respondents consider important. Sample tools are available on the INEE website and from some other sources. They should be adapted and translated into all major Afghan languages as part of emergency preparedness.
Assessment teams: The assessment teams should include both women and men. They should also include people from the affected community. This ensures that the experiences, needs, and concerns of both men and women are considered during the assessment.  

Ethical considerations: The assessment should be respectful of all those who take part and should not discriminate against anyone. These are basic ethical principles that the assessment teams must follow.
Assessment teams should respect local norms and customs while collecting data. Women can reach women better in Afghan communities. This requires the presence of women among assessment teams. The assessment teams should ask children for their views and about their learning needs. The questions should be asked in ways that are appropriate to the child’s age. 

Safety: Collecting information can put people at risk if the information is sensitive or simply because they have participated in the assessment. The assessment teams must avoid putting participants at risk of any danger. They must tell them why they’re collecting the information. They must explain that people have a right not to participate if they don’t want to and that they may withdraw at any time without any penalty. They must explain that all of the information is confidential and anonymous.
3. Analysis of the context

A full analysis of the situation including risks of disaster and conflict helps to ensure that education responses are appropriate, relevant and sensitive to local conditions. 

Risk analysis considers all aspects of the context that affect the health, security, and safety of learners. This helps to ensure that education protects people rather than placing them in danger. 

Risk analysis: A risk analysis assesses risks to education, which may include:
· Insecurity, poor governance and corruption;

· Public health issues such as communicable diseases;

· Other kinds of hazards such as toxic gas leaks and chemical spills, landmines and unexploded artillery shells, rockets and other ordnance (UXOs). 

A risk analysis report proposes strategies for risk management of natural and human-made hazards, including conflict. 

Protection against hazards: Strategies in the risk analysis report may include how to prevent or reduce risks. Strategies for response and preparedness as well as recovery are also developed. For example, schools should have plans on how to deal with natural disasters or emergencies, either conflict related or otherwise. Activities that strengthen the children and the communities' resilience should be identified. Afghan communities are deeply religious. Protections from hazards and risks as well as taking precautionary steps are encouraged based on Islamic teachings. Community gathering and prayers are some of the coping skills among Afghans. Afghan culture has a very strong tradition of helping each other in distress. Local knowledge, skills and capacities for preparedness, mitigation and response should be harnessed effectively.

Conflict analysis: Conflict analysis is undertaken to ensure that education interventions do not contribute to inequality or conflict. This is necessary in both conflict and disaster situations. 

Conflict analysis asks questions about:

Who is affected by conflict and how? Conflict can affect different groups in different ways e.g. men and women, children, and other vulnerable groups.

What are the causes of conflict and grievances? 

4. Data validity and methods of data analysis.

Data analyses should clearly describe how the data was collected, including indicators and data sources. 

Where there are security risks for data collectors, the names of individual data collectors should not be used, but only their organizations. Problems in data collection or analysis that may affect the reliability of the findings, or their relevance to other situations, should be noted. For example, data may be made unreliable by respondents who inflate enrolment or attendance figures to maximize resource allocations or to avoid blame. To ensure that the data is as accurate as possible, data should be taken from different sources and compared.

. 

The most affected groups, including male and female children and youth, should be consulted before conclusions are drawn. Participation of the local people will help to ensure that analysis is done based on local perceptions. 

5. Assessment participants 

Assessment participant should include education authorities and representatives of the affected population, including vulnerable groups. The participation of these groups in data and information collection, analysis, management and dissemination may be limited by difficult circumstances during the initial assessment. It should increase as the situation becomes more stable. Assessments should facilitate communication in all languages of the community, including the use of sign language for people with hearing-impairment, where possible) 

6. Collaboration 

Collaboration within the education sector and with other sectors is essential to make assessment better and more useful. Coordinated assessments produce stronger evidence of the impact of emergencies and facilitate coherent responses. They improve the accountability of humanitarian stakeholders by encouraging the sharing of information. The education sector should work with other sectors to inform the education response regarding threats, risks and availability of services.

Examples of sectors to work with include the child protection sector, and the health, nutrition, water and sanitation sectors. 

7. Education and psychosocial needs
Disaggregated data on education and psychosocial needs and resources should be collected in general needs assessments. Assessment team members with local knowledge can support these aspects of assessments. Agencies should commit resources, staff and organizational capacity to carry them out.

8. Assessment findings should be made available as soon as possible

The findings should be made available quickly so that education activities can be planned effectively. The presentation of data in assessment findings should be standardized if possible so that the information can be used easily
The following checklist is designed to help education program organizers track progress towards achieving the full standard:

	CHECKLIST FOR SCORING ANALYSIS STANDARD 1:  ASSESSMENT

	
	1
	2
	3
	4
	5
	6
	7

	1.  An assessment is carried out at an early stage, but is conducted mostly by outsiders. 
	
	
	
	
	
	
	

	2.  The assessment team includes people from the community including children and youth.
	

	
	
	
	
	
	

	3.  The assessment team carries out a full context analysis, including a risk analysis and conflict analysis.
	

	
	
	
	
	
	

	4.  The assessment team takes safety and ethical concerns very seriously.
	

	
	
	
	
	
	

	5.  The assessment team uses standardized tools which are agreed with all stakeholders.
	

	
	
	
	
	
	

	6.  The community is involved in designing and carrying out the assessment.
	
	
	
	
	
	
	

	7.  The assessment report clearly describes the methods used, is shared with community and stakeholders in other sectors, and is regularly revised and updated.
	
	
	
	
	
	
	

	
	When all seven boxes are covered, the full standard is achieved!


	Analysis Standard 2: Response Strategy

	Inclusive education response strategies include a clear description of the context, barriers to the right to education and strategies to overcome those barriers.


Important Actions

· Make sure response strategies and plans address the findings of needs assessment.

· Make sure that response strategies provide good quality inclusive education.

· Take care that response activities do not have unintended negative consequences (for example, by increasing discrimination or providing resources that cause further conflict).

· Continually update the information from initial assessments, so that the response continues to meet real needs as they evolve and change.

· Include capacity building activities for local people and local authorities.

· Make sure that education response strategies in emergencies are in line with national education programmes.

· Collect baseline data at the start of the programme.

Guidance notes
1. Response strategies
Education stakeholders must do a thorough analysis and interpretation of assessment data. This will help to ensure that their response strategies really are based on the key findings and major priorities revealed by the assessment. Otherwise there is a risk of response strategies being based on previous ideas that are no longer valid. 
So, education stakeholders should carefully analyze the information from needs assessments. It’s important to base emergency response strategies on the key findings and priorities revealed by needs assessments, rather than just making assumptions about needs.

The response strategies and plans should demonstrate the leading role of education authorities and also collaboration with other stakeholders.  This includes community organizations and NGOs. 

For example, the levels of education expenditure for items such as teacher remuneration and equipment should be harmonized across organizations, considering long-term sustainability of expenditure levels. For example, try to keep the costs of teacher salaries, equipment and materials the same for all organizations. This will make the program more sustainable in the longer term.]

The response strategies should be based on appropriate contingency plans where they exist, and should be developed with active community participation. Contingency plans should map out in detail the activities, required resources and capacities, as well as a time line for the emergency response. Special attention should be given to the role of PTA and SMC or school shura and Community Development Councils (CDCs). Women’s participation and leadership in the process is critical to ensuring access to education for all children, especially girls.  

The response strategies should include different levels and types of education.  For example, community based education, literacy classes, ECD playgroups, child-friendly spaces and psychosocial activities.  The strategies should also show awareness of risks and hazards, and of the education activities of any other agencies, so as to avoid duplication. Budgets should provide for essential education activities , including baseline data collection and evaluations with active community participation. 

There should be an analysis of the barriers, including gender barriers, to accessing all levels and types of education and activities for addressing these barriers.  The barriers in Afghanistan are multiple: they include social, cultural, economic and language barriers as well as geographic constraints.

An analysis of the education needs of children should be conducted to ensure that the content and process of education meet the needs of children.   The knowledge and skills children need in the aftermath of emergencies need to be integrated in the response.  This can include psychosocial counseling for children, and also teachers’ capacity development in psychosocial well being. It can also include life skills, to enhance children’s protection, for example landmine awareness, preventive health care and education on environmental and social hazards. Strategies that can enhance peer support among children and networking among their parents can be very effective. For example, create community based groups such as community based ECD playgroups, children and youth health and sport groups. There should be as much flexibility as possible to provide inclusive education and to respond to increasing demand for education.

2. Capacity building for data collection and analysis
Response strategies should include capacity building, including for education authority staff and community members. Youth community members in particular may be involved in data collection and analysis, monitoring and evaluation. It is important that staffing is gender-balanced and reflects the ethnic, linguistic and other forms of diversity of the population. This will help to ensure comprehensive and effective collection and analysis of assessment data.

3. ‘Do No Harm’
Emergency education responses involve the transfer of resources such as training, jobs, supplies and food into frequently resource-scarce environments. These resources often represent power and wealth. They can become an element of the conflict, or exacerbate marginalization or discrimination within communities. In a conflict situation, some people may attempt to control and use such resources to support their side, to weaken the other side or to gain personally. In Afghanistan, the presence of local powerful individuals or groups who have gained power due to the chronic war can contribute to potential harm.  If this happens, education responses may cause harm. Efforts should be made to avoid this, based on an understanding of risk and conflict analysis. 

Awareness of the existing conflicts and the local power holders, as well as the positive role of community structures such as Shuras and religious leaders, should be part of the response strategy. 

The transfer of resources and the process of conducting emergency education responses can also strengthen local capacities for peace. Activities can reduce divisions and sources of tension that lead to destructive conflict by building on or creating ties that bring communities together. For example, teacher training programmes can unite teachers in their professional interest across ethnic divides provided that all ethnic groups are included. More equitable community relations can be promoted by including previously marginalized groups.

4. Updating response strategies
Education stakeholders should regularly review and update their response strategies. This should be done at all stages, from the initial emergency through to recovery and development. They should demonstrate achievements to date, changes in the emergency and security situation and changes in strategy.  There should be current estimates of unmet needs and rights, and appropriate changes in strategy to meet those needs. Interventions should promote continuous improvements in quality, inclusion, coverage, sustainability and shared ownership. This requires capacity development in designing reviews, evaluations as well a mechanism for incorporating lessons learned and best practices.

6. Strengthening national programmes 
Emergency education responses should be harmonized with and should strengthen national education programmes, including early childhood development and vocational and livelihood programmes. This includes national and local education planning, administration and management as well as physical infrastructure and in-service teacher training and support. Emergency education responses should work with education authorities in provinces and districts to build a better system for the future, strengthening an inclusive education system for all children, such as those with disabilities and from minority groups.

7. Emergency response preparedness and disaster risk reduction 
Development agencies and donors should promote and support activities for disaster risk reduction and preparedness for emergency response as prevention measures and during recovery after crisis. Given the knowledge of the community on what type of emergencies the children or the communities can be prone to, information packages on prevention ad risk reduction should be developed by SMCs and education authorities are regularly disseminated. 

Investment in disaster risk reduction and preparedness can be cost effective and efficient because it can contribute to better planning, coordination and response by education authorities and partners.

Investment in disaster risk reduction and preparedness may also mean that less investment may be required during emergencies.

8. Overcoming constraints of organizational mandates
Humanitarian organizations with limited mandates – such as for children, primary education or refugees – should ensure that their education responses complement those of the education authorities and other education stakeholders. Overall education strategies should cover:

- Early childhood development;

- Inclusive primary education;

- The needs of youth, including secondary, higher and vocational Education;

- Adult education;

- Pre-service and in-service teacher training.

Strategies for adult learners should include non-formal education programmes for literacy and numeracy, life skills development and awareness-raising for safety and security, such as landmine awareness. Educational development in areas receiving returnees should include provisions for longer-term support such as catch-up classes and vocational training.
9. Collecting baseline data
‘Baseline data’ refers to information collected from the targeted population before new education activities begin.  Involvement of the community members including marginalized groups in the progress of data collection and analysis is vital for the sustainability and community’s awareness and ownership of the response strategies. It helps programme staff understand the education situation and is used to form a basis for comparison with information collected later, during monitoring and evaluation. Baseline data should be collected systematically. Examples include disaggregated population data, school attendance rates and teacher-student ratios. Data may be specific to an intervention. For example, if a programme is intended to improve girls’ school attendance, the attendance rates of girls before the programme begins will be needed as a baseline.

The following checklist is designed to help education program organizers track progress towards achieving the full standard:

	CHECKLIST FOR SCORING ANALYSIS STANDARD 2: RESPONSE STRATEGIES

	
	1
	2
	3
	4
	5
	6
	7

	1. A response strategy exists, but it is based largely on general assumptions rather than an assessment of the local context and people’s real needs. It includes contracts with companies whose owners are not trusted by local people.
	
	
	
	
	
	
	

	2.  The strategy is updated, based on an assessment. It now includes a description of the local context, needs and resources. It also identifies specific barriers to inclusive education, and includes plans to overcome those barriers.
	

	

	
	
	
	
	

	3.  Capacity building activities for the local education authorities and the community are added to the strategy, including developing skills in data collection and analysis.
	

	
	
	
	
	
	

	4.  The strategy is reviewed again to check for unintended negative consequences. Activities which might have negative consequences are adjusted to reduce the risk.
	

	
	

	

	
	
	

	5.  Emergency preparedness and disaster risk reduction (DRR) activities are added to the strategy.
	

	

	

	

	
	
	

	6.  The strategy is further revised so that it now supports national education programmes and priorities, while still responding to local needs.
	
	
	
	
	

	
	

	7.  The response strategy includes a full range of education activities, to address the needs identified in assessments. Maximum use is made of local resources, especially local human resources – people and their talents and skills. It builds local capacity and strengthens national programmes. It has no known negative consequences; in order to monitor this, the strategy is regularly reviewed and updated.
	
	
	
	
	
	
	

	
	When the score is 7, the full standard is achieved!


	Analysis Standard 3: Monitoring

	Emergency education activities should be monitored regularly. Needs may change, so it’s important to check that activities meet any new needs.


Important Actions 
· Create an effective monitoring system. 
· Check that people understand how it works. 

· Monitor the education activities regularly. 

· Include in the monitoring all sections of the community: women, men, girls, boys, rich people, poor people, people with disabilities, minority groups as well as leaders.

· Collect disaggregated information for boys and girls, men and women separately. The separate categories will help plan activities that meet everyone’s needs.

· Share the information with everyone involved in planning. Analyse the information together. Use it to make plans and decisions.

Guidance Notes 

1.  Reasons for Monitoring

Monitoring helps us to check that our activities are the right ones for the situation. It helps in understanding what is needed and so helps improve the education programme. 

It helps us to check that results are what we intended, and to measure any unplanned results. These can be positive: for example, we might find that the education program is providing unexpected benefits for disabled children. So we might want to expand this aspect. But they can also be negative: for example, we might also find that some children are not participating. In that case, it would be good to find out why. So another reason for monitoring is to ensure that our programs do not accidentally have negative consequences which we did not plan.

The information collected in monitoring will depend on the kinds of education activity in the program and the results that we want to achieve.  

The following are some examples of things an education programme might monitor:

· Monitor the numbers of children (boys and girls) attending the classes.

· Monitor how regularly the children attend.

· Monitor whether or not textbooks are available, and how many.

· Monitor whether students eat before coming to class.

· Monitor whether children with disabilities are coming to class, and what difficulties they have, and how the teacher helps them.

2.  Indicators

We cannot monitor everything, so it is necessary to choose some key indicators: signs which show (or ‘indicate’) what is happening. For example, the number of children who have a textbook is one indicator of quality. Another indicator of quality might be displays of children’s work on the classroom wall.  

It’s good to discuss with teachers what indicators will be used in monitoring their classes.  The indicators will be different according to the type and level of education. For example, there will be different indicators for ECD, TVET, life skills, literacy, numeracy, and so on.

Quantitative indicators

These are indicators of quantity. They can be measured in numbers. Here are some examples of quantitative indicators:

· The number of children in a class is a quantitative indicator.

· The number (or percentage) of children who have textbooks is a quantitative indicator.

· The number of students who can pass a test is a quantitative indicator.

Qualitative indicators

These are indicators of quality. It is more difficult to use numbers here, but qualitative indicators are just as important. For example:

· If the class includes some children with disabilities, this is an indicator of inclusive education.

· If the teacher encourages children to ask questions and express opinions, this is an indicator of active learning.

· If a school has a Student Council that meets regularly, this is an indicator of children’s participation.

· If there is a Parent-Teacher Association, SMC or school shura that meets regularly and makes decisions, this is an indicator of community participation. 

· If there are adult literacy classes for both women and men, this is an indicator of gender equity.

3.  Sampling

It isn’t possible to check every student, unless the class is very small. So the usual method is to monitor a small sample of the students in a class. For example, in a class of 30 students you might interview or test a sample of just 5 students. In that case, it is important to select the five students from the full range of abilities in the class – strong, average and weak. 

Sampling only gives accurate results if the sample has no bias. ‘Bias’ means a sample which represents one group more than others. For example, if a teacher is asked to provide five students for a test, the teacher will most likely select five of the best students. This would be a biased sample, because it would not give a true picture of the whole class.

Here are some simple sampling methods to reduce the likelihood of bias:

· Ask the teacher to select two of the best students, two from the middle range, and two of the weakest.

· Ask to see the class register. Select the 5th, 10th, 15th, 20th and 25th names on the register. (If one is absent, select the next one on the list.)

· If you are visiting houses to conduct interviews, go to the centre of the community, toss a stick in the air and let it fall, then walk in the direction the stick is pointing. Visit every 3rd house from the centre to the edge of the village. (If the village is very big, visit every 5th house).

Use any method similar to these to make your sample as free from bias as possible.

4.  Monitoring learners’ progress and achievements

It’s important to monitor what people are learning, i.e. the content of the education programs. The following list gives some examples of this kind of monitoring:

· In a pre-school program, monitor the children’s progress in developing key skills. (Discuss with the pre-school teachers the best indicators of these skills.)

· In grades 1 – 3 of primary school, monitor children’s progress in learning to read.

· (By grade 2, most children should be able to read a very simple story that they have not seen before, and answer some questions about it.) 

· In a life skills program, monitor whether students can explain how they would apply the life skills in real situations.

· In a technical or vocational training program, monitor whether graduates of the program are finding jobs that use the skills they have learned.

Share the results of monitoring with community members who are active in the education program:  students, teachers and administrators. Analyse the results together. 

Use the conclusions from this analysis to make changes to the education program, so that it meets people’s needs better. This is the main purpose of monitoring.

5.  Safety issues

Monitoring can also be important in ensuring the safety of people involved in the program.

Examples of how to monitor for safety could include:

· Collect information on children who have been recruited by the military or other armed groups 

· Collect information on children who appear to be suffering from neglect or abuse

· Collect information on any attacks on schools, teachers or students

· Collect information on threats, e.g. night-letters (anonymous threats delivered at night)
Be careful when monitoring safety issues: do not ask questions that could be embarrassing for anyone, or that could put anyone in danger.

The results of monitoring on safety issues should be reported. Depending on the issue, submit reports to the local education authorities, or to a UN agency or NGOs. If the issue concerns dangers to children, or abuse or neglect of children, report it to the local committee of the Child Protection Action Network (CPAN).  CPAN has a committee in most districts of the country.

6.  People involved in monitoring

Monitoring should be carried out by a team of people who are trusted by all sections of the community.  Therefore the team should as far as possible include men and women, girls and boys, from all social, economic, ethnic and language groups living in the community. It may be difficult to achieve this fully in practice, but it is important to try.

The most important first step is to include the people who are directly involved in the particular part of the program. So, include the teachers in monitoring pre-school or ECD programs. Include children as well as teachers in monitoring primary and middle school education programs. Include adult learners in monitoring adult literacy classes. Include students as well as teachers and administrators in monitoring technical and vocational education.

7.  Education information management systems

Education authorities at district, provincial and national levels have systems for recording and analyzing the information from monitoring in local areas. These systems may need support to start working effectively again after an emergency. NGOs should where possible support the local authorities in establishing and upgrading their systems for managing information. Support could include providing equipment, training or other kinds of help. 

If your agency can provide such support, check that any equipment or software is compatible with the existing systems. 

The following checklist is designed to help education program organizers track progress towards achieving the full standard:

	CHECKLIST FOR SCORING ANALYSIS STANDARD 3: MONITORING 

	
	1
	2
	3
	4
	5
	6
	7

	1.  Some basic quantitative information is collected, but not regularly, and the information is usually not used.
	
	
	
	
	
	
	

	2.  Both quantitative and qualitative information is collected. The program manager alone decides what data to collect.
	
	

	
	
	
	
	

	3.  The education committee decides what information to collect, and checks that monitoring is done on a regular basis.
	

	
	
	
	
	
	

	4.  The education committee consults learners, teachers and program staff in developing indicators for monitoring.
	

	
	

	

	
	
	

	5.  The education committee reviews monitoring information regularly, analyses it and shares results with the community and the local education authority.
	

	
	
	
	
	
	

	6.  Monitoring of the education program is expanded to cover a wider range of indicators, including safety and child protection issues.
	
	
	
	
	

	
	

	7.  Information from the monitoring is shared, analysed and used to make continuous improvements in the program, so that it serves a full range of education needs.
	
	
	
	
	
	
	

	
	When the score is 7, the full standard is achieved!


	Analysis Standard 4: Evaluation

	Unbiased evaluations should be done regularly to improve the education program and make it transparent and accountable to everyone.


Important actions

· Regular evaluations of education activities show what progress has been made and where change is needed to improve the program;

· A wide range of people are involved in the evaluations, including people from all sections of the community and from the local education authorities;

· The results of the evaluations are shared with the whole community and with organizations and authorities involved in education so that future activities can be improved.

Guidance Notes

1. The difference between monitoring and evaluation

Monitoring and evaluation are both extremely important to check that activities meet the real needs of the community. The main differences between monitoring and evaluation are:

· Monitoring is done regularly during the project. Evaluation is usually done half way through and at the end.

· Monitoring is done by people involved in the project. Evaluation is usually done by people from outside who are not actually implementing project activities. However, it is good to also involve people who are implementing activities as they can then learn what has worked and what hasn’t, which will help to improve future activities.

If the monitoring has been planned and done well, the results of the evaluation should not be surprising. 

2. Evaluations of education activities

It is important that evaluations are done at the right time. Half way through and immediately before or after the end of the project are the best times. This is because everyone knows the activities well and will be easily able to remember things that have been difficult. 

An evaluation compares the results of the activities with the results that you planned before the project began. 

An evaluation should also look at impact. Impact is any change in people’s lives brought about by the project activities. Sometimes it is difficult to say that only your project activities caused the change. It is important to say in your evaluation if you think the change might have been caused by something else too. For example by something the education authorities have done. Or maybe another organization has also implemented activities that could have helped to change people’s lives.   

An evaluation must look at quantitative and qualitative data. These two types of date are explained in the section on Monitoring. The data should also be disaggregated by gender and age. 

The evaluation will look at quantitative data such as enrolment, attendance, and drop-out rates. An evaluation at the end of the project will look at these figures for the whole project period. You will then need to explain any increase or decrease in these figures. If the quantitative results are not the results you planned or expected you will also need to explain why they are different.

The evaluation will look at qualitative data such as 

· If the children’s behaviour in the classroom has changed during the project;

· If the attitudes of the parents towards education have changed during the project;

· If disabled children are regularly attending the education activities.

The data you look at during the evaluation comes from the indicators you chose at the beginning of the project. You should be monitoring this data throughout the project.

3. Capacity building through evaluation

It is extremely important that the evaluation involves a wide range of people from the beginning. A good way to do this is to have a meeting where all sections of the community are involved: men, women, young, old, rich, poor, and disabled. Check that those who are implementing the activities are there and also people who are not directly involved in the project. 

Explain why you are doing the evaluation. Sometimes people who are implementing activities can be nervous that the results of the evaluation will not be good. It is very important to explain that the aim of the evaluation is not to blame people for things that did not go well. The aim of any evaluation is to measure how much of the planned results were achieved and what can be improved in future activities. 

The group should design the evaluation together. This means that:

· The group should decide what results the evaluation is going to look at;

· The group should decide when the evaluation will be done and how long it will take;

· The group should decide who will carry out the evaluation. If this is going to be done by a group of people – an evaluation team – one person should lead that team to check that the right methods are being used and that the evaluation results are understandable and will be easy to analyze;

· The group should decide what methods are going to be used. For example you might want to ask children what was their favourite activity and their least favourite activity and why, so a focus group discussion with a group of children could be one evaluation method used. You might also want to talk to teachers individually about what they found most rewarding about their job in the project and what they found most difficult and why, so interviews could be another evaluation method used;

· The group should decide how the results of the evaluation will be used. Will the whole group sit down and analyze them? Or maybe a smaller group will do that and then tell the whole group what the results were?

· The group should decide how the evaluation report will look. What sections will it have? And who will take responsibility for writing it? A number of people will contribute to it, but one person should take the lead in writing it;

· The whole group should agree on how the evaluation is to be done, when, by whom, and how.

4. Sharing evaluation findings and lessons learned

The evaluation report should be simple enough for everyone to understand. This means keeping it short – 10 pages should be enough – and using simple language. It is also useful to include photos or even video if you have any so that everyone can see what the activities looked like.

The report should list recommendations for improving future education activities. These recommendations should come from the analysis of the quantitative and qualitative results gathered during the evaluation. The link between the results and the recommendations should be clear.

It is extremely important to be careful if you are reporting any sensitive data. If anyone has given information [as part of the evaluation] that could put them at risk, you must make sure that their identity is kept a secret. 

The following checklist is designed to help education program organizers track progress towards achieving the full standard:

	CHECKLIST FOR SCORING ANALYSIS STANDARD 4: EVALUATION

	
	1
	2
	3
	4
	5
	6
	7

	1.  There are no regular evaluations carried out. Any evaluations that are done are carried out by those implementing activities and results are not shared.
	
	
	
	
	
	
	

	2.  Evaluations are carried out at the end of the project, but these evaluation activities are designed and carried out by a small group that does not represent the whole community.
	
	

	
	
	
	
	

	3.  Evaluations are irregular but carried out by a group representative of the whole community.
	

	
	
	
	
	
	

	4.  Regular evaluations are designed and carried out by a group including those implementing activities and others from the community.
	

	
	

	

	
	
	

	5.  The results of the evaluations are analyzed by a group that represents the whole community; recommendations are developed on the basis of the evaluation results.
	

	

	

	

	
	
	

	6.  Well-designed evaluations using a range of tools are carried out at regular intervals, mid-way through and at the end of every project
	
	
	
	
	

	
	

	7.  The recommendations developed in evaluations are followed, and new and improved activities are designed by a group representative of the whole community. 
	
	
	
	
	
	
	

	
	When the score is 7, the full standard is achieved!


Section Two: Access & Learning Environment

Education is a right. It is also a resource, benefiting individuals, families, communities and the nation.  But in times of emergency, access to education may be very limited.  However, providing access to education is important. It can help people cope better with their situation.  And providing education can bring a feeling of normality back into people’s lives, especially children.

However, providing education in an emergency situation can be difficult. It can also be more complicated than in normal times, because there may be new categories of vulnerable groups as a result of the emergency. But it remains the responsibility of education authorities and humanitarian workers to respond to the education needs of all members of affected communities.

Education should be provided in safe environments.  This means safe locations and safe construction.  It also includes safe routes between homes and schools or other learning places.  This applies to all learning places, whether they are formal schools, community-based classes or child-friendly spaces in tents.  The learning places and classes should be accessible to all people in the community.  This includes girls as well as boys, working children, people with disabilities, people from ethnic or language minority groups and all other categories of people. 

Education programmes in emergencies should address people’s needs for a safe and secure learning environment. They should provide both physical protection and psychosocial support.

Providing safe places for education reduces disruption to students’ learning and helps prevent students dropping out of school.  Safe education environments can also be used as community centres for meetings and other events. The can be used as bases for providing other services, too.

The response to an emergency can be an opportunity to ‘build back better’ – this means to create new services that are better than the services provided before the emergency.  Emergencies involve tragedy, but the response should be to use the opportunity to create a better education system.  This requires a deliberate effort to make the new system safer, more inclusive and more supportive.  In this way, rebuilding the education system after an emergency can contribute to building peace and greater safety.

Access to education should be provided for all the people in the community, without any discrimination. This requires removing all the barriers that prevent some people accessing education.  Programmes should include both formal and flexible non-formal services.  Steps should be taken to ensure access to education for all girls and boys, women and men. Everyone should be able to learn in their own language, and everyone’s culture and religion should be respected.

	Access and Learning Environment Standard 1: Equal Access

	        All individuals have access to quality and relevant education opportunities



Important Actions 

· Actively promote equal access to quality education. 
· Ensure regular attendance of teachers and students.
·  Ensure there is no discrimination or denying access of any individual to education. 
· Make all education sites and locations accessible to all people, whatever their abilities or disabilities.

· Work to remove all barriers that prevent people accessing education.

· Lack of correct documents should not be a barrier to accessing education services.

· Provide a range of different education opportunities to cater for the different needs and situations of different groups of people.

· Use training and awareness programs to promote the rights of all children, youth and adults to quality education.

· Make adequate resources available to provide the necessary education services.

· Support all learners in accessing education services during and after an emergency, including re-entry for students who have dropped out.

· Check that education services are provided equally for people affected by an emergency and for people who have not been affected.

· Education programs for refugees, returnees and IDPs should be recognized by all relevant education authorities.
Guidance Notes 
1.  All Individuals, without discrimination
This means all the people living in Afghanistan’s territory. It includes men, women, boys and girls, youth, all tribes, all religions, all language groups, people of all different occupations, people of all ages with different abilities and disabilities. 

2.  Access  

All Individuals should have equal opportunities for 'quality & relevant education' regardless of language, religion, tribe, gender or socio-economic status. There should be no discrimination, either intentional or unintentional. There should be no psychosocial, physical or security barriers to participation in learning opportunities. All learning sites should be accessible for everybody. The needs of people with different disabilities and their access to education sites should be considered. Costs of school fees, books, uniforms and unavailability of documents should not prevent access to learning opportunities. 

Education opportunities should be affordable for all learners. Class sizes should be in accordance with national standards, ideally not more than 35 students per class. Classrooms should be of safe construction and have good lighting and ventilation. There should be emergency exits form any large buildings. The school administration should conduct regular emergency evacuation drills for situations like fire, earthquake or threat of armed attacks.

3.  Quality and Relevant Education  

This means providing a safe and friendly leaning environment for all learners, without any discrimination. Adequate learning materials should be available, and they should be relevant to the real learning needs of the students.  Well trained and knowledgeable teachers should be recruited to the extent possible in a particular situation. 

The curriculum should be relevant to the context and specific needs of affected population. It should include the national curriculum and also any subjects relevant to the particular emergency situation.  For example, the curriculum should include landmine awareness in places where landmines or unexploded ordinance (UXOs) are a danger. Or it might include disaster risk reduction (DRR) in places at risk of natural disasters.
Participatory teaching methods and active learning should be encouraged.  These include learning by doing things and then discussing them and writing about them, small group activities and pair work, teaching and learning aids made from local materials, open questions that promote thinking and discussion. Play, sports and outdoor activities should be scheduled, with activities suitable to the children’s ages. 
Local traditions, positive cultural practices, belief systems and cultural sensitivities should be acknowledged and valued.
Relationships among teachers and learners should be friendly and respectful. There should be no tolerance of physical or humiliating punishments by teachers, and no bullying of younger children by older students. 
4.  Enrolment 
Education policies should be flexible. During emergencies and in post-conflict phases, lack of required documents such as citizenship, birth certificates and school reports should not be considered strictly to deny access to learning opportunities.

Classes for working children and for adults (men and women) should be arranged at times when they can attend.

Education policies should ensure the presence and participation of all individuals in learning opportunities. All learners should be welcomed and made to feel comfortable with the class timetable and other arrangements. 
5.   Inclusive education
Following a workshop in 2010, Ministry of Education recognized 12 different groups of people as most likely to be marginalized and excluded from education in Afghanistan. Special efforts should therefore be made to facilitate access for people in the following groups:

· Children affected by Conflict, War and Emergencies, Internally Displaced Children, Refugees and Returnees

· Girls 

· Children living far away from School - in Villages where there are no Schools 

· Children suffering from Neglect, Abandonment and/or Abuse – including Orphans 

· Children with Disabilities

· Children from Ethnic, Language, Social and Religious Minorities 

· Children from Poor Economic Backgrounds

· Children who are over-aged  

· Nomadic (Kuchi) Children

· Street and Working Children 

· Children affected by Drugs 

· Children in Conflict with the Law / Children in prisons or detention centres

6.  How to ensure equal access to quality and relevant education
Communities and relevant stakeholders should discuss the obstacles and barriers to learning opportunities, and try to minimize them.  They should develop strategies to mitigate risks and threats faced by learners as they travel between home and school. 

Until learning spaces are safe and secured, teachers, School management committee members, supervision teams, PEDS, DEDs, aid workers and other relevant stakeholders should provide all learning materials. Where there is a shortage of textbooks and other MoE materials, any locally available materials should be used instead. 
Teachers, parents and School management committee members should promote regular attendance of teachers and learners.  Learners should use practical methods such as problem-solving activities, working together actively in small groups, open questions and discussion. Teachers should use learner-centered methods as much as they are able.
Teachers, parents and School Management Committee members should struggle to remove every kind of discrimination found in their communities. Community elders and school management committee members should ensure that all school age children have access to learning opportunities. They should arrange timetables considering that some children may need to work to support their families or do household work.
The following checklist is designed to help education program organizers track progress towards achieving the full standard:

	CHECKLIST FOR SCORING STANDARD ON EQUAL ACCESS

	
	1
	2
	3
	4
	5
	6
	7

	1.  There is a school for boys but not for girls. Because of the times, working children cannot attend. 
	
	
	
	
	
	
	

	2. Arrangements are made for girls to attend school; older girls and boys attend in separate shifts at different times.
	
	
	
	
	
	
	

	3.  The education committee works to encourage enrolment of children with disabilities, and other marginalized groups, and ensures that all children are made welcome and feel comfortable.
	
	
	
	
	
	
	

	4.  The education committee arranges for parents to escort children to and from school where there is any danger or difficulty on the way.
	
	
	
	
	
	
	

	5. Arrangements are made to provide education opportunities for working children, over-age students and adults. 
	
	
	
	
	
	
	

	6.  Teachers use participatory learner-centred methods, so that learners enjoy their time at school, remain in education and complete their studies.
	
	
	
	
	
	
	

	7.  Education opportunities are provided for all children, including those from marginalized groups, and also for adults in the community. The school environment is safe and welcoming. 

	
	
	
	
	
	
	

	
	When all seven boxes are covered, the full standard is achieved!


	Access & Learning Environment Standard 2: Protection and Wellbeing  

	Learning environments are secured and safe, and promote the protection and the psychosocial wellbeing of learners, teachers and other education personnel 


Important Actions 

· Learning spaces, environments and routes are safe, secure and free from any possible harm. Learners, teachers and other education personnel feel safe in the learning spaces.
· Learning spaces are accessible for all and close to the populations they serve.
· Learning spaces are child-friendly:  teachers and other education personnel are properly trained to create a supportive learning environment which is free from corporal punishment and other types of violence .
· Learning spaces are child friendly.
· Teachers are other education personnel are respected at community level:  parents and guardians are satisfied about teachers' characters and willingly send their children to school, especially young girls.

· The community is involved in decisions about the location of the learning environment and other decisions relevant to keeping people safe and secure.
Guidance Notes 

This section explains how to strengthen access to safe and supportive educational environment. It also explains the importance of providing psychosocial support to students, teachers and other education personnel.

1. Security and safety
The school is a violence-free environment where learners, teachers and other education personnel are protected from threats, dangers and injuries. 
The national authorities are responsible for security. However, sometimes it is not possible for them to guarantee this. If security is not good it might be safer to hold classes in the house of a community member or another building that is not recognizable as a school. The community should decide if they want to have a school or would rather have children learn in someone’s home. 
2. Emotional, physical, and social well-being 

Children learn and develop well in an environment where they feel safe, are healthy and happy, and have good relations with teachers and other school staff. The classroom should be a friendly environment where children feel safe. Teachers and other adults should involve children in decisions that affect them. This may include classroom activities or any changes that are made to the school schedule. 

It is important that teachers know about each child’s home life. If a child is not being taken care of at home so that they feel safe, happy, and healthy the teacher should contact organizations and authorities that work with families (social work). 
3. Protection 

Protection means free from all forms of physical, emotional and social threats, abuse, exploitation and violence 

Some of the dangers include bullying, sexual exploitation, natural hazards, environmental hazards, arms, ammunition and landmines, armed personnel and other military threats, gender-based violence, ethnic sensitivities etc 

The community should be involved in identifying which protection risks are present in the community and how children and adults can be protected from these. 

Any protection violations should be reported confidentially. The community should agree on how the reporting will be done. 

4. Gender-based violence

This includes any harmful act based on gender differences. It may include both men and women, but is most often a problem for women and girls. All community members should discuss the types of gender-based violence found in that community and how community members, particularly children, can be protected from these.

Some ways that community members can be protected include:

· Developing and making public clear rules against the types of gender-based violence identified by community members;

· Including these rules in a Code of Conduct* signed by teachers ;

· Increasing the number of women working in the school, so that girl students feel more comfortable.

[*A Code of Conduct is an agreed set of rules for how a teacher should behave. An example is given at the end of Section 4 (Teachers and Other Education Personnel) Standard 2, Conditions of Work.]
5. The maximum distance between students and classroom facilities
This should be decided by community members. When deciding it is important to remember that the school should be close to the population and that all children should have access to it. A suggested maximum distance is 3km.  
6. Access routes

All sections of the community should be involved in deciding which access routes need to be made safer. For example, if a route is very dark, adults may volunteer to walk to and from school with the children. 
7.  Keeping education safe from attack.

If the community feels that the school is likely to be attacked, community members should agree on steps to take to prevent this:

· Buildings may be made more secure and walls stronger and higher;

· Community members may volunteer to guard the school;

· In extreme cases the school may be moved to another location;

· Community-based schools may be set up, that are not visible as schools.

Attacks on schools are very serious and should be reported. The Education Committee can speak to the local education authorities about this. Anyone reporting attacks on schools should be very careful that they do not put themselves at risk by doing this. 

8.  Training on psychosocial support and well-being.

Teachers should be trained in teaching methods that are child- friendly and include games and creative methods. Teachers should also be trained in referring children who need special help to organizations that provide services. 

Teachers and other adults working in the school should also be trained in recognizing their own psychosocial problems. If they are healthy and happy at work, the learning environment will be most positive for the children.
9.  Non-violent classroom management.

Teachers should not hit children, pull their hair or ears, or use any other form of physical violence. Teachers should also not shout at children or call them humiliating names. 

Instead teachers should focus on rewarding positive behaviour so that they encourage children to behave well. If a teacher has to punish a child, this should include non-violent punishment such as keeping the child inside at break time or asking a child to clean the school yard. 
10. Community participation

It is very important that all sections of the community are involved in designing the learning space and the education programme, including children and young people.

11. Disaster risk reduction and management.

Community members should be involved in developing disaster preparedness plans and practicing them. This could include things like school evacuation in a fire or earthquake. 
The following checklist is designed to help education program organizers track progress towards achieving the full standard:

	CHECKLIST FOR SCORING STANDARD ON PROTECTION AND WELLBEING

	
	1
	2
	3
	4
	5
	6
	7

	1.  The school exists but is not safe or accessible for all.
	
	
	
	
	
	
	

	2.  The school is safe and close to the population. 
	

	
	
	
	
	
	

	3.  Routes to and from the school have been made safe so that all children have access. 
	

	

	
	
	
	
	

	4.  The community has identified the possible protection and gender-based violence risks and has developed plans to prevent them.
	

	

	

	

	
	
	

	5. All teachers have been trained on psychosocial support and well-being and can identify and refer children who need help.
	

	

	

	

	
	
	

	6. Teacher focus on praising good behaviour and use non-violent forms of punishment.
	
	
	
	
	

	
	

	7.  Community members, including children and youth, participate in the design of the education programme. This includes disaster risk reduction and disaster preparedness.

	
	
	
	
	
	
	

	
	When all seven boxes are covered, the full standard is achieved!


	Access & Learning Environment Standard 3: Facilities and Services 

	Education facilities promote the safety and well being of learners, teachers and other education personnel and are linked to health, nutrition, psychosocial and protection services


Important actions

· Learning sites are well structured and well designed so that they are safe and accessible for all

· Community and Education Committee members participate in designing the learning sites
· Classroom design and numbers of rooms are appropriate to the gender and age of learners

· Realistic local standards are set for minimum classroom size

· There are enough exit routes for everyone to leave safely in an emergency
· First aid materials are available at school and some staff members are trained in using them
· All learners and teachers have equal access to health interventions 

· There is active collaboration with health, nutrition and other relevant sectors

· National and local health authorities and other relevant agencies are responding to the needs of learners, teachers and other education personnel

· Community members, SMC members, Learners, Teachers and other education personnel are supportive of health, nutrition and food aid workers in identifying the vulnerable. 

· Learners, teachers and other education personnel have equal access to a regular meal during school time

· Adequate clean drinking water is available

· Adequate toilet facilities are available for both male and female learners 

· Hygiene activities are scheduled in daily timetables

· Teachers should try to identify students who have special needs, e.g. appear hungry or malnourished, need medical care or have disabilities, and liaise with the community education committee or Parent-Teacher Association (PTA) to try and find solutions
Guidance notes
Disease and food insecurity can damage the psychosocial wellbeing and physical health of affected populations. This section highlights the critical linkages with other sectors such as health, water and sanitation, nutrition and shelter that help to enhance security, safety, and physical and psychological wellbeing. 

1. Location 
Education facilities should be built, reconstructed or temporary located at an alternate site. The learning sites must be safe and secured. Schools should not be located further  than 3 kms from childrens’ homes. Ensure that the route is safe and is free of any danger to learners, teachers and other education personnel. All possible threats and risks should be identified. Community representatives and education authorities should be involved in consultation processes on learning sites. They could be of help in collecting valuable information where educational facilities can be built. If education facilities are used as temporary shelters, it is important to protect school properties such as books, libraries, furniture. School records and recreational equipments. 

2. Structure, design and construction:

When constructing temporary or permanent classroom facilities the following is important to consider:

· Safe site selection – damaged schools buildings  may not be safe to rebuild and should be assessed by an expert;

· Risk reduction -  designs should take natural disasters such as floods and earthquakes into account as well as fire and storms;

· Learning environment – issues such as lighting and ventilation should be considered so the building is as comfortable as possible for students and teachers;

· Materials and labour – where possible these should be local as this will make maintenance easier and cheaper;

· Communities, authorities and others should be involved to maximize the available budget and other resources.

3. People with disabilities

The school / classrooms should be accessible to all, including those in wheelchairs and those with visual impairment. Doors should be wide enough, furniture at the right height, and sanitation facilities accessible. The Education Committee should include some representatives with disabilities and NGOs working with disabled groups can also be consulted.

4. Design and maintenance of learning spaces

When designing classrooms, think about who is going to use them. What is the maximum number of children it is realistic to have in one classroom? The room should be large enough for that number, with tables and chairs for each one. The Education Committee and community members have an important role to play in maintaining the building and facilities, to ensure that the learning spaces maintain their quality.
5. Sanitation facilities
Learning environments should have adequate sanitation facilities. The facilities should be accessible for all considering age, sex, and those with disabilities. There should be solid waste disposal facilities, a drainage system and adequate water for cleaning toilets. It should be possible to lock toilets from the inside.  There should be separate toilets for male and female learners. Toilets should be located in safe and convenient places. 

6. Safe water and hygiene promotion
Learning environments should have safe water sources. The Sphere Project recommends three liters of safe water daily per student for drinking and hand washing. Soap for washing hands and faces should be provided for students.  

Students should also be given information about health and hygiene. Workers from the health sector can run health awareness campaigns.

7. School-based health and nutrition services
Where possible, children should be given a meal at school. This helps them to concentrate and is important when resources are scarce and children may not get a lot of food at home. It is important to coordinate with the Health and Nutrition Sectors. The Education Committee and community should agree on the content of this meal and it may be provided in part as a resource from the community.
8. Access to local services and referrals

Teachers should be trained to recognize signs of distress in children. They should know where they can refer children who have psychological problems. The Education Committee should find out about services available locally for children and their families, such as counseling. NGOs or health authorities may provide these. Teachers should be told about these. Representatives from NGOs and others who provide these services can visit the school and explain the services they offer and who they offer those services to.
The following checklist is designed to help education program organizers track progress towards achieving the full standard:

	CHECKLIST FOR SCORING STANDARD ON FACILITIES AND SERVICES

	
	1
	2
	3
	4
	5
	6
	7

	1.  There are learning sites, but they are not accessible to all.
	
	
	
	
	
	
	

	2.  Learning sites are accessible to all, but are not designed to be disaster resistant.
	

	

	
	
	
	
	

	3.  School buildings are accessible to all and include exits that enable everyone to get out quickly in an emergency.
	

	

	
	
	
	
	

	4.  A maximum class size is agreed and classrooms are designed to fit this standard.  
	

	

	

	

	
	
	

	5. There are adequate sanitation facilities for all children and staff. These are separate for boys and girls / men and women. 
	

	

	

	

	
	
	

	6.  There is enough clean water for drinking and hand washing for all children and staff.
	
	
	
	
	

	
	

	7.  Teachers are trained in recognizing and referring children with psychosocial problems to external services. 

	
	
	
	
	
	
	

	
	When all seven boxes are covered, the full standard is achieved!


Section 3: Teaching and Learning

Education must produce real learning if it is to have real value. That means education provision is about quality as well as access. The quality of education is determined by the learning outcomes. But the outcomes depend on the inputs to the programme.

Inputs include the curriculum, teaching and learning materials, methods used in the classroom and methods used for assessment. Assessing learning outcomes provides information about the achievements of individual students and also information for evaluating the learning programme. If most students are learning well, that means the programme is providing good quality education. But if many students are failing or dropping out, that indicates there are problem with the programme. 

The curriculum in an emergency education programme should include topics relevant to preventing or at lest reducing the risks of similar emergencies occurring again in the future. If the emergency was due to conflict, then clearly peace education should be a priority. Peace education is not just a matter of delivering lectures or reading g texts declaring that peace is a good thing, since everyone knows that anyway. Effective peace education requires a peaceful and non-violent environment in schools. It requires teachers to set examples of peaceful conflict resolution in the way they behave towards their students, and in the way students behave towards each other. It requires lessons that include open discussion on a wide range of topics, providing opportunities for different opinions to be discussed and all genuine opinions to be respected. So peace education is an approach that applies across many curriculum subjects, especially language, life skills and social studies.

If the emergency was due to a natural disaster, the curriculum should include activities that help students learn to identify risks and plan ways to reduce them. This can be in the context of language activities, some kinds of maths and science activities, and life skills and social studies. 

Emergencies often disrupt economic activity and increase poverty. Education therefore needs to include knowledge, skills and attitudes that will help students find jobs or start their own small businesses. This too is not just a matter of listening to lectures or reading texts. Lessons need to include activities which help students practice skills in planning, problem-solving, teamwork and leadership. Again, these kinds of activities should be applied in lessons in all curriculum subjects.

In an emergency, and perhaps for quite a long time afterwards, there may be a shortage of teachers with the normal level of qualifications. Communities may need to recruit as teachers the best educated people they can find, even if they are not fully qualified or highly educated. Therefore short training courses will be needed. Longer term courses to enable these under-qualified teachers to continue their own education may also be needed. Lack of qualified teachers requires education authorities to improvise and make the best use of whatever human resources are available. The most important factor in education is the commitment and capacity of students to continue learning in even the most difficult conditions. Unqualified teachers can still help students learn, especially in the early grades. If the unqualified teachers are also given the opportunity to upgrade their own education, they can continue helping students learn in the higher grades too. This requires innovative thinking and careful planning, to make the best use of all available human resources. 

A particular need in emergency situations is to provide teachers with training in how to support the active participation and learning of children who have suffered distress due to the emergency. Since the teachers themselves will probably also have suffered, they will also need help in dealing with their own psychosocial issues.

	Teaching and Learning Standard 1: Curricula 

	Curricula for both formal and non-formal education are culturally, socially, linguistically relevant to the learners. The curricula are free of gender bias, appropriate to learners’ needs and to the Afghanistan context, and free of political bias.


Important Actions 

· Curriculum development is led by education authorities but also involves all relevant stakeholders.
· Curricula, textbooks and other materials are appropriate to the age, developmental level, language, culture, capacities and needs of learners.

· Curricula and examinations used in schools for refugees, returnees and IDPs take into account their particular needs and are recognized by the education authorities.

· Curricula and materials adequately cover the core competencies of basic education, including literacy, numeracy, life skills, health and hygiene.

· Curricula also include specific relevant subjects such as disaster risk reduction, environmental education, landmine education, conflict resolution and peace education.

·  Curricula also address learners’ needs for protection and psychosocial well-being.

· Learning materials are provided in learners’ own languages.
· Curricula and materials are gender-sensitive and do not discriminate in negative ways between girls and boys. 
· Curricula and materials recognize diversity and promote respect for all learners and their cultures.
· Curricula encourage use of locally available materials.
Guidance notes
1. A curriculum is a plan of action to help learners improve their knowledge and skills. It applies to both formal and non-formal education programmes such as literacy and life skill and accelerated learning programs. A curriculum should to be relevant and flexible.

The curriculum includes learning objectives, learning content, assessments, teaching methods and materials:
- ‘Learning objectives’ state the knowledge, attitudes and skills that will be developed through the education activities to promote the cognitive, social, emotional and physical development of learners.
- ‘Learning content’ means the subjects that are studied, such as literacy, numeracy, life skills, science, etc.
- ‘Assessment’ means measuring what has been learned. Information from assessing students’ achievements can be used to improve the relevance and quality of the curriculum.

- ‘Teaching methods’ means the way subjects are taught. Active learning methods are used to help students learn better.

- ‘Instructional or teaching material’ refers to books, maps and charts, supplementary study materials, teachers’ guides, equipment, models, toys in early grades and locally made teaching and learning materials. 

2. Curricula appropriate to context, age and developmental levels:

Curricula should be age-appropriate and compatible with learners' developmental level, including their cognitive, language, social and physical development, and their psychosocial state. Age and developmental levels may vary widely within formal and non-formal education programmes emergency to recovery contexts. Therefore, revision of curricula and methods may be required as the context changes.

3. Curriculum review and development is a long and complex process. It should be carried out by professional education authorities who are known and accepted. If formal education programmes are being re-established during or after emergencies, the accepted national school curriculum should be used. In the case of refugees, the curricula from country of origin may be used, so as to facilitate voluntary repatriation. In other cases, curricula adapted from comparable emergency settings may be appropriate. In refugee situations, it’s best if the curricula are acceptable to both the country of origin and the host country.  Refugee and host country views and international law should be considered. 
In emergencies and early recovery, curricula of formal and non-formal education programmes should be improved with knowledge and skills specific to the emergency context. Special curricula may be needed for certain groups, for example:

- Children and youth earning a livelihood may need vocational training programs.

- Youth who have been associated with armed forces or armed groups may need help reintegrating into the education system.

- Learners older than their grade level or returning from long periods out of school may need accelerated learning programs and perhaps multi-grade classes (these are classes in which students in two or more grades study in smaller groups at the same time with just one teacher). 

- Adult learners may need an Adult Literacy program.

The development and evaluation of curricula and textbooks and the periodic review of education programmes should involve all stakeholders. The relevant education authorities should lead the pporcess. Learners, teachers, and affected communities should also be actively involved. Textbook review panels, including representatives of different ethnic and other vulnerable groups, may help to avoid bias and build peace between different communities. They should take care not to provoke tensions when removing troublesome messages from textbooks.

4. Core competencies should be identified before the development or adaptation of learning content and teacher training materials. ‘Core competencies’ of basic education include functional literacy numeracy.  They also include the essential knowledge, life skills, attitudes and practices required for a life with dignity, so that people can participate actively and meaningfully as members of their community. Core competencies should be reinforced through practical application. Early childhood development activities should be available for very young children.
5. Life skills learning content and key concepts should be appropriate to the age, different learning styles, experience and environment of the learners. They enhance learners’ capacity to lead dependent and productive lives. Content and concepts should be relevant to the Afghan context. They may include:
- Health and hygiene promotion, including menstrual and reproductive health and HIV and AIDS;

- Child protection and psychosocial support;

- Human rights education, citizenship, peace-building and humanitarian law;

- Disaster risk reduction and life-saving skills, including education on landmines and unexploded ordnance;

- Culture, recreation, sports and arts, including poetry,  drama and visual arts;

- Livelihoods skills and vocational and technical skills training;

- Local and native environmental knowledge;

- Protection skills related to the specific risks and threats faced by girls and boys.
Learning content lays the foundations for learners’ livelihoods. The content of vocational training programmes should be determined by employment opportunities and should include workplace practice such as apprenticeships.
In conflict-affected communities, conflict resolution and peace education may enhance understanding between groups. These subjects can provide communication skills to facilitate reconciliation and peace-building. Care is needed in implementing peace education initiatives, to ensure that communities are ready to address sensitive or painful issues.

6. The psychosocial needs, rights and development of learners, teachers and other education personnel should be addressed at all stages of emergency through to recovery. Education personnel need training to recognize signs of distress in learners. This includes psychosocial training. There should be clear guidelines for teachers, education support staff and community members on providing psychosocial support to children, both inside and outside the classroom. Learners who have experienced distress may be restless and have difficulty concentrating.  So they need teaching that gives them a regular structure and uses positive disciplinary methods and shorter learning periods. This will help rebuild their concentration. They also need recreational activities, in which all learners can participate. These will help rebuild social skills.
Appropriate teaching methods and content give learners increased self-confidence and hope for their future. Teachers and other education personnel often come from the same community affected by the same emergency, so they may face the same distress as learners. This should be addressed through training, monitoring and support. 
7. Language of instruction can be a problem in multilingual countries and communities. To minimize marginalization, decisions about the language(s) to use in education should be made on the basis of consensus, involving the community, education authorities and other relevant stakeholders. Teachers should be able to teach in language(s) understood by learners, and to communicate with parents and the broader community. Deaf and blind students should be taught using the most appropriate languages and methods to ensure their full inclusion. Supplementary classes and activities, especially early childhood development, should be available in the language(s) that the children speak at home. 
8. Diversity should be considered in the development and implementation of educational activities at all stages of emergency through to recovery. The following are some specific kinds of diversity:
- Gender;

- Mental and physical disability;

- Learning capacity;

- Learners from different income groups;

- Classes containing children of different ages;

- Culture and nationality;

- Ethnicity and religion.
Inclusive and child-friendly education should be appropriate for all these kinds of diversity. 

Curricula, learning materials and teaching methods should remove bias and reinforce equity among diverse groups. Programmes can go beyond talking about tolerance and begin to change attitudes and behaviors. This leads to better respect for the rights of other people. Education should promote diversity in ways that are age-appropriate and culturally sensitive. Content can be linked with national and international human rights and humanitarian law, and with life skills. Teachers may need support to modify existing materials and teaching methods if textbooks and other materials need revision. 

9.   Locally available materials for learners should be assessed at the beginning of an emergency. For those who are displaced, this should if possible include materials from their original home area. Materials should be adapted or developed if necessary and enough of them made available for all learners. This includes accessible formats (such as Braille) for learners with disabilities. Relevant education authorities should be supported to monitor the storage, distribution and use of materials.
The following checklist is designed to help education program organizers track progress towards achieving the full standard:

	CHECKLIST FOR SCORING TEACHING & LEARNING STANDARD 1: CURRICULA

	
	1
	2
	3
	4
	5
	6
	7

	1.  There is a single national core curriculum. It sets out clearly the competencies that students should acquire at specific stages.
	
	
	
	
	
	
	

	2.  Curriculum content is gender-sensitive and appropriate to the ages, developmental levels and learning styles of a wide range of learners.
	

	

	
	
	
	
	

	3.  The curriculum promotes active student-centred learning. So it includes provision for the learning needs of students of different abilities and from different communities.  
	
	
	
	
	
	
	

	4.  Teaching and learning materials are available in students’ own languages.
	

	

	

	

	
	
	

	5.  The curriculum encourages learners to think for themselves, solve problems and have positive attitudes towards diversity.
	

	

	

	
	
	
	

	6.  The curriculum encourages teachers to relate content to learners’ needs and interests.
	
	
	
	
	

	
	

	7. There is a process for continuous curriculum review and development.
	
	
	
	
	
	
	

	
	When all seven boxes are covered, the full standard is achieved!


	Teaching and Learning Standard 2: Training, Professional Development and Support 

	Teachers and other education personnel receive periodic, relevant and structured training according to needs and circumstances. 


Important Actions 

· Developing a Teacher Training guide is very important. This  should be developed by the right people

· Teacher Training and professional development is  a very important part of the Teaching and Learning process and should be designed based on active learning methods and offered  to the teachers 

· Teacher Training in both pedagogy and subject knowledge should be provided to all teachers 

· Psychosocial training must be part of the Teacher Training in emergency situation 

· Regular teachers’ supervision, class observation  and support, and monitoring should be conducted to ensure that teachers really use the active learning methods 

· Teacher Training needs funds.  The education authorities should put their efforts to raise funds from both local and International resources. 

Guidance notes 

1. ‘Teacher’ refers to instructors, facilitators and mentors in formal and non-formal education programmes. Teachers may have different levels of education, experience and training. They may be mature learners or community members.

2. Development of formal training curricula and content is the responsibility of education authorities. Curricula and content for training should reflect the needs and rights of learners and the particular needs of education personnel in the Afghanistan context within budget and time constraints.

Training content may include:

· Core subject knowledge, such as literacy, numeracy and life skills appropriate to the Afghanistan context, including   health education;
· Pedagogy and teaching methodologies, including positive discipline and classroom management, active learning approaches and inclusive education;
·  Codes of conduct for teachers and other education personnel, including reproach of gender-based violence against learners and appropriate report.
· Disaster risk reduction and conflict prevention principles;
· Psychosocial development and support, including both learners’ and teachers’ needs and the availability of local services and referral systems;
·  Human rights principles and perspectives and humanitarian law, to understand their meaning and intention and their direct and indirect connection with learners’ needs and the responsibilities of learners, teachers, communities and education authorities;
·  Other content appropriate to the Afghanistan context.
Training initiatives should include gender-sensitive teaching strategies encourage teachers of both sexes to understand and commit to gender equality in classrooms. Training of female education personnel and community members can reinforce positive changes in the classroom and the broader community.

3. Training support and coordination: Whenever possible, education authorities should take the lead in the design and implementation of formal and non-formal teacher training activities. Training plans should include in-service training and, where essential, the renewal of teacher training institutions and university education facilities. Teacher learning circles, or workshops in which teachers meet and exchange experience and ideas, are an important part of teachers’ professional development.
National education authorities and other relevant stakeholders should have a dialogue about curricula for in-service teacher training and mechanisms for its recognition at the beginning of an emergency response. Where possible, in-service training should be designed to fulfill national requirements for qualified teacher status. Additional elements, such as psychosocial needs, should also be incorporated in the training. Local trainers should be identified to develop and implement appropriate training for teachers. Capacity building of their facilitation and training skills may be needed. A balance of male and female trainers and trainees should be promoted. Where limited numbers of trainers are available, or they are inadequately trained, institutions providing in-service and pre-service teacher training may be strengthened. This should be a coordinated effort by national and regional institutions, UN agencies and NGOs. It may include:

· Review of the teacher training curriculum and textbooks;

· Inclusion of updated and emergency-related content;

· Provision of practical teaching experience, for example helping in classrooms as teaching assistants, volunteers or interns.

4. Training recognition and accreditation: Approval and accreditation by education authorities are crucial to ensure quality and recognition of teacher training in the emergency through to recovery. 

5. Teaching and learning materials: Teachers should be trained on how to identify needs for specific teaching aids based on the curriculum. They should learn how to create effective and appropriate teaching aids using locally available materials. 

6. Hazard awareness, risk reduction and response preparedness:

Teachers need skills and knowledge to help learners and the community to prevent and mitigate future disasters. They may need support to integrate the promotion of risk reduction and conflict prevention into teaching and learning. This includes information and skills needed to identify, prevent and respond to potential hazards and disasters faced by communities. These topics should be included in pre-service and in-service teacher training (PRESET and INSET). They should also be addressed in other trainings conducted by NGOs in partnership with existing local education authorities. 
The following checklist is designed to help education program organizers track progress towards achieving the full standard:

	CHECKLIST FOR SCORING TEACHING & LEARNING STANDARD 2:
TRAINING, PROFESSIONAL DEVELOPMENT AND SUPPORT

	
	1
	2
	3
	4
	5
	6
	7

	1. Some training is given to all teachers and other education personnel, including school leadership and management.
	
	
	
	
	
	
	

	2.  Training for teachers covers essential subject knowledge and also learner-centered methods for teaching the subject.
	

	
	
	
	
	
	

	3.  Training is followed up with support in the classroom, to help teachers put their training into into practice.
	

	
	
	
	
	
	

	4.  Refresher training, follow-up workshops and teacher learning circles are included in the teacher training system.
	

	
	
	
	
	
	

	5.  Additional relevant topics such as children’s rights, psychosocial support, disaster preparedness, peace education and conflict resolution are included in teacher training.
	

	
	
	
	
	
	

	6.  Training programmes are recognized and accredited.
	
	
	
	
	
	
	

	7.  A comprehensive and integrated system of pre-service, in-service and continuing professional development is in place for teachers and other education personnel, including school Principals, PTSAs / school shuras and local education authorities.
	
	
	
	
	
	
	

	
	When all seven boxes are covered, the full standard is achieved!


	Teaching and Learning Standard 3: Teaching and Learning Processes 

	Teaching and learning processes are learner-centered, participatory and inclusive


Key Actions

· Teachers welcome all of the children in the community into their classes and try as far as possible to address all of their needs;

· Teachers use methods that are appropriate to the age, language, abilities and needs of learners;

· Teachers use textbooks and other materials relevant to the subject they’re teaching;
· Teachers encourage all children to participate actively in lessons
Guidance Notes 

This standard describes ways to ensure teachers effectively help all their students to learn. 

1. Basic principles

The standard states three key points about the processes of teaching and learning in the classroom:

a) Learning involves understanding, remembering and being able to use, or apply, what is learned in new situations. Learning is not just a matter of being able to repeat what is in the textbook.

b) Individual students will have different learning needs and different ways of learning. So the teacher should try as far as possible to use a range of different methods.

c) Teachers should try as far as possible to make sure all the children in the class are able to learn at least part of what she or he is teaching. No child should be left out.

2. The role of the teacher

The teaching and learning standard is achieved when the following things happen in the classroom:

· All the students are participating in the lesson. They are thinking about the subject of the lesson, trying to understand it, asking and answering questions and expressing thoughts, ideas and opinions.

· The teacher checks that students understand what is being taught.

· The teacher provides tasks or activities in which the students try to use what they are learning to solve problems or develop new ideas.

· The teacher gives extra help to students who have difficulty.

· The teacher sets more challenging tasks for students who find the lesson too easy, so they don’t become bored.

· The teacher makes special arrangements for children who have disabilities.

· If the class has both male and female students, the teacher gives equal attention to both.

· There is no discrimination against students because they are from different ethnic groups or tribes.  Nor is there any discrimination against students who speak a different language or have different customs, or who come from poor families.

· The teacher does not use, or threaten to use, any kind of physical punishment.

· No child is ever humiliated.

· Every child is respected and helped to learn. 

3. Inclusive education  

This means that all the children in the community are welcomed in the school. No child is left out because of gender, abilities or disabilities, health status or social, economic, ethnic, religious or language background.

The school and the teachers do their best to cater for any special or individual needs. 

For example: 

· Children who have poor eyesight or hearing problems are seated at the front of the class. Other children are encouraged to help them. 

· Children who are not fluent in the language of instruction are helped. The teacher does not allow other children to tease them. 

· Children from poor families or minority groups are given the same respect as more privileged children.  There is no favoritism and no discrimination. This is monitored by the community education committee and the student council.

4. Child-friendly classroom

This means a classroom in which all children are welcomed and feel comfortable. So it includes all the points about inclusive education. It can also mean that the classroom environment is attractively decorated with examples of children’s work and other interesting pictures or objects.

In a child-friendly school, each child is helped to learn at their own pace and according to their own abilities.

5. Teaching methods

These should include activities with the children working in pairs or small groups. Tasks should encourage students to think for themselves, discuss and debate, exchange ideas and opinions. Memorising, copying and rote learning have a place in education, but are only a small part of education.

Depending on the subject or topic, teachers can use stories, quizzes, role-play, games and any other methods that encourage children’s thinking skills.

Examples of some simple active learning methods:

· The teacher writes some words on the blackboard; students work in pairs or threes (= groups of 3 students) to make as many sentences as they can using those words.

· Students write their own ideas on a topic, instead of copying sentences from the textbook or blackboard. 

· Children work in pairs or threes and set each other maths problems to solve; the teacher supervises and checks their work.

· Children conduct a simple science experiment or observation. The teacher asks students to suggest what they should write to record their experiment. The teacher writes notes of main points on the blackboard. The children use these notes to write a full report of the experiment. They review each other’s work in pairs or threes, before showing it to the teacher.

The following checklist is designed to help education program organizers track progress towards achieving the full standard:

	CHECKLIST FOR SCORING TEACHING & LEARNING STANDARD 3: TEACHING METHODS

	
	1
	2
	3
	4
	5
	6
	7

	1.  There is a teacher and students, and lessons are being taught.
	
	
	
	
	
	
	

	2.  The teacher treats the children kindly and with respect, while still maintaining order and keeping the students’ attention.
	
	
	
	
	
	
	

	3.  All the children in the community are enrolled in the school, but some have difficulty understanding the lessons.
	
	
	
	
	
	
	

	4.  All children are enrolled, including children with disabilities and from marginalized groups, and any special or individual learning needs are met.
	
	
	
	
	
	
	

	5.  The classroom is attractively decorated with pictures, charts and objects, including examples of children’s work.
	
	
	
	
	
	
	

	6.  The lessons include different activities – whole class teaching, pair or group work, and individual tasks.
	
	
	
	
	
	
	

	7.  For much of the time, students are working in pairs or on group projects, discussing ideas, planning, researching information, discussing best ways to present their learning. The teacher is coordinating the groups, answering questions, providing help to students who need it, and guiding the students in solving problems for themselves.
	
	
	
	
	
	
	

	
	When the score is 7, the full standard is achieved!


	Teaching and Learning Standard 4: Assessment of Learning outcomes 

	Appropriate methods are used to evaluate learning outcomes. 



Important Actions 

· Teachers assess students’ progress regularly in order to identify learners’ needs;

· Students are given certificates when they have completed courses;

· Assessment and evaluation methods are fair and reliable and do not intimidate students or discriminate against anyone.

Guidance notes

1. Effective assessment and evaluation methods and measures should be introduced and should consider the following:

· Relevance: tests and examinations are appropriate to the learning context and the age of learners

· Consistency: evaluation methods are known and applied in a similar way at all locations and by all teachers;

· Opportunity: absent learners are offered another chance for assessment; 

· Timing: assessment occurs during and at the end of instruction;  Continuous assessment that measures learners progress on daily or weekly basis should be linked to assessment that are used to gauge the children’s transition from the existing grade to the next level.  

· Frequency: this may be affected by the emergency; 

· Safe and appropriate environment: the teacher or examiner should make sure that children are provided with a safe healthy and non threatening environment in which they can concentrate on the questions. Having sufficient light, heat and seating are important. The learners should be given the chance to ask if they do not understand the questions. The examiners should have a friendly tone and allow sufficient time for children to answer questions.  Children who have experienced psychosocial stress or trauma may need more flexibility and an assessment that is not too rigorous. For lower grades teachers can even use games and play to make assessment fun.  

· The assessment should use a variety of methods for assessment. The diversity of assessment tools will allow children with different learning abilities to demonstrate what they have learned. Some children do well in verbal exam. Some children do well if asked open-ended questions, others are good at multiple choice or filling in the blanks etc. Children think and answer questions at different pace. The time allowed for the assessment should be flexible so that children do not feel hurried. 

· Transparency: assessment results are shared and discussed with learners and, in the case of children, their parents. 

· Accommodation of learners with disabilities: longer time is allocated, and skills and understanding are demonstrated through appropriate alternative means.

2. Assessment results: In formal education programmes, assessment is conducted so that learners’ achievements and examination results can be recognised by the education authorities. For refugees, efforts should be made to obtain recognition by the education authorities in the country or area of origin. For technical and vocational education and training, training service providers should ensure compliance with national certification standards. Course completion documents may include diplomas and graduation certificates.

Assessment results for students who need extra support should be shared with them in a confidential manner. Children should have the choice if they do not want their results to be public. 

3. Assessment code of ethics: Assessment and evaluation should be developed and implemented according to a code of ethics. This means they should be fair, reliable and conducted in a way that does not increase fear or cause distress. Learners should not be harassed in return for good marks or promotions within a school or programme. To help ensure that these conditions are met, monitoring, including spot-checking by supervisors and community members, may be helpful.
4. Relevance: The content of assessments and the processes used should be directly linked to the materials that have been taught. Learning objectives and benchmarks should be identified from the curriculum. When possible, assessments should be modified to reflect materials taught rather than a standard curriculum, thereby reflecting actual learning rather than gaps in teaching.

Teachers and other education personnel should employ appropriate and easily used assessment tools and methods. Guidance and training in the use of assessment tools will enhance effectiveness. Community members may assist with assessment of learning progress and effectiveness of teaching. This may be particularly beneficial in large or multi-grade classes, or when learners need more individual attention.  

Graduates of technical and vocational programmes are assessed to gauge the quality and relevance of the programmes against the changing environment.
The following checklist is designed to help education program organizers track progress towards achieving the full standard:

	CHECKLIST FOR SCORING TEACHING & LEARNING STANDARD 4:  
ASSESSMENT OF LEARNING OUTCOMES

	
	1
	2
	3
	4
	5
	6
	7

	1.  Students are assessed regularly.
	
	
	
	
	
	
	

	2.  Assessment is used to identify students’ learning needs.  The results of assessment are used to improve teaching and learning.
	

	
	
	
	
	
	

	3.  Assessment is conducted in a supportive and non-threatening manner, so that learners are relaxed and the assessment measures their true abilities.
	

	
	
	
	
	
	

	4.  A range of different assessment methods are used, appropriate to the age and development level of the learners, and to the knowledge, skills and attitudes being assessed.
	

	
	
	
	
	
	

	5.  Assessment tools are designed to be gender sensitive and do not discriminate against learners whose mother tongue is different from the language of instruction at the school.
	

	
	
	
	
	
	

	6.  Standardized assessment tools are used for key skills, and the results incorporated in curriculum review.
	
	
	
	
	
	
	

	7. Assessment tools and methods are a regular and integral part of teaching and learning. Results are used to identify learning needs of individual students, and also to evaluate the effectiveness of the education programme and improve it.
	
	
	
	
	
	
	

	
	When all seven boxes are covered, the full standard is achieved!


Section 4: Teachers and other Education Personnel 

The term ‘teachers and other education personnel’ includes:

· Classroom teachers 
· Classroom assistants or assistant teachers, where these exist
· Pre-school teachers

· Teachers of disabled children

· Vocational trainers

· Facilitators working in child-friendly spaces in acute emergency situations, IDP camps etc
· Community-volunteers working in education programs

· Head teachers, school directors, and people working for local and national education authorities

What teachers and other education personnel do within an education programme depends on the type of education being provided. It is very important to involve them in decisions made about the education programme and to ensure that they get regular training as part of the programme. 

Recruiting teachers and other education personnel should be transparent and should not discriminate. Participation by the community is especially important in the process of selecting teachers and other education personnel as everyone selected must have the approval of the whole community. 

When hiring teachers it is important to consider the skills and experience they have. It might not always be possible to find fully trained, experienced teachers but there are other criteria you can consider in this case to ensure that the teachers you hire are capable of doing the job well. Teachers should be paid fairly and allowed to join a union if they want to. Their working hours and what they are expected to do as part of the job must be made very clear to them and written in a contract that they understand. The community should be involved in developing all of these things so that everyone is satisfied with what the teachers are going to do and how much they will be paid.

Remember that the teachers and other education personnel will also be su ffering stress,   the children participating in the education programme. They have experienced the same things. Just as children and young people need support in coping with their experiences, the teachers and other education personnel need this also. If they are not supported properly, they won’t be as effective in helping the children to overcome their problems. Make sure the teachers and other education personnel have someone to talk to if they need it. 

	Teachers & Other Education Personnel Standard 1: Recruitment & Selection 

	Enough teachers and education personnel need to be recruited through an open and fair process that allows participation by different sections of the community.


Important actions

· Develop clear job descriptions that do not discriminate against anyone;

· Form a selection committee that represents all sections of the community – men, women, disabled, rich, poor, etc;

· Select the teachers based on clear criteria;

· Check that enough teachers are selected so that there are not too many children in one class

Guidance Notes
1. Job descriptions

It is important that no one is excluded from applying for a teaching job because of their gender, ethnic group, religion, or because they are disabled.

Even a very simple job description must say:

· What the teacher is responsible for – what is their role in the education project;

· Who checks their work – who they report to;

· How they are expected to behave with the children and with other colleagues. This is sometimes called a Code of Conduct and might include things like not shouting at or hitting children.

2. Experience and qualifications

If possible it is good to recruit teachers who already have teaching experience. However, sometimes this might not be possible. If you cannot find experienced teachers these are some things to consider when recruiting teachers for your program:

· How literate are they?

· How many grades of school have they completed?

· How much experience do they have with children?

· How good are they at communicating with children? They can give some examples of how they would explain something to a group of children or how they would behave with a child who was shouting or behaving badly;

· Do they have skills like carpentry or gardening that might benefit the children?

· What language do they speak?

· Why are they applying for a teaching job? 

Language is very important for younger children especially. It can be more difficult for them to communicate, particularly with strangers, so it’s important that the teacher can speak their mother tongue.
It is also very important to think about gender. If a teacher is male will girls be able to go to the classes too? Or maybe just younger girls can go? 
Think about where the person comes from – are they part of the local community or from somewhere else? If they are not local how easily will they be accepted? What local political and social issues are there which are most important for them to understand? 

If people from outside are accepted by the community then you may have to provide them with accommodation and / or transport. 

When you consider issues like language, gender, ethnicity, etc you can see how important it is that the whole community is represented in the selection committee. This will help to make sure that everyone’s views are heard and the teachers who are chosen are accepted by all community members.

3. References

If possible, try to get one or two references for each teacher you recruit. It is particularly important not to recruit anyone who is known to have harmed children in the past. References should not be accepted from relatives. 

4. Class size

All children should be included in the education program. However, it is important that classes do not become too large so the teacher cannot manage them. How many children are in a class may vary from place to place, but it is not recommended to have more than 40 children to one teacher. 

For large classes you can recruit classroom assistants or community volunteers who don’t need to be educated. This is particularly useful where younger children are involved as they need a lot of individual attention.

The following checklist is designed to help education program organizers track progress towards achieving the full standard:
	CHECKLIST FOR SCORING TEACHERS AND OTHER EDUCATION PERSONNEL STANDARD 1:

TEACHER RECRUITMENT

	
	1
	2
	3
	4
	5
	6
	7

	1.  There is a teacher and he comes to the school whenever he has time. He has a Job Description but he doesn’t understand it and no-one supervises him.
	
	
	
	
	
	
	

	2.  There are both female and male teachers.
	
	
	
	
	
	
	

	3.  There is a selection committee that represents all sections of the community. The committee selects teachers.
	
	
	
	
	
	
	

	4.  The teachers have Job Descriptions and understand them.
	
	
	
	
	
	
	

	5.  Class sizes are manageable for the teachers. The teachers are involved in setting the standard for class size.
	

	
	
	
	
	
	

	6.  All teachers are given regular supervision and support in the classroom.
	
	
	
	
	
	
	

	7.  There are both male and female teachers, from all the tribes or ethnic groups in the community. Between them, they speak all the different languages that the children speak at home. All the teachers have Job Descriptions and have been approved by the education committee. Female teachers from outside the area are provided with transport. 
	
	
	
	
	
	
	

	
	When the score is 7, the full standard is achieved!


	Teachers and Other Education Personnel Standard 2: Conditions of Work

	The working conditions for all teachers and education personnel are clear and they all receive enough money or other compensation (e.g. transport, accommodation, etc)


Important actions
· Everyone involved in the education program agrees to the conditions of work and the compensation for the teachers;

· Every teacher has a contract describing their conditions of work, the compensation they will get, and when they will get that compensation;

· Compensation must be provided regularly;

· Teachers and other education personnel can join together to negotiate their conditions of work and compensation;

· There is a code of conduct to tell the teachers what is expected of them and it is followed by everyone involved in the education program.
Guidance Notes
1. Conditions of work

This is all of the things in the contract signed between the teacher and the employer. It will include their job description, what their responsibilities are, and what activities they’re expected to do. It should also say when and how many hours they are expected to work and what their compensation will be – money and/or other things. The contract should state who will provide the compensation and must clearly state how long they are employed for. Conditions of work may also include a code of conduct, which states what behaviour is expected of the teachers. (Codes of conduct are explained in paragraph 3 below.)
Teachers employed on a permanent basis by the Ministry of Education may not have individual contracts at present, but they should have a letter of appointment which covers the same items as a contract. 
2. Compensation

It is very important that all of the teachers and other education personnel receive enough compensation so that they can do their jobs without worrying about how they’re going to cover their cost of living. 

The local education authorities are the ones who are primarily responsible for compensation for teachers and other education personnel.  So it’s very important to coordinate with them, and also with other organizations like UN agencies and Non-Governmental Organizations, to make sure that compensation is fair and equal for all teachers and others working on the education program. The Ministry of Education has established official pay scales for teachers and education personnel. These are related to people’s education, qualifications and experience. These pay scales should be followed as far as possible.
Compensation doesn’t have to be only money. It can include things like accommodation and transport costs. It is very important that any compensation given is fair and allows the teachers to cover their living costs in that area. A good way to tell if the compensation is fair is to compare it with the compensation provided to other teachers in the area with similar qualifications and experience and doing the same work.   

Teachers must follow the code of conduct and their other working conditions in order to be compensated. It is particularly important that no teacher is taking money from students for teaching them privately or collecting money from children in the classroom to pay for materials, books, or anything else. The children and their parents should also know that this is not allowed so that it is reported if it does happen.

3. Code of conduct

This explains clearly how teacher and other education personnel should behave. This can include things such as:

· Treating children kindly and not shouting at or hitting them, 

· Not discriminating against any child, 

· Checking that the program really does include all children;

· Doing their job as well as they possibly can, including checking that the classroom environment is friendly and inclusive and that children feel safe there;

· Attending all of the training provided within the education program;

· Not doing anything that violates human rights or child rights.

The Code of Conduct must clearly say what will happen to any teacher or other member of education staff who breaks any part of the code. This should be discussed with all teachers when they are hired.

A sample Code of Conduct is given at the end of this Standard. The code of conduct should be developed by the school shura or PTA / PTSA ((Parent-Teacher-Student Association).  Teachers, parents, students, the school Principal and the local education authority (DED) should all be involved in developing the Code of Conduct, because it can only work if all of these are committed to it. The Code of Conduct may therefore differ in some details from one school to another, but the main issues covered should cover thos listed above, with adaptations according to local needs and priority issues. The role of the national MoE is to encourage schools to develop their own Codes of Conduct and methods for monitoring their implementation. This monitoring will normally be done by the school shura / PTA / PTSA.
The following checklist is designed to help education program organizers track progress towards achieving the full standard:
	CHECKLIST FOR SCORING TEACHERS AND OTHER EDUCATION PERSONNEL STANDARD 2: CONDITIONS OF WORK

	
	1
	2
	3
	4
	5
	6
	7

	1.  Each teacher signs a contract but they do not understand what it says.
	
	
	
	
	
	
	

	2.  All of the conditions of work outlined in the contract are explained clearly to each teacher before they sign.
	
	

	
	
	
	
	

	3.  Compensation is paid to the teachers, but this is not regular and does not match local standards.
	

	
	
	
	
	
	

	4.  Compensation is paid regularly, is fair, and the education authorities agree that it matches their own policy.
	

	
	

	

	
	
	

	5. There is a Code of Conduct signed by all teachers, but its implementation is not monitored.
	

	

	

	

	
	
	

	6.  Teachers are monitored on how they follow the Code of Conduct but disciplinary measures for breaching the code are not clear.
	
	
	
	
	

	
	

	7.  Teachers sign a clear contract, which they understand. Compensation is fair and in line with local accepted standards. Teachers also sign a Code of Conduct. Disciplinary measures are taken for breaches of the Code and all teachers understand and agree with this.
	
	
	
	
	
	
	

	
	When the score is 7, the full standard is achieved!


[See next page for sample code of conduct]

SAMPLE CODE OF CONDUCT FOR TEACHERS
At all times: 

· The teacher does their job as well and as professionally as they possibly can;

· The teacher does not take advantage of their position in any way, for example by asking parents to pay money so that their children can come to school or by taking money from students in return for grades;

· The teacher protects children from things that can interfere with learning or things that are harmful to their health; 

· The teacher checks that the programme really does include all children;

· The teacher attends all of the training provided within the education programme;

· The teacher is a good, honest role model for all of the students.

The teacher must never do any of the following things:

· Never shout at a child, 

· Never hit a child, pull their ears or hair, or use any form of painful or humiliating punishment; 

· Never cause other adults or children to laugh at or make fun of a child;

· Never call a child insulting names or allow other adults or children to do so;

· Never abuse a child in any other way, including sexually, or encourage or allow others to do this.

In the classroom: 

· The teacher checks that the classroom environment is friendly and inclusive and that children feel safe there;

· The teacher welcomes children to class in a friendly way, calling the children by their name, and checking that they are feeling well;

· The teacher encourages all children to do as much as they are able to;

· The teacher encourages positive behaviour by praising for things done well rather than focusing on mistakes or misbehaviour;

· The teacher uses non-violent punishment when children do need to be disciplined, for example keeping them inside at break time or having them clean the school yard.

In the community: 

· The teacher leads by example, showing others how children should be treated – in a friendly, respectful way;

· The teacher is active in encouraging parents and other adults to allow children to go to school, including visiting families at home to talk about the benefits of education;

· The teacher is active in encouraging parents and other community members to become involved in the school.

If the teacher breaches this Code of Conduct:

· The Education Committee will remove the teacher from the school while the alleged breach is investigated. The investigation will be carried out transparently and the teacher will be given the chance to explain his or her side of the story to the Committee;

· If the teacher is found to have breached the Code of Conduct, disciplinary action will be taken;

· Different actions can be taken depending on how serious the breach is. The Committee will decide on the action to be taken in each case;

· This will be discussed fully and openly with the teacher.

	Teachers and Other Education Personnel Standard 3:Support and Supervision

	Teacher and other Education personnel should be supervised and supported effectively so that they can do their jobs well.


Important actions
· Teaching and learning materials and classroom space should be sufficient for teachers to do their jobs;

· Professional development is provided for teachers and education personnel so that they feel supported and motivated to do their job well;

· Everyone involved in the program knows how, why, when, and by whom supervision is done;

· How teachers and education personnel do their jobs is evaluated regularly and those evaluations are clearly documented and discussed with the teacher or other education personnel;

· Children are asked their opinions on how teachers and other education personnel are working;

· Teachers and education personnel have access to psychosocial support that they feel comfortable with, if they need it.

Guidance Notes
1. Teaching and learning materials and space

Teachers and others need the right materials and enough space to do their jobs. This needs to be checked regularly in case needs change, for example, new materials may be needed to deal with specific subjects, or more children may join the class, or disabled children may have joined the group so that it needs to move to a different room.

2. Support and supervisory mechanisms

Teachers and education personnel should not be afraid of supervision. It should not be seen as a test that could mean they might lose their job if they fail. Supervision should support the teacher in the classroom, making sure they have the right knowledge and skills to do their job well. It should motivate them to try to improve their teaching. 

It is important that educational authorities are involved in supervision. Community education committees or PTAs should also play a role in supporting the teachers in their schools. They can monitor teachers’ attendance and also help solve any problems. There may also be UN agencies and Non-Governmental Organization that have expertise in supervising teachers and education personnel. They can help to design the supervision system.

3. Capacity building, training and professional development

Teacher training is a continuous process. It is not something that happens only before they begin working, but also regularly while they are teaching. Some training is general and can be given to a group of teachers, such as how to involve children more in lessons or how to teach children to read and write. However, it is very important to ask teachers individually what they need further training in, as needs will be different depending on the person. Things you can ask include:

· What kinds of lessons do they find easy and what do they find difficult to teach?

· What kinds of children’s behavior do they find most difficult to cope with?

· What do they like most about teaching?

· Do they lack confidence in the classroom? In what situations? Why do they think that is?

Asking about positive as well as negative things will help to motivate the teachers. It will also identify areas where their capacity can be built further – where they can really grow as professionals in something that they are good at and feel confident in. This will help their overall performance.

4. Performance appraisals

When a teacher’s performance is evaluated it is very important that their performance is being measured against clear goals that are set at the beginning of the program. This ensures that the evaluation is objective – it does not depend on the personal feelings of the evaluator. 

It should be explained very clearly how the appraisal will be done and by whom. For example it might include observing the teacher in the classroom, looking at lesson plans, or looking at the children’s work in the classroom. An evaluation is an opportunity to learn. The evaluator should sit with the teacher afterwards and discuss the results. Then both should agree on where improvement is needed, what is going to be done and when it should be done. Such clear decisions will help to make sure that the improvement happens. 

5. Learners’ participation

Asking children about their teachers can sometimes be difficult. Teachers may not like this as they feel they are going to be criticized. And children may feel scared to say anything negative about their teacher. But the aim of the education program is for the children to learn something and the teacher must be able to teach them. Sometimes asking children about their experience in the classroom can show that there is a gap in the teacher’s methods or that the teacher is not using the methods they were trained in. This may be because they are not confident using them or because they did not really understand them during the training.  

Asking children their opinion can also show more serious things, such as if a teacher has broken the code of conduct, for example by frightening or hitting a child. It is therefore very important that the children are asked these questions by someone they trust in an environment where they feel safe. If the children are being asked about whether they feel safe in the classroom the teacher should not be present at the time. However, these questions should never be asked by just one person – there should be two adults present. 

Sometimes children will be shy about telling adults what they really feel. They might give the answers that they think will please the adults, rather than saying what they really feel. So it’s important to avoid appearing to suggest what the answer should be. For example do not say; Does your teacher frighten you sometimes? (Instead, ask: Is there anything about school that you find frightening? If the answer is yes, you can probe further, by asking: What is it that frightens you?). Similarly, instead of asking ‘Does he or she often come late to class?’ you could ask: What do you and your friends do while you are waiting for your teacher to arrive?  How much time do you spend doing that?) 
6. Psychosocial support and well-being

When an emergency has happened it is vital to remember that the teachers are suffering the same stress as the children and other community members. So they may also need support to cope with this. This stress can be made worse by having to cope with children who may find it difficult to concentrate, or who show other signs of trauma and stress. 

You should identify a person or organization that can provide support to teachers who are feeling stressed or are finding it hard to cope with working in an emergency. The teachers themselves need to learn the signs of stress so they know when they need to speak to someone about how they feel. 

Sometimes it is difficult for people to admit they are finding it hard to cope – some people think it is a sign of weakness. Every teacher training should include some brief information about how everyone finds it hard to cope at times, and that asking for support is extremely important as the stress experienced by a teacher could affect the children. How the teacher is coping should be checked during supervision and also during performance evaluation. This is another reason that it is so important that supervision and evaluation are done in the way described above so they do not cause additional stress. 

	CHECKLIST FOR SCORING TEACHERS AND OTHER EDUCATION PERSONNEL STANDARD 3: SUPPORT & SUPERVISION 

	
	1
	2
	3
	4
	5
	6
	7

	1.  Teachers get some supervision visits but these do not offer real support.
	
	
	
	
	
	
	

	2.  Education committee members visit teachers and other education personnel occasionally.
	
	

	
	
	
	
	

	3.  Education committee members visit teachers and other education personnel regularly. They try to help solve any problems. The teachers trust them.
	
	
	
	
	
	
	

	4.  There are regular performance appraisals but these do not include the children’s’ views.
	

	
	

	

	
	
	

	5.  Children are asked for their opinions about their experience in the classroom. These opinions area included in the appraisal of the teacher.
	

	

	

	

	
	
	

	6.   Further training is available to help teachers upgrade their subject knowledge and teaching skills, and to help school Principals develop management skills.
	
	
	
	
	
	
	

	7.  Teacher are fully supported through regular classroom visits, training and regular supervision sessions to address any psychosocial problems that are experiencing.
	
	
	
	
	
	
	

	
	When the score is 7, the full standard is achieved!


Section 5:  Education Policy

The right to education is stated in the Constitution of Afghanistan. It is also stated in international laws and declarations that Afghanistan has signed. Therefore both the Government of Afghanistan and also its international partners have a duty to fulfill people’s right to education. 

This right to education includes the right to free expression of ideas and opinions, although this right must in practice be exercised carefully, in order to avoid causing offence to other people. 

The right to education also includes the right to freedom from all forms of discrimination, for example on the basis of sex, ethnicity, language, tribe, religion, ability or disability. 

The right to education also includes the right of all people, again without discrimination, to express their views on decisions about education policy.

These rights should be upheld in emergency situations as well as in normal development. So education authorities and others involved in education should develop and implement a plan for education in emergencies.

The emergency education plan should incorporate the following principles

· The plan should take into account national and international standards and principles. 

· The plan should aim to ensure all people’s rights to education can be fulfilled in an emergency. 

· The plan should ensure access to good quality education for all the people affected by an emergency, without any discrimination.

· The plan should clearly link activities to prepare for an emergency before it happens, activities to respond to an emergency if it happens, and activities to return to normal development after the emergency.

Community participation is essential for successful planning and implementation of education in emergencies.  

Emergency education plans should reflect the aims of Education for All and the Millennium Development Goals. These are the basis of Afghan Government policy on education in Afghanistan. 

Emergency education plans should also incorporate the relevant provisions of the UN Convention on the Rights of the Child (CRC). The CRC is accepted by Afghan Islamic scholars (ulema) as being fully consistent with Islamic teaching in every respect relating to education.

	Education Policy Standard 1: Making Policy and Law 

	Education authorities should make sure that education is not overlooked in an emergency. This means providing quality education for all, free of charge. Education should continue with the minimum interruption during and after an emergency.


Important Actions 

· Education policies, laws and regulations should provide protection to schools, students, teachers and all education staff. These are all supposed to be protected under international humanitarian law and human rights law.

· Education policies, laws and regulations should aim to fulfill people’s rights to education. Education should continue even in emergency situations.

· Laws and regulations should ensure that schools are constructed to be safe from any danger that could be prevented. This includes safety from regular dangers such as seasonal floods. It also means choosing locations that are not near dangerous places (for example, chemical factories, etc). School buildings should be constructed to be safe from earthquakes, fire and similar dangers. They should also have adequate water and sanitation facilities, so as to prevent disease.

· Policies, laws and regulations should be based on an analysis of the context. This analysis should include consultation with local people. The consultation process should be participatory and non-discriminatory.

· There should be action plans, laws and budgets to ensure a quick response to emergencies. Therefore, the national education management information system (EMIS) should include information on the known disaster risks of each district. This information should be used in making policy for education in emergencies. The MoE’s Emergency Education Unit should work with ANDMA (Afghanistan National Disaster Management Authority) to ensure that education is included in planning for disaster preparedness.

· Schools for refugees from other countries should be allowed to use the curriculum and language of the students’ own countries. This is because refugees have the same rights as all other people. They should therefore be given the same opportunities for quality education in accordance with their particular needs. Laws and regulations should state this clearly. It should be communicated from the centre to local authorities.

· UN agencies and NGOs should be allowed to set up emergency education programs where the government is unable to do so itself, after due consultation with the Ministry of Education . This is to ensure that people’s right to education is fulfilled even if the Government cannot provide the service itself. Policies, laws and regulations should state this clearly.

Guidance notes
1. Protection of schools

International agreements on human rights and humanitarian law include recognition of the right to education. There is also international agreement that schools, students and teachers are civilians. So they must not be targeted in military actions. This means that any attack on schools, students or teachers is considered by all the countries in the world as a crime and not a legitimate military operation.

To protect schools from attacks, governments have a corresponding duty to ensure that schools are not used for non-educational purposes that might put them at risk of attack.

If schools, teachers or students are attacked, or their rights violated, the situation should be monitored and the attacks or violations reported. Documented evidence is essential. Evidence is needed for effective investigation of abuses, and for advocacy to prevent abuses in the future. Evidence is also needed for future criminal prosecutions.

2. Children’s rights

The Convention on the Rights of the Child states the right of children to receive education. It also states their rights within the education system. These rights include the right to be treated with respect, and the right to be consulted on decisions that affect them.  

Children also have a right to learn about their rights. This means that adults have a duty to make sure that children are taught their rights.

Most of the countries in the world, including Afghanistan, have signed the CRC.

3. Continuity of education

Policies and plans for education in emergencies should aim to ensure that children’s schooling is not interrupted for long periods after an emergency. Education should re-start as early as possible in an emergency. It should include all children, without any discrimination. It should also include Early Childhood Development services for pre-school children. There should also be a policy and plans for education for older children and

4. Disaster preparedness

Planning for disaster preparedness should be part of education development programmes. International partners / donors should include disaster preparedness in their projects. Children and youth should be included in planning at community level.

5. Non-discrimination

In emergencies as in normal development, education programs should be designed to reach all population groups without discrimination.

	Education Policy Standard 2: Planning and Implementation 

	Education programs should reflect both national and international standards and policies, as well as the learning needs of the  local population.


Important Actions

· Both formal and non-formal education programs should be inclusive. They should cater for the education needs of all population groups.

· Emergency education programs should be integrated with programs in other sectors, such as protection, nutrition, health, water, sanitation and hygiene promotion (WASH).

· Emergency education programs should be linked to national education development strategies and plans.

· Plans for education in emergencies should state the actions to be taken in both current and future emergencies. This should include clear guidance on coordination, decision-making and all other aspects of implementation. It should also include indicators and early warning systems.

· All partners involved in education should collaborate to ensure that enough funds and human resources are available to implement education in emergencies. 

Guidance notes
Education services should be provided on the basis of child-friendly inclusive education, in line with Ministry of Education policy. 

Funding and personnel needs include resources for monitoring and reporting attacks on schools, teachers and students. Resources should equally be provided for supporting communities in preventing attacks.
Systems are needed to prevent corruption and nepotism (= favoring relatives or friends), and to handle complaints.  For such systems to be effective, policies and systems are also needed to encourage people to report corruption or nepotism, and to protect people who report these things. 
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