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FOR SOUTH SUDAN SCHOOLS
Background to the materials

EDC (Education Development Center) implemented an Interactive Radio Instruction (IRI) English language programme in literacy and numeracy for South Sudan, with funding from USAID. In 2007, EDC asked for assistance in developing a 5 minute segment modelled on the INEE Peace Education Programme. Margaret Sinclair prepared a sample script and a teachers resource (below) for this work, on a voluntary basis. The script was considered helpful, but field experience in 2008 showed that the level of English language among year 4 primary school students in post-conflict South Sudan in 2008 was inadequate to cope with the concepts, so the initiative was discontinued. Unfortunately, EDC’s IRI programme was limited to the lower grades of primary school, whereas the content of this programme would have been more appropriate to higher grades where language skills were more developed. 

An adapted version of the programme was, however, used in 2008 for an EDC Somali language programme for grade 5 students (who were studying in their mother tongue and therefore better able to follow the narratives and grasp the concepts presented).

The course includes some factual narratives additional to the original INEE Peace Education Programme, which could be useful for those preparing teaching materials in this area, e.g. biographical material on Jimmy Carter, Henri Dunant, Nkosi Johnson (HIV-AIDS advocate), Wangari Maathai, Nelson Mandela, Jesse Owens, Zinadine Zidane, as well as the Guineafowl War in Ghana and a football war in Central America.
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INTRODUCTION

Education can help

Education for peace and peaceful relationships cannot create peace, but it can help.
This booklet/annex introduces some of the skills, concepts and values needed for peaceful relationships with other people, -within the home, school, community, country and the world.

· The booklet gives you, the teacher, some extra information, so that you can teach simple lessons about peace and human rights with confidence.  
· The pupils do not need to learn what is written in this booklet/annex: it is general information to help you with this new topic.
The booklet includes ‘background notes’ arranged in the same order as the radio broadcasts.  But you can read the whole booklet as soon you have time.   Hopefully you will read parts of it again on the days before the follow-up lessons. 

AIMS OF THE COURSE
The radio lessons on education for peace and life skills for peaceful relationships have two main aims:

Aim One:  Pupils will identify with all human beings.  

Pupils will develop feelings of empathy (awareness of the other person’s feelings)  and respect for all human beings. They will therefore want peaceful relations with all human beings, including those of other ethnic groups, religions, gender etc.
Aim Two:  Pupils will develop skills in cooperation and negotiation

Pupils will develop skills in solving problems between human beings and human groups peacefully through cooperation, negotiation and mediation.
Additional aims

The course also aims to build up pupils’ awareness and values relating to:

· Gender, and the needs of women and girls
· Human rights, women’s and children’s rights (eg girls’ education) 

· The Geneva Conventions, - the treatment of non-combatants in war

· Life skills to prevent infection with AIDS, caring for people with AIDS 

· Environmental conservation

· Organisations operating in their environment and country

· Men and women who are role models

Aims for different pupils

Some pupils are young, some older.  Some pupils are good in English, some are not.  Even the least advanced pupils should get the message that: 

‘We are all human beings, we are all similar, we can cooperate, even if we are of different gender, ethnic groups, religious groups, etc.’

Try to repeat this type of message many times in the pupils’ own language, and encourage them to talk about it and say it in their own words.  Get the pupils to discuss and agree that this means cooperating with people of different ethnic groups, religions, gender, etc.  Ask them for examples of different religious and different ethnic groups in the country and ask why it is better for people from these groups to cooperate; -for example, conflict can lead to hatred, or to death of loved ones and destruction of homes, schools, farms etc., instead of building a prosperous country.
STRUCTURE OF THE COURSE

Weeks 1 to 7: Identifying with all human beings
Pupils should build up an identity as human beings, rather than thinking in terms of ‘us’ and ‘them’.  So pupils will learn that, as human beings:-
· We are all similar
· We all have similar basic needs

· We all have similar emotions

· We all need friends and ‘to belong’

· We need to be listened to
· We need respect and must respect others.

Pupils will learn that human needs are the foundation for the concept of ‘human rights’.  
Introducing the concept of ‘human beings’

The words ‘human being’ are repeated many times in the radio course, to help pupils think of themselves as part of the ‘Human Being Tribe’.  This is important because they will have to cooperate with people from other parts of their country if there is to be peace and prosperity.  

The word ‘human’ is also important as it leads into the idea of ‘human rights’.  People use the term ‘human rights’ in many different ways. The course makes it clear that the government cannot give people all their rights immediately, and that pupils themselves must help other human beings to enjoy their rights.

Weeks 8 to 20: Developing skills in cooperation and negotiation 
Pupils will gradually realise that much of human life depends upon cooperation. They will see that problems can be solved peacefully if people negotiate to find a solution and then cooperate.  Pupils will learn that:-
· We face problems and can solve them through cooperation

· If we get angry, our judgement is poor, - we should control our anger

· If we face bullying, we must try to say ‘No’, in an appropriate way
· We should find solutions to problems and conflicts before they grow bigger
· We can use negotiation and mediation to find ‘Win Win’ solutions to problems and conflicts

· ‘Win Win’ solutions and cooperation can lead to reconciliation

All weeks: Developing skills and habits of empathising with others 
‘EMPATHY’ with someone means knowing, and often feeling, how that person is feeling. 

(‘If I was him or her, I would feel happy, frightened etc’)

TEACHING METHODS FOR THE COURSE
ACTIVE LEARNING

· The radio course aims to teach ideas or concepts that help build peaceful relationships, and peace between different groups, while also teaching English.  
· We also want to help pupils change their values and behaviour. For this to happen, they need to be active learners and to discuss the lesson topics with each other.

The radio lessons introduce new concepts, using active learning methods. The pupils repeat the new words many times. They use them in discussions with the class. They repeat the words in songs, with movements or clapping. These are all ways of helping the pupils to absorb the words and values into themselves, - to identify with these new ideas.
The radio course teaches several skills that are useful for active learning in any subject:   
Examples of active learning using Listening and Cooperation: 
>>>>>Pupils from different sides of the classroom can actively take turns in fast counting, or saying the words of the multiplication tables, or reading five words each, or spelling alternate letters in a word etc. This can make lessons fun and you can remind the pupils that: 
‘You have been listening to each other carefully and cooperating. These are important skills for a happy life and for peace.’ 
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>>>>>Pupils can actively discuss their classwork in pairs or small groups for a few minutes.  (Groups of two or three are good, and are easy to manage if seating is crowded.)  Talking and listening to each other helps pupils understand their lessons and remember them.  You can remind the pupils that: 
‘You have been listening to each other and cooperating. These are important skills for living together in peace.’
HOW TO ORGANISE THE FOLLOW UP LESSONS
The follow up lessons suggested for the radio course are based on stories. This is to help the pupils DISCUSS the ideas of peace and peaceful relationships, IN THEIR OWN WORDS.  It is easier to discuss new ideas through the example of a story. 

The pupils try to tell the story in their own words, and then consider questions about the feelings and thoughts of the people in the story.  They should DISCUSS these topics in class.  There is no right and wrong answer.  (Some suggestions are given in brackets, to help teachers who are new to the subject and/or need help with English.)
Discussion in class

Discussion in class means that the PUPILS do most of the talking.  This helps them to learn, remember and value what is discussed. 
You can help the pupils by asking additional questions (‘open’ questions that do not have fixed answers). 
You can teach the follow up lessons in different ways: 

If most pupils are good in English
You can read the story and ask the questions in English.  BUT, you need to make sure all the pupils really understand the meaning of the key words, like human needs, emotions, respect, cooperation etc.  This means:

· Discussing with pupils what these key words mean in the local language  
· Discussing the story and the questions in the local language as well as in English.

If most pupils are not good in English
You can tell the story in the local language.
Then you can discuss the story, and the questions, in the local language. But keep repeating a few key words in English (if possible, point to them on the blackboard).
Making the story shorter
You can make the story shorter or very short.   It is your choice. For example, books about Nelson Mandela have hundreds of pages.  The story used in the follow up lesson about him is about a page long.  But the key point for our course is to help pupils identify with Nelson Mandela as a young person, and then as an ‘elder statesman’ who values reconciliation. You could shorten the story to:
· Nelson Mandela was the son of a chief, and he liked to play with other boys.

· Nelson Mandela was in prison for 27 years because he wanted all people in South Africa to have the vote.

· Nelson Mandela was elected president of South Africa and asked all the people to be friends, - to be reconciled with each other.
· Nelson Mandela is respected all over the world and won a Nobel Peace Prize.
BRIEF GUIDE TO THE LESSONS
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	

	Weeks 1-7: human beings’ similar needs and emotions; respecting other human beings’ needs and rights 
	Weeks 8-20: skills for cooperation, appropriate assertiveness, negotiation, mediation, finding Win Win solutions, reconciliation


WEEK ONE: WE ARE ALL SIMILAR
1A. Introduces the words ‘human beings’. Pupils touch head, toes, etc and realise that human beings normally have the same kinds of body parts.  
1B. Introduces the word ‘similar’.  Pupils show that human beings can make similar movements.
Follow up: Story about a boy who is ‘different’; but he is similar because he can play football like the other boys. Pupils empathise with him.
WEEK TWO: WE HAVE SIMILAR NEEDS
2A. Introduces the word ‘needs’. Pupils touch their mouths for needs of food, water, and medicine, and touch their hearts (chest) for needs of love and friends.  They decide that all human beings have these needs.
2B. Shows the needs of wounded soldiers for food, water, medicine, love and friends. Introduces the word ‘basic’ and the phrase ‘basic needs’. Introduces Henry Dunant, founder of the Red Cross.

Follow up: Story about Henry Dunant. Pupils empathise with him and with the wounded soldiers.  Briefly introduces the Red Cross and the Geneva Conventions (about humane treatment of non-combatants during war).
WEEK THREE: WE HAVE SIMILAR EMOTIONS
3A. Introduces the words ‘emotion’ and ‘feelings’. Pupils name important emotions human beings feel under various circumstances (happy, sad, angry, frightened).
3B. Pupils act the emotions for a simple story.  They control anger by breathing deeply.
Follow up: Story about Nkosi Johnson, a boy with AIDS who spoke at big conferences. Pupils identify the emotions of Nkosi and his mother and adoptive mother, and empathise with them.

WEEK FOUR: FRIENDS AND BELONGING
4A. Pupils revise basic needs, including friendship. They practise making friends with more people, -shaking their hands and saying ‘I want to be your friend’. 
4B. Pupils play an exclusion game and are encouraged not to exclude any human beings from their concern. They encounter the words ‘included’, ‘excluded’ and ‘group’.
Follow up: Story about a girl who was unable to continue in school (due to an aunt having AIDS), and felt excluded.  Following help from a close friend and others, she is able to return to school and feel included. Pupils empathise with the two girls.

WEEK FIVE: GOOD LISTENING
5A. Introduces the phrase ‘listen carefully’.  Pupils practise listening carefully (to an exclusion/inclusion story). 
5B. Pupils practise listening to each other. 
Follow up: Story about two girls who do not listen to methods for oral rehydration therapy. Pupils discover that not listening carefully can be dangerous.

WEEK SIX: RESPECT FOR OTHERS

6A. Introduces the word ‘respect.’  Pupils practise saying, ‘Can I help you, Sir/Madam?’  
6B. Introduces the work ‘disability’. Pupils state their respect for human beings with disability, from different countries, gender etc, and their respect for each other. 
Follow up: The story of Jesse Owens. Pupils empathise with a student who was probably not much respected until he became a top athlete. 
WEEK SEVEN: WE ARE ALL SIMILAR, WE ARE ALL HUMAN BEINGS (REVISION)
7A. Revision. Also introduces UNICEF and the word ‘organisation’.
7B. Revision. Also introduces the United Nations and the Universal Declaration of Human Rights.

Follow up: The story of the founding of the United Nations and its Universal Declaration of Human Rights.
WEEK EIGHT:  COOPERATION
8A: Introduces the words ‘cooperate’, ‘together’ and ‘each other’. 

8B: Pupils act an animal story about cooperation.
Follow up: Story of Red Cross assistance to a displaced family in West Africa. Pupils empathise with the family.
WEEK NINE:  IF WE BOTH WANT THE SAME THING
9A. Introduces the words ‘problem’, ‘conflict’, ‘violent’. Pupils role-play a fight over a newspaper and suggest ways of resolving the problem through cooperation.
9B. Pupils revise the new words. They suggest how conflict between two men could have been solved through cooperation.
Follow up: Story of problem solving through cooperation by village youth. Pupils empathise with them 
WEEK TEN: CONTROLLING/TURNING DOWN ANGER
10A. Introduces the word ‘control’. Pupils ‘act’ anger and turning it down. 
10B. Pupils ‘act’ turning down anger through deep breathing. 
Follow up: The story of Zinedine Zidane and his ‘head-butt’. Pupils empathise with Zinedine Zidane, consider whether they would have acted as he did, - without thinking of the consequences.

WEEK ELEVEN: DEALING WITH BULLYING AND SAYING ‘NO’
11A. Introduces the word ‘bullying’.  Pupils ‘bully’ a pencil, to show this is a cowardly act.
11B. Shows that pressure to have unwanted or unprotected sex is bullying. Reminds pupils of the dangers of AIDS. Emphasises saying ‘No’ to risky or violent behaviour. 

Follow up: Story of a school bully. Pupils empathise with the victim and the bully (the bully had special problems).
WEEK TWELVE: HOW CONFLICTS GROW
12A. The Guineafowl War. Tensions were sparked into violence by anger.
12B. The Football War. Tensions were sparked into violence by anger.
Follow up: Story of boys late for school, the tension between them and how the boys became friends again and avoided a lasting hostility. Pupils empathise with the boys.
WEEK THIRTEEN: CONFLICT RESOLUTION – LOOKING TO THE FUTURE
13A. Introduces the time line: past>>>present>>>future.  After conflict, it is better to find ways of making a better future than think too often about the past.
13B. Introduces a simple negotiation chart. Pupils help apply it to a simple story about a ball in a tree.
Follow up: repeat of session 13B, to ensure that pupils understand.
WEEK FOURTEEN: WIN WIN SOLUTIONS AND MEDIATION
14A. Introduces the phrase ‘Win Win’. Pupils help find a Win Win solution to a simple problem about sharing an orange.
14B. Introduces the word ‘mediation’. Pupils mime a mediation.

Follow up: Pupils apply the negotiation chart to the story told in lesson 14A.
WEEK FIFTEEN: MEDIATION PRACTICE
15A. Introduces the word ‘negotiate’ (this may be too hard for some pupils, -it doesn’t matter).  Pupils role-play a simple mediation, about sharing a newspaper. 
15B. Pupils role-play a simple mediation, about a queuing for water.
Follow up: A school mediator helps two girls to reconcile. Pupils empathise with the girls and the mediator.

WEEK SIXTEEN: COOPERATION (REVISION)

16A. Introduces the word ‘protect’ in relation to trees and forests. Pupils empathise with the villagers in the Chipko movement in India (women who protect the trees from being cut). 

16B. Deepens understanding of the word ‘organisation’. Pupils hear about the Green Belt Movement and identify how Wangari Maathai asked women to cooperate to raise and plant tree seedlings for reforestation.

Follow up: The story of Wangari Maathai and the Green Belt Movement. Pupils empathise with Wangari and discuss cooperation to save the forests.

WEEK SEVENTEEN: CHILDREN’S RIGHTS AND WOMEN’S RIGHTS
17A. Pupils review children’s needs. Briefly introduces the Convention on the Rights of the Child. Pupils suggest how they can help other children to enjoy the right to education.
17B. Pupils reflect on women’s work and needs. Briefly introduces the Convention on the Elimination of All Forms of Discrimination Against Women. Pupils state their respect for women.
Follow up: Story about a girl whose her home duties make it difficult for her to study. Pupils empathise with the girl and her teacher, and make suggestions
WEEK EIGHTEEN: SAYING ‘NO’ (REVISION)
18A. Pupils practise saying ‘No’ to bullies and to sexual pressure.
18B. Reminder about AIDS and saying ‘No’. Pupils practise saying ‘No’ to recruitment by militias.
Follow up: Story about a boy who pressures his girlfriend.  Pupils choose between three possible endings.  They empathise with the girl.

WEEK NINETEEN: MEDIATION (REVISION)
19A. Pupils think of mediation possibilities for a story about mediation by traditional elders. The Win Win solution provides benefits for both sides of the conflict.

19B. Pupils suggest a Win Win solution to a negotiation between a brother and sister (about how the brother can complete her homework as well as getting her help).

Follow up: The story of Jimmy Carter keeping a mediation process alive by remembering that the leaders of the two countries were human beings and loved their grandchildren. Pupils empathise with Jimmy Carter.
WEEK TWENTY: PEACEBUILDING AND RECONCILIATION

20A.The story of Nelson Mandela, focusing on reconciliation after conflict.

20B. Revision of concepts and songs from the course.  

Follow up: The story of Nelson Mandela and reconciliation. Pupils empathise with Nelson Mandela.
BACKGROUND NOTES
ON

LESSON THEMES
WEEK 1: ALL HUMAN BEINGS ARE SIMILAR
>>>>>A first step in education for peace or learning to live together (or education for ‘life skills’ or human rights) is to feel a sense of identity as a HUMAN BEING.  
>>>>>Our identities, as a member of a certain family, tribe or ethnic group, and/or our nationality, often SEPARATE us from other people, and create the feeling of ‘us’ and ‘them’, or ‘friends’ and ‘enemies’.  This leads easily to thinking that those who share our identity (‘us’) are better than others (‘them’).  Based on this superiority or a sense of difference, ‘we’ may treat ‘them’ badly, or feel hate towards ‘them’.   
>>>>>BUT we have other identities which we share with many people we don’t even know, across the world, so why focus on just one aspect of our lives to create ‘us’ and ‘them’?  
Our multiple identities include:
· Our gender (male or female)

· Our age group

· Our religious beliefs
· Our ethnic group/ tribe
· Our occupation

· Our education

· Our physical state (perhaps disabilities, ill health)

· Our interest in particular sports or music

· Etc.

If we see a picture of a mother and child, or father and child, from any part of the world, we can ‘identify’ with those in the picture.  That is because of our fundamental similarity as human beings.
As human beings, who live on planet earth, we have similar bodies, minds, needs and emotions.  Our genes (heredity) are 99.9% the same.  

One-minute Quiz: Think of at least ten different identities that you have.   
Key points:

***Because we grow up in different homes, communities and countries, and have different religious and other traditions, we think of ourselves as different.  We are all a little bit different, but overall we are very similar.

***To live together in peace, we should remember our similarities and identify ourselves and everyone else as Human Beings.

***If people behave badly towards us, we can remember that they are Human Beings very much like us, and see if we can solve the problem and begin a better relationship.
WEEK 2:  ALL HUMAN BEINGS HAVE SIMILAR NEEDS
We want many different things, from moment to moment.  A pregnant woman wants different things from an astronaut.  But our basic needs as human beings are quite similar. In fact, a woman about to give birth and an astronaut about to take off into space have a very similar concern about their immediate health and safety.  Abraham Maslow studied human needs and arranged them in an order of priority.  He said that we always have needs in each category, but we focus on some more than others according to circumstances.
Maslow’s categories of human needs:

Priority 1. Physiological: need for food, drink, reproduction…

Priority 2. Safety and security: need to avoid danger, have access to medical treatment…
Priority 3. Love: need for affection and sense of belonging…
Priority 4. Esteem: need for appreciation and respect from others, and self-esteem…
Priority 5. ‘Actualisation’: need for a sense of fulfilment, - of becoming what one is capable of becoming…
Priority 1 and 2: very basic needs
Maslow pointed out that if we do not have access to food or water, then we will not pay much attention to the other needs.  First we must find food and water.  These are the most basic needs.  We likewise have to sort out problems of safety and security, as a priority. 
Priority 3 and 4: other basic needs:
But human beings have other important needs, once we have food and drink, and security. We need love from family and friends, and a sense of belonging. We need other people to esteem and affirm us, - to see good qualities in us. This is important for our self-esteem.  

Priority 5: need for fulfilment:

If these basic needs are met to some extent, then human beings have time to reflect on their need for a sense of meaning in their lives and a sense of fulfilment.  
One minute Quiz: Which of your own needs have you thought about today? 

Key points:
***All human beings have these needs, -it is part of our shared identity.
***If we are to have good relationships with people, and a more peaceful world, we must want ALL human beings to satisfy their needs, whatever their gender, religion, tribe etc, not just our favourite family members and close friends.  

WEEK 3:  WE HAVE SIMILAR EMOTIONS
A psychologist called Paul Ekman took some photographs of faces to a tribe living in a remote area in New Guinea. He asked the people, who had never seen television or been exposed to modern life, to guess the emotions shown on the American faces in the photographs. They listened to a story and had to choose which picture fitted the story. They picked the sad face for a sad story, the happy face for a happy story and so on.  This and other research shows that human beings all over the world have similar emotions. And they often have similar facial expressions when they are feeling these emotions. 

Emotions (feelings) listed by psychologists

In all lists: 

In some lists:

>Happy

>Curious






>Sad


>Surprised

>Angry

>Disgusted

>Frightened

>Ashamed


Etc.
Two-minute Quiz. Think of things that have happened to you today or yesterday. At home, in the classroom or elsewhere?  What were your emotions? 
>>>>>The most troublesome emotion is usually anger. When the body gears up to deal with a sudden problem, it sends out chemical and nerve signals which somehow interfere with clear thinking.  So an angry person can have thoughts, but mainly thoughts which support his or her anger.  Angry people are not good at listening.  They are not good at thinking about all aspects of the problem, or the consequences of their actions. 
>>>>>Emotions can go from one person to another, like a sudden infection. When people are happy or relaxed, others around them may be infected with happiness or feel relaxed.  When people are angry, others may get infected with anger: this is how conflicts often become violent.
We can learn to control our emotions to some extent:-  

· To avoid violent conflict, we must be able to control our anger and ‘turn it down’. 

· To rebuild relationships after conflict, we must be able to turn our attention away from sadness and anger about the past, and focus on creating happiness in the future.
Key points:
***All human beings have similar emotions: -this is part of our shared identity
***For peaceful relationships, we need to control our emotions, especially our anger.
WEEK 4:  FRIENDS AND BELONGING
Human beings need friendly human contact and a sense of ‘belonging’. This is important for their happiness and also, scientists have found, for their health. Feeling alone or excluded is bad for health.
INCLUSION IN SCHOOL

Emotional INclusion
The teacher must set an example by treating all the pupils with equal consideration, -not ‘picking’ on vulnerable children. Some children may be excluded from friendship groups because of disability, poverty, ethnic group, religion, or lack of social skills.  The teacher must make a special effort to include these children. The teacher can ask other pupils to be ‘buddies’ to those who are isolated. 
INclusion in lessons
Many children drop out of school because they do not feel that they really belong to the school: they cannot understand the lessons, they are too poor to have the textbooks or private tuition, and their family members are unable to help them with homework.  The teacher must try to include these pupils by giving them special attention.   The teacher can ask pupils with disability and pupils who have problems with lessons to sit at the front of the class and give them extra help.  The teacher or school can arrange for older or more successful pupils to help those who are having difficulties.

INclusion in school

The school management committee should try to help children and adolescents who cannot attend school because of family circumstances, such as lack of adequate clothes. Some adolescents are heads of household and want to attend school, but cannot do so without help from others. They feel very isolated and excluded, when others in their age group are in school.
EXCLUSION AND CONFLICT
People who feel excluded may react by being sad or by being angry.  For example, young people from social groups or tribes without good education facilities may be angry and want to fight more privileged groups.  This has sometimes contributed to civil war.  But violence does not solve the problem: the situation gets worse, because people die and homes and schools are destroyed.
Three-minute Quiz. Which people in your family, neighbourhood, school and class feel ‘excluded’? 

Key points:

***All human beings need family and friends.  We must try to be friends with people who do not have friends, because we are all human beings.

***Being excluded is not a happy feeling.  If many people in a country feel excluded, this can lead to war; many will die and more will be excluded from education and prosperity because of the destruction and poverty associated with war. 
*Governments and committees, including school management committees, should try to have members from the different social groups, -tribal, religious, gender etc., to help create friendship and equality.

WEEK 5:  GOOD LISTENING
Many animals have some kind of language but the language of human beings is much more developed than that of animals. 

Why do human beings need to speak?

· To cooperate with others in order to meet basic needs

· To express their emotions
· To build and strengthen human relationships
· Other…?

We are often good at speaking but not good at listening.  Good listening is called ‘active listening’, -we lean towards the speaker, maintain eye contact with the speaker and make interested noises and small comments (Really!  Is it? Ahh!) while he or she speaks. 
	Behaviour of listener
	Bad listener
	Good listener

	
	
	

	Friendliness:
	Unfriendly
	Friendly

	Degree of respect:
	Disrespectful
	Respectful

	Interest in what is said:
	Yawns, reads some papers
	Attentive

	Eye contact with speaker:
	Looks away
	Good eye contact

	Body language:
	Leans away
	Leans forward

	Allowing completion:
	Interrupts
	Waits and shows interest 

	Responsiveness:
	Unsympathetic
Bored
	Makes sounds that show interest

	Effort to ensure effective communication:
	Assumes what is meant without checking
	Periodically, makes a brief summary of information and of speaker’s feelings and asks if this is accurate

	Other?
	…
	…


>>>>>Listening teachers

Teachers need to listen carefully, to encourage pupils to speak and help with their personal problems. 
>>>>>Listening for cooperation 
Good listening is needed to enable a group of people to work or play together.
>>>>>Listening for mediation
Good listening is needed, to understand the needs as well as the feelings of the two sides of a conflict, and to gradually help them move towards an agreed solution.

Two-minute Quiz. Which pupils have you listened to recently, and for how long? (Exclude reading aloud, repeating lesson materials etc.) Which categories of pupils have you not listened to recently?
Key point:  
***All human beings need to improve their listening skills!!!
WEEK 6:  RESPECT FOR OTHERS
WEEK 7: WE ARE SIMILAR, WE ARE ALL HUMAN BEINGS (revision)
‘RESPECT’ for other human beings is the modern way of talking about what the founders of the United Nations called the ‘dignity of the human person’.

We… [agree] to reaffirm faith in fundamental human rights, in the dignity and worth of the human person, in the equal rights of men and women and of nations large and small… (Preamble, United Nations Charter, 1945)

All human beings are born free and equal in dignity and rights. They are endowed with reason and conscience and should act towards each other in a spirit of brotherhood. (Article 1, UN Universal Declaration of Human Rights, 1948)

The States Parties to the present Covenant, considering that…..recognition of the inherent dignity and of the equal and inalienable rights of all the human family is the foundation of freedom, justice and peace in the world, recognizing that these rights derive from the inherent dignity of the human person, … (Preamble, UN International Covenant on Civil and Political Rights, 1966 ).
>>>‘Respect’ can be a verb or a noun. We ‘respect’ (verb) other human beings and their needs or rights; or we show ‘respect’ (noun) for other human beings and their needs/rights.  
>>>It is often easy to respect people who are powerful, rich, clever, senior family members, etc.  We don’t say, ‘You fool!’ to our employer or our grandparents.  
>>>It is NOT so easy to respect people who are different from us, poor, not very clever, not powerful, prisoners, sick, with disability, a different tribe, a different religion, etc.  Sometimes we have to remind ourselves that these people are also human beings, with the same needs as us.    
One-minute Quiz.  Can you remember the very basic, basic and other needs in Maslow’s list of human needs (topic 2 above)? Was ‘respect’ included?
Following the Second World War (1939-1945), in which many people were badly treated or killed because of their race, religion, beliefs, etc., governments of the world agreed on a list of people’s needs that they must respect.  These needs are similar to those in Maslow’s list, but listed in more detail.  They are called ‘human rights’. The list, which was agreed at the United Nations on 10 December 1948, is called the Universal Declaration of Human Rights. 
Human rights apply to all human beings and include:

· civil and political rights (includes security needs: not to be imprisoned without trial, not to be tortured…; ‘belonging’ needs – the right to vote; …); and 

· social and economic rights (includes survival needs: adequate or improving living conditions; access to education; …; safety and security needs - health services; …).  Some of these rights are ‘progressive’, - the government has to keep trying to improve access to education or health services, for example.
Since 1948, many international human rights agreements have been ratified (agreed to) by governments.  An example is the Convention on the Rights of the Child (1989), ratified by all except two governments.
Key points about respect and human rights

*Respect means showing consideration for the needs of other human beings, including very basic needs, other basic needs and fulfillment (see Maslow’s list, above).

*Human rights agreements give a more detailed list of important human needs which must be respected, called ‘human rights’.

*Human rights agreements are obligations of governments: if a government ratifies (agrees to) an international human rights agreement, then the government is responsible for implementing within the country whatever is written in the agreement.  
*Human rights documents are also guidance to individual people: human rights agreements, and the Universal Declaration of Human Rights, provide a checklist for whether we ourselves treat other human beings with respect.  
RESPECT DURING WAR
War brings extra suffering.  Henri Dunant saw the dead and wounded soldiers left on the battle-field, after 300,000 soldiers fought at the battle of Solferino in 1859.  He was angry that nobody was organized to help them. He persuaded some influential people to set up a neutral organisation that would help wounded soldiers no matter what their nationality. This led to the creation of the International Committee of the Red Cross in 1863, the initial Geneva Convention of 1864 and the four Geneva Conventions agreed in 1949.
The International Committee of the Red Cross is a neutral humanitarian organisation based in Geneva, Switzerland.  It helps people affected by war. In addition, countries have their own Red Cross, Red Crescent or similar societies; and there is an international federation of these societies.
The Geneva Conventions (1949) have been ratified by most countries. They give instructions about the humane and respectful treatment of wounded soldiers and sailors.  If they can no longer fight, they must be treated well. The Conventions also give instructions on the humane and respectful treatment of prisoners of war and civilians.
Geneva Conventions

Topic





Convention One

Wounded and sick soldiers


Convention Two

Wounded, sick and ship-wrecked sailors 
Convention Three

Prisoners of war




Convention Four

Civilians, during war

Each Geneva Convention has a section, called Article 3, which requires respect for all human beings affected by war, even if it is not an international war.  Article 3 is the same in each Convention.  It prohibits (forbids) bad treatment of anyone not actively fighting: 
Geneva Conventions, article 3

‘Article 3. Persons taking no active part in the hostilities [civilians, injured or sick ex-combatants, prisoners, etc]… shall in all circumstances be treated humanely…  The following acts are prohibited…:
1a) violence to life and person, in particular murder of all kinds, mutilation, cruel treatment and torture;

1b) taking of hostages;

1c) outrages upon dignity, in particular humiliating or degrading treatment;

1d) the passing of sentences and the carrying out of executions without previous judgement pronounced by a regularly constituted court, affording judicial guarantees…[a proper trial]
2. The wounded and sick shall be collected and cared for.’
Every soldier must obey the Geneva Conventions and not harm a wounded enemy, prisoner of war or civilian.  Commanders are responsible to make sure that their soldiers know and follow these rules.  Breaking these rules is a ‘war crime’.
>>>>>Governments should prosecute those who commit war crimes.  In 1998, an International Criminal Court was set up to prosecute people committing war crimes, crimes against humanity or genocide, if governments are unable or unwilling to do this.  
WEEK 8:  COOPERATION

We already have skills for cooperation: cooperation is part of our daily life. We cooperate with family members about sleeping, eating, shopping, growing food and many other tasks and recreational activities.
But we need to learn to cooperate with all human beings, not just those in our own ethnic group, religious group, etc.

Research shows that cooperating on a shared task is a good way of bringing former enemies together as friends. 
Human beings are similar and can understand each other’s needs and emotions. This means that they can cooperate to perform tasks and solve problems. 

Two-minute Quiz: Think of ways you have cooperated with people in the last six hours.

Cooperation on a task depends on awareness of the needs and emotions of other human beings, and listening skills, that we have studied earlier:-
>>>Take turns, share, include everybody, don’t exclude anyone: human beings need to feel that they ‘belong’ and are not excluded. Exclusion will affect their emotions and make them sad.  (And a team is more effective if the members are friendly and happy.)

>>>Praise and encourage the others, and show that you respect them: this will help meet their need for self-esteem and create feelings of happiness.
>>>Listen to each other: this requires ‘active listening’, -letting the other person speak, showing interest and respect, not interrupting, etc

>>>Negotiate compromises: negotiation requires respect for others, good listening skills, awareness of people’s needs and emotions.  We shall study negotiation and mediation later. 

Two-minute Quiz: Using these ideas, what will you say to pupils about how to cooperate and work together in pairs or groups?  
Key points:
***Cooperation means using the skills and efforts of more than one person to perform a task or solve a problem.

***Cooperation requires awareness of others’ needs and emotions, including the needs for respect and inclusion (avoiding exclusion), and good listening skills. 

WEEK 9:  WE BOTH WANT THE SAME THING
We often have to choose between cooperation and conflict.  A simple example is where two people (or ethnic group) want the same object.  Possible scenarios include:
Cooperation:

1. They agree to cooperate in sharing the object.

Non-violent conflict, followed by cooperation:

2. They argue but then agree to cooperate and share the object.

Violent conflict, followed by cooperation:

3. They fight over the object and then agree to cooperate and share it.

Violent conflict, without cooperation afterwards:

4. They fight over the object and destroy it while they are fighting.
5. One person (or ethnic group) grabs the object, or wins the fight for it, and the other is both sad and angry, -and wanting to fight again.

Clearly, cooperation gives a better result than violent conflict. 
Martin Luther King said:

‘The ultimate weakness of violence is that it is a descending spiral, begetting the very thing that it seeks to destroy. Instead of diminishing evil, it multiplies it. Through violence you murder the hater, but you do not murder hate. In fact, violence merely increases hate….Returning violence for violence multiplies violence, adding deeper darkness to a night already devoid of stars. Darkness cannot drive out darkness: only light can do that. Hate cannot drive out hate: only love can do that.’

(Cited in a biography of Martin Luther King called ‘About a most dangerous man’, by Mary Zepernick (2000):www.peace.ca/dangerousman.htm)

Sometimes, limited use of violence may be necessary after careful thought, eg to restrain a mad person. But where possible, it is better to negotiate and agree to cooperate. Even if this takes longer, and gives only moderately satisfactory results, it is a move in the right direction. 
Key points:
***Violence is not a good way to solve problems, it should be avoided when possible. Violence often leads to destruction and suffering which is much worse than the incident that caused the conflict. 
***Violence creates more violence or a wish for more violence.

WEEK 10:  CONTROLLING/ TURNING DOWN OUR ANGER
Getting angry (or ‘hot under the collar’) about a problem is a body’s response to danger.  The brain and the adrenal glands send out chemicals that make the heart beat faster, make breathing faster, the blood pressure higher, and so on, ready for ‘fight or flight’ when we see a wild animal or an armed attacker.  The message from the eyes, ears and other senses gets to the amygdala, a part of the brain responding to danger, more quickly than to the cerebral cortex, - the thinking part.  

Then the thinking part of the brain has difficulty in thinking properly and in listening to other people, because the anger has already taken hold of the body. The body has ‘jumped to a conclusion’ about the problem.
Causes of anger

· Anger can be caused by a sudden unwanted event.  

· A sudden annoying event can revive an old memory, which ‘adds fuel to the fire’ of the anger. 
· An old anger can get revived, when the person just thinks about something from the past, or hears someone talking about it.
· Etc.
The anger often arises because the person thinks his or her needs, - for safety, food, friends, respect and meaning in their life- are threatened. 
Anger causes problems to many human beings, and there are many courses of study in ‘anger management’.  There are calming techniques, which help the body to get back to normal, and expressive techniques, in which the person’s needs are expressed in a clear way when the person has calmed down (using the methods of ‘appropriate assertiveness’ – see below).
Calming techniques:
· Stop yourself talking and leave the room.
· Sit down, and if that does not work, lie down.
· Count or say ‘relax’ to yourself, mentally
· Breathe deeply and slowly (breathing from the stomach area not the upper chest).

· Do some relaxing or physical activity, like walking, sport etc as soon as possible.
Expressive technique (before getting angry or after calming down):
· Think carefully about the problem, separate the problem from the person, and ask the other person to consider how to meet your needs.  

(Eg. do not shout, ‘You are a hateful person and always noisy’, but say ‘I need 30 minutes of quiet to finish writing this letter’.)
One-minute Quiz: Think of the last time you felt angry, and see if you can ‘separate the problem from the person’. What did you really need from that person?  Could you have asked more politely?   
Key points:
***Anger prevents clear thinking about how to solve a problem. This applies to individual people and to leaders of political groups and countries.
***Control your anger (turn the anger down) by deep breathing or other methods and by remembering that anger prevents the brain from thinking clearly and efficiently.
WEEK 11:  DEALING WITH BULLYING, AND SAYING ‘NO’.
Sometimes people, or rulers, are aggressive. They get angry and criticise; or they try to grab what they want, and get angry if they do not get it.  Often, they are aggressive to those who are weaker.  They forget about human values because of their power. 
When a stronger person attacks a weaker person, by hitting them or shouting or making hurtful remarks, this is called bullying.  It is a big problem in schools, as well as in other workplaces, homes and elsewhere. 
>>>Bullies usually do their bullying when more powerful or important people are not present.  Then they can threaten the victim with violence or other troubles if they tell others what is happening.  In schools, this means bigger pupils may bully weaker pupils when the teacher is not present; and senior teachers can bully junior teachers, when the head-teacher is not present.  

>>>Some bullies are angry inside, because of bad treatment at home or elsewhere. To express this anger, they create a bullying situation where they are the powerful ones.  Other bullies may just enjoy their power and lack empathy with the victims, not realising or caring how much the victims are suffering from fear and shame.
Policies to reduce bullying in school:

· Have a school policy about bullying, tell pupils and parents and write it on a posters etc
· Regularly train and remind the teachers and students about this policy

· Make it a duty for pupils to report bullying of themselves or others

· Have supervisors in all areas of the school during break times

· Have lessons about anger management and treating others with dignity and respect (therefore don’t bully) and appropriate assertiveness (don’t be bullied) –see below

· Get other pupils to support victims of bullying, as friends, - and to help bullies behave better
· Introduce peer mediation (mediation by trained pupils)

· Other…?

Quiz: Is there bullying of pupils or staff in your school?  Or of people in your home?  Have you helped solve the problems or been a bystander (inactive) or victim? What can you do?
One common form of bullying is within personal relationships.  For example, a boy may tell a girl that if she does not agree to sex with him, it means she does not love him (not true).  And that if she says ‘No’, he will kill himself (unlikely) or leave her (which would be a good thing if he is so selfish, but the girl may not know that).  This kind of bullying takes advantage of the boy’s physical and emotional power to get unwanted or unprotected sex with a girl who may in consequence have an unwanted pregnancy (and have to leave school) and contract a sexually transmitted disease such as AIDS.  Girls need negotiating skills (such as appropriate assertiveness –see below) to help avoid these problems. 
A note on appropriate assertiveness

There are many different trainings for improving communication between people, especially when they are in conflict. One is called ‘non-violent communication’.  Another is called ‘appropriate assertiveness’.  This can help with ‘refusal skills’. 

>>>Often a weaker or gentler person is bullied or pressured by a stronger or more selfish person.  These trainings help them speak out.

>>>Appropriate assertiveness can help transform a confrontation into a negotiation.  It is best used when tempers are not too hot.
Appropriate assertiveness: - a middle way between being too aggressive or too submissive
In assertiveness training, people learn to move a conflict away from thinking or shouting generalities, -like ‘You are selfish’, ‘You are stupid and lazy’, ‘You don’t love me or you would have sex’.  They practise separating the person from the problem (respecting the person as a human being and seeking a solution for each specific problem), and negotiating a way forward.
Example of appropriate assertiveness:

1. State the problem (Girl says to her older brother: ‘You play your music loudly when I want to study for my examinations and to sleep.  I cannot go away from here because I have to be around to serve tea to visitors. I need to sleep at night or I fall asleep in school.)
2. State your feelings and reasons for them (‘I like you, you are my brother, but sometimes your music makes me angry.  I want to pass my exams, finish school and become a teacher.)

3. Give creative ideas for solving the problem (‘Can you play music at your friend’s house until after the examinations?  And at times when I am out of the house? Then I will cook a special meal for your friends during the first week of the holidays.’)
4. Negotiate an agreement about the future that meets your needs.
For an example of appropriate assertiveness applied to a sexual relationship, see 18B below.
Key points:

***When faced with bullies, state one’s own needs and say ‘No’ to the bully (try to find a safe place and way to do this).  
***Learn about appropriate assertiveness and how to separate the specific problem from the person.

***Don’t be a ‘bystander’ but help and befriend people who are isolated and bullied.

***Help bullies to behave better by befriending them, and showing them how to relate to people better.  

WEEK 11:   HOW CONFLICTS GROW
1. Problem >>>>>>Get angry>>>>>>>Violent conflict

OR

2. Problem>>>>>>Show respect>>>>>Try to cooperate>>>>>>Solve the problem

Personal conflicts can grow if they are not settled quickly.  Conflicts between or within countries can grow if they are not settled quickly.  There are always some people at the top of government and military leaders who are proud, and who say they would rather fight than negotiate. 

By studying conflicts in our own lives, we gain understanding of how problems can turn into violent conflicts at within the country or internationally.  Leaders are people like us:  leaders and their close advisers may not know how to control their emotions and think rationally.

Two-minute Quiz: Is there someone you have a problem with, and the problem will get worse unless you make an effort to solve it through cooperation?

Wars that started small

Examples of conflicts which grew rapidly include the Guineafowl War in Ghana and the Football War between El Salvador and Honduras (mentioned in the radio course).  In both cases, there was already a lot of tension based on economic and other factors.  But when anger suddenly gained control, and infected more and more people, the anger created violence between people who had been living as neighbours.  The death and destruction greatly increased the amount of suffering.
There are many other examples, including the First World War (1914-1918), which began when a young man from Bosnia stood in the street and fatally shot the heir to the throne of the Austrian-Hungarian empire in Eastern Europe, and his wife. The rulers of European countries were filled with national pride, had military plans and ambitious generals, and were in various alliances based on ethnicity and past history. The assassination created a political crisis that could have been solved by diplomatic negotiation. But instead it led to a terrible war which killed about 10 million soldiers as well as 10 million civilians (due to famine, disease, etc). Moreover, due to a failure of the winning side to think of the needs of the losers,  many people on the losing side (Germany) were persuaded by Hitler to resume the fight. This led to the Second World War (1939-1945) with an estimated 26 million military deaths. There were also an estimated 46 million deaths of civilians, due to war casualties, genocide, hunger and disease (in prisoner of war and labour camps as well as devastated regions). Germany and its allies were defeated.  But after post-war loans to German governments focused on peaceful economic growth, Germany became the strongest economy in Europe. 
Key points:

***It is easier to solve a conflict when it is small and young, before it grows. 
***If we, and our leaders, can control our anger and think about negotiation, then it is easier to find a solution to the problem.

***Violent conflict usually makes things worse, not better.  Many of the poorest countries in the world suffered armed conflicts that destroyed their economies as well as their education systems, health systems, etc.
WEEK 13:  CONFLICT RESOLUTION: LOOKING TO THE FUTURE 
past<<<<<<<<<<<<<<<<<<??? NOW ???>>>>>>>>>>>>>>>>>>future

Which way shall I look? Backwards or forwards?

After a conflict, we must decide where to look.  Are we going to look back at past hurts, or forwards to make a better future?  Are we more interested in revenge for people who have died or suffered, or in making a happy future for our children and grandchildren?
One-minute Quiz: If your child joins a one-teacher school, and you find out that someone in  the teacher’s tribe killed your uncle ten years ago, will you argue for a revenge killing of the (innocent) teacher because of the past, or will you want to continue the schooling for your child in the hope of a better future?

If we want to solve a problem before it becomes a serious conflict, or if we want to make peace after a violent conflict, then we need to find a solution that will make life better for both sides of the conflict in the FUTURE.  

The chart below shows how to do this.  Here we call it a negotiation chart, because it helps the two sides to negotiate or compromise. Various charts of this kind, with different numbers of stages, are used by mediators helping to solve a problem or conflict, between people or countries. (For examples of completed charts, see the next page.)
NEGOTIATION CHART

	
	Person 1 or Group 1 
	Person 2 or Group 2

	1. Past events
	
	

	2. Present feelings,

Emotions
	
	

	3. Future needs
	
	

	4. (Future) Solution
	
	

	5. Show agreement
	
	


Key points:

***The two sides can talk about their own view of the past and their current emotions. 
***But then they must focus on their most important needs for the future.  A good solution helps meet some of the future needs of both sides.

‘It is best to concentrate on those things that are positive.’                                                      

(Nelson Mandela, in a BBC interview)

WEEK 14A: ‘WIN WIN’ SOLUTIONS

A ‘Win Win’ solution to a problem or conflict is when both sides get something they want. Sometimes they get everything they want.  Other times, they may get only some of their needs and wishes, but enough to say ‘Yes’ to an agreement.

In a famous simple story about an orange, both sides ‘win’ everything they want. There is only one orange.  Maya takes the orange because she has promised to make an Orange Cake, using its skin. Mary wants the orange so her baby sister can drink the juice.  Instead of both fighting for the orange, they can negotiate a solution: Maya gets the skin and Mary gets the inside of the orange.  The completed chart looks as follows:

NEGOTIATION CHART

	
	Maya 
	Mary

	1. Past events
	Took orange for cake
	Wants orange for sister

	2. Present feelings,

Emotions
	Angry
	Angry

	3. Future needs
	Orange skin
	Orange juice

	4. Solution 

(Win Win)
	Have skin
	Have juice

	5. Show agreement
	Shake hands/smile
	Shake hands/smile


In another simple story, some year 4 boys walking home from school find a football on the ground but kick it into a tree and cannot get it down.  Some year 6 boys get it down and want to keep it. They start fighting for the football. But a teacher helps them to negotiate a solution in which they play football together. (And perhaps they agree that the oldest boy, who lives near the school, will look after the football so that they can play on other days also.) 

The teacher helps the pupils to realise that their real need is to play football, not to possess the ball.  So when they all agree to play together, both sides have ‘won’. Their need will be met: they can play football after a tiring day at school.  The completed chart looks as follows:

NEGOTIATION CHART

	
	Year 4 boys
	Year 6 boys

	1. Past events
	Found ball on path
	Found ball in tree

	2. Present feelings,

Emotions
	Angry
	Angry

	3. Future needs
	Play football
	Play football

	4. (Future) Solution 

(Win Win)
	Play together
	Play together

	5. Show agreement
	Shake hands and play
	Shake hands and play


Key points:

***A Win Win solution meets some of the needs of both sides.  This means that both sides have a good reason to cooperate and do what they have agreed. 

***If there are still many needs which are not met, then negotiation can continue, to try to find a way of meeting more of these needs. 

Half-minute Quiz: With your eyes closed, can you remember the five stages in the chart?

WEEK 14B:  MEDIATION

If there has been an argument, a fight or a war, then it is hard for the two sides of the conflict to talk with each other.  People on each side complain to their own friends about how much they have suffered. People on each side think that the other side is bad.  
No one listens to how much the other side has suffered.  But in a war, people on both sides have lost family members, homes etc due to the fighting. They feel sad and angry about this. This anger keeps the fighting going, and more families lose their loved ones, their homes etc.
So a mediator is needed, who can talk to each side.  In the story about Maya and Mary both wanting the same orange, the mediator is a woman who speaks the language of Maya and the language of Mary.   Maya and Mary cannot negotiate directly because they do not speak the same language; so the mediator helps by translating what they say.  

Sometimes, the two sides DO speak the same language but do NOT want to talk to each other.  Here is an example of mediation between two men, A and B.  The men do not want to talk to each other but agree to talk with a mediator. The mediator tries to improve communication between the two sides.
>1. The mediator talks to A and B and asks,’Would you like me to help solve the problem?’

>2. The mediator talks alone with A and then alone with  and ask, ‘What happened? What is your problem?’
>3. A, B and the mediator sit together. The mediator says, ‘A, please tell us about the problem. B, please listen and do not interrupt.’ Then the mediator asks B to tell his story, while A listens.

>4. The mediator asks questions to help A and B understand the past from both viewpoints, -recognising that the other side are human beings too, and having respect for their story and feelings. They try to agree on the story of the past as much as possible.

>5. The mediator summarises what A and B now say about the past and what their feelings are.

>6. The mediator asks A and B ‘What are your most important needs for the future?’
>7. They all discuss how to meet some or all of these needs.   They try to agree on a ‘Win Win’ solution for the future, where both sides ‘win’ some of their needs.
>8. They make an agreement, and shake hands etc.
Two-minute Quiz: When did you last act as a mediator?  Between children?  Between adults?
Key points:
***A mediator can help the two sides negotiate about the future, even if there are bad feelings between the two sides about the past.
***The mediator can help the two sides brainstorm (think creatively about) different solutions to the problem. They try to think of ways in which both sides can ‘win’ as much as possible, including things they had not thought of before. 
WEEK 15:  MEDIATION PRACTICE
What are the characteristics of a good mediator, - a person who wants to make peace between people or nations? 
· A good mediator is neutral and does not favour one side of the conflict.

· A good mediator is respected as a person who can be trusted and who has good judgement.

· A good mediator recognises his or her own emotions and does not allow them to interfere with being neutral in the mediation process.

· A good mediator is friendly and has good social skills. He or she tries to build a sense of shared experience and happy moments or laughter involving people from the two sides.  This can help the two sides to see each other as human beings, with similar needs and emotions.

· A good mediator is a good listener, who can understand how the other person feels, shows interest, does not interrupt etc.

· A good mediator has a logical mind and can find out what really happened by listening to the two sides (who may tell different stories) and questioning them.

· A good mediator has a creative mind and can help the two sides to think of different possible ways of ending the conflict, especially ‘Win Win’ solutions where each side can ‘win’ several things they value.
· A good mediator shows respect for all human beings, and wants them to be happy.

One-minute Quiz: Do you know someone who is a good mediator? Why do you think that person is good at mediation?
Key points:
***A good mediator has lots of empathy and patience to listen while each side tells a one-sided version of the past and says a lot of bad things about the other side.
***A good mediator can help both sides develop a shared picture of past events, present feelings and future needs.

***A good mediator can help create ideas for a better future that both sides can accept. They design a Win Win solution that can last, because both sides ‘Win’ several things they value. (Sometimes this includes the opportunity for further discussions.)
WEEK 16:  COOPERATION (REVISION)
Cooperation can solve problems.  It requires skills mentioned above, eg:
· Awareness of other people’s needs and emotions

· Good listening skills

· Controlling anger and other emotions

· Ability to negotiate and mediate between people, so that everyone can focus on performing the task or solving the problem
· Other…?
Many problems are too big or difficult for individuals or small groups to solve.  Organisations help people cooperate to do things that one person or a few people cannot easily do alone.  Examples of organisations include: government departments, schools, UN agencies, churches, mosques, etc.
Examples of international organisations:
· International Committee of the Red Cross  (see above)
· United Nations (UN): set up in 1945 and including almost 200 governments

· United Nations Children’s Fund (UNICEF): set up in  1946 to help children
· United Nations Refugee Agency (UNHCR): set up in 1950 to help refugees
· United Nations World Food Programme (WFP): set up in 1962 to provide food aid in times of crisis

· Other UN organisations such as the World Health Organisation (WHO),  the Food and Agriculture Organisation (FAO), the UN Educational, Scientific and Cultural Organisation (UNESCO)
· World Bank: set up in 1944 to help with post-war reconstruction in Europe; it now focuses on financial and technical support to developing countries
Examples of non-governmental organisations (NGOs):
· Oxfam: set up in Oxford, England, in 1942 to relieve hunger in war-torn Europe. In 2006 there were 13 Oxfams working in over 100 countries with 3000 local partner organisations, to relieve poverty and promote social justice.
· Save the Children: started in 1919 in London, England, to help starving children in Europe. In 2006, there were 26 Save the Children organisations working in 110 countries to help meet children’s needs and protect their rights.
· Green Belt Movement: set up in 1977 to help conserve forests in Kenya through tree planting and social awareness- raising, especially of women.
· Dasholi Gram Swarajya Mandal: set up in 1964 to preserve the forest in Uttar Pradesh State in India.  Supported the ‘tree-hugging’ movement (mentioned in the radio course); raises environmental awareness and undertakes ‘eco-development’ such as tree planting.
· Your school management committee or parent-teacher association
Three-minute Quiz: think of some formal and informal organisations in your locality. Do they help build peace and justice by including women, men, different ethnic and religious groups?
Key points

***Organisations help people cooperate to do things that they cannot do alone.

***We can create formal or informal organisations to help solve problems.
***To help build peace and justice, we should include men and women, people from different ethnic groups and religions in our organisations and committees.

WEEK 17A: CHILDREN’S RIGHTS
How can we cooperate to meet children’s needs?
The First World War (1914-1918) left many children in Europe sick and starving.  Many people were killed in the war, and farms, factories, homes and hospitals were destroyed.  War creates poverty and means that many people’s basic needs cannot be met.  Children are very badly affected because their bodies and minds are growing.

>>>>>In 1919, a lady in England, Eglantine Jebb, called a meeting in London to collect money and food to send to hungry children in Europe. The meeting led to the Save the Children Organisation.  

>>>>>Eglantine Jebb wanted governments to do more for children and made a list of children’s needs, called the Declaration of the Rights of the Child.  At a meeting in 1924, governments adopted this declaration through the League of Nations (an earlier version of the United Nations). 

In the 1980s, with child poverty and exploitation affecting millions across the world, Save the Children and other organisations asked the United Nations to create a treaty to protect children.  This led to the Convention on the Rights of the Child (1989).  All governments in the world ratified this convention (except Somalia and the USA; Somalia lacked a unified government; the USA respects most of the requirements of the convention).
The Convention on the Rights of the Child obliges governments to protect all persons under 18 years of age that live within the borders of the country, regardless of their gender, race, nationality, disability etc.  The Convention requires governments to take action to meet the needs of children:
· Basic needs for survival (including rights to life, survival, development, care if disabled, good health care, adequate standards of living, education, rest and recreation)
· Basic needs for safety and security (including rights to name, birth certificate, nationality, family life, not to be trafficked, no unlawful interference, protection from physical/mental/sexual violence, protection if a refugee, protection from exploitation, torture, illegal imprisonment or under-age recruitment as soldiers) 
· Needs for love and belonging (including rights to family life, adoption under the law based on own best interests)
· Needs for respect and self-respect (including rights to express a view on  own best interests according to maturity,  to freedom of thought/conscience/ religion, peaceful assembly) 
· Needs for fulfilment (including rights to education to their full potential and to respect others, liberty, information, freedom of belief and religious practice)   
Some of these rights are ‘absolute’, like the right to life and not to be imprisoned without legal justification.  Others, which require investment in buildings, staff training etc –like education and health, - are ‘progressive’: the government has to keep improving these services.
Key points:

***Governments cannot meet all these needs.  We must help governments to meet the needs of all children, because they are all human beings.
WEEK 17B:  WOMEN’S RIGHTS
Equality of rights for men and women is a basic principle of the United Nations, mentioned in its Charter as well as the Universal Declaration of Human Rights, and in other human rights agreements.  This does not mean that men and women have to behave in exactly the same way. It means that women deserve equal respect with men, and that barriers should not be placed in their way because they are women. It means that people should help women if they have special problems.
The United Nations has a Commission on the Status of Women. This Commission suggested bringing all the statements about women’s rights into one document.  This led to the Convention on the Elimination of All Forms of Discrimination Against Women, which was adopted by the United Nations in 1979.   Among many other things, it said that girls should have equal access to education, even in rural areas.
The United Nations organised several world conferences (1975, 1980, 1985, 1995) on women’s issues, especially the problems of women in developing countries. In 1995, at the Fourth World Conference on Women, held in Beijing, China, a Platform of Action was adopted.  It included the aim of having equal numbers of girls and boys in primary and secondary schools by 2005, and all girls and boys completing primary school by 2015.

These ideas were included in the Millennium Development Goals, adopted by the United Nations in the year 2000. 

Millennium Development Goals: targets for 2015
· Ensure that all boys and girls complete a full course of primary schooling
· Eliminate gender disparity in primary and secondary schooling preferably by 2005, and in all levels of education by 2015.
What was wrong with the old ways?  One reason for paying special attention to women’s needs and rights is the disruption in society caused by modernisation and population growth. And in some countries, armed conflict, as well as health challenges like sickness of family members due to AIDS, together with environmental degradation and climate change, have made life difficult for many women.  It is time for discrimination to end, so that women can help build a better society. 
Five-minute Quiz:  How can your school help eliminate discrimination against girls and women?
Key points:
***Schools can help eliminate discrimination by getting all girls into school (through childcare arrangements for younger children, giving clothing to poor girls and sanitary materials to older girls, having women teachers or assistants and equal numbers of women and men on the school management committee, etc )

***Schools can prepare girls to say ‘No’ to violent relationships and unwanted sex, get boys to help their sisters to study, and prepare boys to treat women with respect.

WEEK 18A:  WE CAN SAY ‘NO’: FACTS ABOUT PREGNANCY AND AIDS
AIDS is killing millions of Africans and others. The big message for adolescents and youth today is ABC:

1. Abstain (before marriage)

2. Be faithful

3. Otherwise, use a Condom.
Young people need to know the facts; and they need to practise ‘life skills’ (see below) that help them to use that knowledge in real life situations.   Some of the facts:
1. The only 100% sure way to avoid pregnancy or sexually transmitted diseases is to abstain from sex.

2.  A girl or woman can get pregnant the first time she has sex, unless the man or boy uses a condom (and uses it properly).

3. Many people with sexually transmitted diseases look healthy and handsome/beautiful. 

4. The AIDS virus is transmitted when infected sexual fluids or blood enter a person’s body.

5. To avoid AIDS, men or boys should use a condom unless both partners are always 100% faithful. 

6. Men and boys should not have sex with young girls.  The girl can be injured and have internal bleeding, which helps the AIDS virus to infect the girl and/or man.

7. People should seek medical treatment for other sexually transmitted diseases, since sores can make it easier to get AIDS.

8. People should ask doctors to prove that syringes and similar medical equipment have been sterilised, to avoid getting AIDS from other people’s blood.

9. There is at present no known cure for AIDS.  Medicines are expensive and do not give a cure, - the medicines have to be taken for the rest of a person’s life, and may not always work.
QUIZ: Do your children, nieces and nephews know these facts?  Please check on it?
Key points:

***ABC (‘Abstain’ is safest; ‘be Faithful’ is safe if both partners are free of the virus; using a Condom correctly usually protects against AIDS and pregnancy)
***People with AIDS should be treated normally, as friends. They are not infectious (except through blood and sexual fluids entering another person’s body).  They need good food and feelings of happiness, friendship and ‘belonging’, because this will strengthen their resistance to other illnesses. 

WEEK 18B: WE CAN SAY ‘NO’:  NEGOTIATING WITHIN RELATIONSHIPS 
WOMEN’S RIGHTS mean that a girl should state her feelings clearly, if she does not want sex or does not want sex without a condom.   This can save her life.  It can also help her finish school without getting pregnant.

As noted earlier, there are different trainings for improving communication between people, especially when they are in conflict. One is called ‘appropriate assertiveness’.  Another name is ‘refusal skills’. 
Often a girl is bullied or pressured by a stronger or more selfish person.  These trainings help them speak out.
>>>>>An example is a girl who does not want to have sex before marriage but her boyfriend wants her to.  Another example is a girl or woman who wants her partner to use a condom. In ‘assertiveness training’, the girl will practise saying what she wants in her life, so that when she is with her boyfriend she can refuse unwanted or unprotected sex. She tries to get the boyfriend thinking with his brain (not his wish for sex) and to keep him fully informed of her needs, wishes and viewpoint.
Appropriate assertiveness: - a middle way between being too aggressive and too submissive
In assertiveness training, people learn to move a conflict away from generalities. They practise separating the person from the problem (respecting the person as a human being but thinking about the specific problem), and negotiating a precise solution.
What the girl can do:
1. State the problem (‘There is a problem. You want me to go to the disco with you and drink, and have sex.  But my parents say this is wrong and I feel unhappy.’)
2. State HER feelings and reasons for them (‘I like you.  But I do not want to get pregnant. I do not want to get AIDS. I do not want to live in poverty. I want to finish school and become a teacher.)
3. Give creative ideas for solving the problem (‘We can do things with friends. We can study together. We can avoid drinking together. We can hold back on proper sex.  Or we can split up but stay friendly.’)
4. Negotiate an agreement about the future that meets her needs or SAY ‘NO’ and end the relationship.
One-minute Quiz: Do the boys in your family respect a girl’s right to say ‘No’?

Key points: 

***Young people need to practise exactly how to say ‘No’ to unwanted or unprotect sex, through role play, if they are to change their sexual behaviour to avoid getting AIDS. 

(Eg. practise saying ‘No, I want to finish school.  I don’t want to get pregnant or risk getting AIDS.’ Or ‘No, I don’t want to go to the disco. I am behind with my homework.’)
WEEK 19:  MEDIATION AND NEGOTIATION (REVISION)
Mediation and negotiation need all the skills studied earlier. To illustrate this, we can look at a mediation story:
Joseph damaged James’ fence with his lorry but did not tell him immediately. James’ cow got escaped. James was angry and took Joseph’s cow, saying that it belonged to him. But the elders asked each man questions and found out that it was Joseph’s cow. The elders mediate until the two men agree a settlement, in which Joseph gives James a calf and lends him a goat for milk. James will bring food for James’s cattle until the rainy season.
>>>The mediators understand that human beings have similar needs:

· Food, drink and health: milk was important to these families’ health
· Security: a cow is an important source of financial security

· Friendship: the men had been friends but are now in conflict and feel depressed
· Esteem: the men have damaged each others’ reputation in the village

>>>The mediators understand that human beings get angry when their needs are threatened:
· James was angry with Joseph for damaging his fence and not telling him quickly.
· Joseph was angry with James because he was claiming to own Joseph’s cow.
>>>The mediators are good at listening and questioning, and show respect:
· The mediators let both men tell their story, while remaining neutral. They ask polite questions to find the truth.  They ask questions to clarify the men’s emotions.
>>>The mediators help the men think of ways they can end the conflict and cooperate.
>>>The mediators help the men agree on a creative Win Win solution, where their most important needs are met. The solution means that the two men become friends again, and are reconciled. 

Two-minute Quiz: Would you like training in mediation?  If so, who can you ask to organise trainings for you and your friends or colleagues or your pupils? 
Key points:
***Mediators must have a reputation for fairness and honesty, as well as a friendly manner. They must be able to control their emotions, regardless of what people say to them.

***Mediators should think imaginatively about how to get a Win Win solution with gains for both sides.
WEEK 20:  RECONCILIATION AND PEACEBUILDING

Some peace researchers say that there are two kinds of peace in society:  
· ‘Negative peace’ is when there is no fighting but there are serious problems between different groups of people. Because of the problems, fighting may start or resume.

· ‘Positive peace’ is when people from different groups respect each other and are actively trying to solve the problems in society. Respect for other people and their needs, and cooperative problem-solving, make ‘positive peace’.
Ways of stopping a conflict can be arranged in order of how ‘positive’ they are, - how much they help people who were on both sides of the conflict to respect each other and each others’ needs.   We can make a list beginning with the least ‘positive’ method (force) and move on to the most ‘positive’ (reconciliation):-
1. Force.  Fighting can be prevented by military ‘victory’. But the use of force creates violent feelings among people who are being pressured by this force.  They may want to fight again later.
2. Legal decisions (adjudication).  The authorities require the losing side to accept the legal decision.   The losing side may not think the decision is right.
3.  Arbitration.  The two sides agree on someone who will hear the arguments and advise on what should happen.  Society will expect the two sides to do what the arbitrator says.  The losing side may not think the decision is right.

4. Negotiation.  The two sides try to reach a Win Win agreement. But if they are unequal in power, then the weaker side may not think the agreement is right. 
5. Mediation. The mediator tries to help each side respect each other as human beings, see the viewpoint of the other, and understand the needs of the other.  The mediator helps them to imagine Win Win solutions which could meet some of the needs of both sides, and make a more lasting peace.
6. Peace-building and reconciliation.  Mediators and peacemakers help the two sides to understand, ‘We are human beings with a shared problem, caused by past events that affected us differently’.  Both sides make efforts to work with the other side and there is a spirit of joy that a better future is being created for the children of both sides.  
Peace-building and reconciliation after civil conflict
· Leaders help everyone  acknowledge past events and feelings about the conflict, from  the viewpoint of both sides
· Leaders help develop a shared vision of an interdependent and fair society for the future
· People at all levels of society begin to talk about this vision and agree that it helps
· People from different groups deliberately try to work and play together, to build peace
· Opinion leaders change their attitudes (towards respecting human rights of all)
· Leaders and others make efforts towards economic, social and political change (to change causes of tension and conflict), community participation and effective governance
SOME ADDITIONAL NOTES
1. WHAT ARE LIFE SKILLS?  HOW DO THEY RELATE TO PEACE?
The term ‘life skills’ is often used to mean skills for dealing with the personal issues in our lives and with our relationships with others.  These skills are also important for negotiators and mediators in any conflict. 

(‘Life skills’ are separate from ‘livelihood skills’, like carpentry or tailoring or agriculture.  Some people say that literacy and numeracy are life skills, but that is a broader use of the term.)
Life skills categories include:
>Communication and inter-personal skills

· Inter-personal communication skills

· Negotiation refusal skills
· Refusal skills
· Empathy

· Cooperation and teamwork

· Advocacy and organisational skills 
>Avoiding prejudice, bias, and stereotypes of other groups

>Skills for managing feelings (managing anger, grief, etc)
>Responsible decision-making/problem solving skills

>Critical thinking skills

>Maintaining positive attitudes and values.
Many of these skills are covered in the radio programme.  They help people to cooperate and respect each other, rather than feel hostile or fight.  They improve our skills as mediators.
Life skills and UNICEF

According to UNICEF’s website (www.unicef.org), life skills education is when the skills listed above are developed and actively applied to real life through education for HIV/AIDS prevention, health, human rights and social issues, violence prevention, peace-building and development. 
UNICEF gives especial attention to life skills for HIV/AIDS prevention, following the UN target that by 2010 ‘at least 95% of young men and women aged 15-24 have access to the information, education and services necessary to develop the life skills required to reduce their vulnerability to HIV [AIDS] infection.’ 
2.  HOW THIS RADIO COURSE HELPS WITH IMPROVING YOUR TEACHING SKILLS
Here are some teaching tips, based on the themes of the radio course, - Maslow’s needs and other topics.

1. Meet the physical needs of pupils. Keep the pupils alert and interested by regular activities other than ‘chalk and talk’.  If the classroom is crowded, the pupils can at least stand up and sit down, or make movements with their arms, sing and clap; as well as turn round to discuss things or play simple games in pairs or threes. 

2. Meet the security needs of pupils.  Make the classroom a happy place.  If the children are happy and involved, there will be less discipline problems (this is called ‘positive discipline’).  In fact, people can learn better when they are happy.  There should not be fear of teacher criticism for learning failures or of sexual discrimination or exploitation. Pupils should feel safe from attack by bullies or bandits or fellow pupils or teachers, in school and travelling to and from school.
3. Meet pupils’ need to feel included. Include all pupils in the learning activities.  Pay especial attention to shy pupils, pupils with disability etc.  See how to give extra attention to slow and fast learners (eg get fast and slow pupils to work in pairs sometimes or ask the fast learner to give help after school).
4. Meet pupils’ needs for self-respect and for respect from teachers and other pupils.  Use ‘positive’ teaching which praises good achievements or effort. If a pupil gives a wrong answer, say ‘That is an interesting answer, but let’s look for another one’, or another polite response. Show respect equally to girls, boys, disabled, slow learners etc. Help pupils learn that we are all human beings and deserve respect.

5. Meet pupils’ needs for fulfilment.  This covers personal development. Encourage pupils to find their special talents, -academic, sporting, caring etc.  Be sure that all pupils are getting needed help with core studies, so that they become sustainably literate and numerate.
6. Help pupils acquire empathy and emotional self-control.  Demonstrate a positive emotional attitude and empathy with all pupils. Advise pupils on empathy/respect for others and on anger management, or management of grief and sadness.  If possible, ask pupils to do ‘role plays’ related to the lesson, in which they act out emotions, and take turns in playing different parts.
7. Help pupils to become active listeners.  Ask pupils to work in pairs, with one as speaker and one as listener, - then reversing roles; for example, in biology, ask the speaker to say why her or she likes trees. This gives practice in speaking (especially important for shy children), listening, and mentally digesting the topic.  Ask pupils to listen and cooperate by saying things in turn, quickly, as part of lessons.  
8. Help pupils to respect each other and all human beings. Reinforce the message of respect by how you talk to the class, and to marginalised pupils, how you comment on stories in language lessons, social studies lessons and so on.  If you can say, ‘we are all human beings, we should respect each other’ once a day, that will have a lasting impact. 
9. Help pupils cooperate with other people besides close friends and family. Everyone cooperates in their daily life, but with a few people only.  You can ask pupils to work in pairs or threes with pupils they do not sit close to or know well. This will help prepare them to cooperate with all the people in the country.
10. Help pupils deal with conflict. Teachers must help pupils learn about bullying and how to help each other prevent it. Teachers can ask for more peace education courses and training of pupils as ‘peer mediators’.
11. Work towards inclusion of children not attending school.  Teachers and the school management committee or parent teacher association can ask other pupils, traditional leaders, women’s groups, religious groups etc to help get all children into school, by giving needed help with child care, clothing, books, extra tuition etc.
Meeting psycho-social needs of children affected by conflict
You may have received training about this.  Some children who have been exposed to violence and death, forced to leave their homes and so on, become too quiet and some become aggressive.  As a teacher, you can help by getting special help for the worst affected.  
Many children may have problems like bad dreams, panic attacks, and so on. They may not focus well on lessons or make friends. In class, you can try to help the children to learn and to build good social relationships by attending to their special needs:

· Physiological: Include activities like standing up, songs with movement, and short games, to help pupils keep their attention on the lesson. Break the lesson into short sections, followed by a physical activity, to help pupils concentrate. Use ‘listening and cooperation’ and other active learning approaches to keep pupils’ attention on their lessons and make them fun.

· Security: Have a happy atmosphere and ‘positive’ discipline.
· ‘Belonging’: Include all pupils in lesson activities like discussions, answering questions etc, especially those who seem traumatised.

· Esteem: praise all progress and efforts, to show the pupils that you respect them and to build their self-respect
· Fulfilment: Include ‘expressive’ activities, like art, drama, music etc, and sport, to help pupils feel some personal fulfilment
Two-minute Quiz:  What do you find helps pupils affected by war?  Are there new ways you can help them?

3. CHILD DEVELOPMENT AND PEACE EDUCATION
Here are some suggestions on how you can educate young people for peace, based on educational psychology.
3.1 HELP PUPILS TOWARDS A BROADER VISION OF HUMANITY
Babies and young children learn some things about the world before they go to school:

(i) Babies think of themselves as the centre of the world and do not know how to play with others.  They have a vague idea that there are people who care for them.

(ii) Then they learn to seek things for themselves and play with a few others.

(iii) Then they learn they have a family and neighbours.

School can help with the next stages, linking them to the values of peaceful living:

(iv) Children learn that they belong to a town or village, a state and a country.

(v) Children should learn that they belong to the planet earth and that they should respect all human beings.  (Thinking more widely about all the human beings on the planet may help them feel closer to people from different groups/tribes in their own country.)

3.2 START WITH CONCRETE EXAMPLES

A Swiss psychologist called Piaget noticed several stages in children’s thinking.  Teachers should remember these stages, especially if working with young people whose development has been affected by conflict.  The main point is to help pupils understand concrete specific examples of a concept as the foundation for developing general abstract ideas and concepts. 
Stage One. Sensory motor - the child observes, moves etc: first two years of life
Stage Two. Pre-operational - speaking and elementary thinking: –ages 2-7 years 

Stage Three.  Concrete (activities and) mental operations - children can categorise things and solve concrete problems: important for children aged 7 to 11 years 

Stage Four.  Formal (abstract) operations. Adolescents continue with ‘concrete operations’ but begin to understand and use logic and abstract ideas. 
In learning about peace and peaceful relationships it is best to start with concrete examples and move on to discussions using difficult and abstract words (Piaget’s ‘formal operations’).

3.3 AIM AT HIGHER LEVELS OF UNDERSTANDING

An American educator called Benjamin Bloom emphasised that learning of facts by heart is not very useful, as we mostly forget them. We need to learn to think.  So he suggested that we should include all the following in school lessons:

1. Knowledge 

2. Comprehension (pupils can state things in their own words and explain)

3. Application (using the knowledge to solve problems, etc)

4. Analysis (thinking about the knowledge, causes and consequence etc)

5. Synthesis (using the knowledge creatively)

6. Evaluation (making personal judgements about the topics)

In learning about peace and peaceful relationships, it is important to analyse how far people are similar in their needs and emotions, and to analyse problems. We can learn to apply our thinking skills to solving problems. We can creatively synthesise and evaluate possible Win Win solutions.

3.4 SUPPORT MORAL DEVELOPMENT

There are stages in children’s moral development also, but there is disagreement among scholars about how to describe them.  

· Young children remember rules about their behaviour and that there is trouble if they break the rules. 
· Later the child can understand that the aim of rules is to make human beings happier and to keep society functioning well, so people should obey them.

· Finally, we understand that sometimes an exception to the rule is needed or another rule would be better, since the aim is of rules is to help meet human needs.  
Learning about peace and peaceful relationships helps with moral development, because it teaches pupils to respect all human beings and their needs and feelings.  Because of changes in society, and after the damage caused by conflict, there may have to be new patterns of behaviour/ moral guidelines, which aim at protecting and helping everybody in the circumstances of today.  
3.5 STRENGTHEN  PUPILS’ DEVELOPMENT OF EMPATHY
Empathy is a very basic human characteristic.  There are ‘mirror’ nerve cells in our brain that help us know how another person is responding to an event, - how that person is feeling, thinking etc.  This helps people in society to cooperate with each other.

These mirror cells help children to learn, by seeing how others around them behave. (For example, a young child can play being ‘mother’, using her brain’s copy of how mothers behave.)

When we watch a film at the cinema, we know the stories are not true.  But if it is an action film, our bodies start to become a bit more active; if the film is sad, we feel a bit sad and maybe we get a feeling in our throat or want to cry.  This is due to the brain mechanisms for empathy. 
You can use the idea of empathy in the course in different ways:

In the stories: you can ask the pupils how people in the story feel and what they are thinking.  This gives the pupils practice in empathising.

In teaching about human needs, human rights and respect: you can ask the pupils if ANY human being would like to be without food, water, medicine, friendship, or in prison for no reason, or treated badly because of their sex or religion etc.  The answer is, ‘No. We feel and know that these things make people unhappy.’  So we should treat ALL human beings well and with respect. This is the basis of human rights.

In teaching about mediation: the mediator has to show empathy with the people on each side of a conflict, -seeing how they feel and think about the past, present and future.  Then the mediator has to use that empathy to try and find a way to solve the problem that both sides can agree to. 

Cooperation, negotiation and mediation work best when the people have empathy with each other.

3.6 TEACH PUPILS TO AVOID BIAS, STEREOTYPING AND PREJUDICE 
Note: There was not enough time in the radio course to teach about how we can be biased and perceive things through stereotypes (generalisations about particular groups of people). 
>>>>>Stereotypes mean we are sometimes biased in our judgements, and favour our own ethnic group, religious group, gender and so on.  
>>>>>The brain uses stereotypes to help digest information.  For example, we have a mental stereotype of a baby.  If we are expecting our visitors to bring a baby with them, we know their requirements will be different from visitors who are elderly, for example.
>>>>>Stereotypes become harmful when we think that all people from a certain group have certain bad characteristics, -for example, they are selfish, cowardly or cannot be trusted. This way of thinking makes it easier to consider bullying or killing those people or taking their land.  So it is very dangerous. 
>>>>>Bias against people from other groups can lead to war or genocide.  If a leader wants power, he or she can use old prejudices against other ethnic groups/tribes or religions, and start a war against them. Usually war harms his or her own people as well as the other side. 
Here is a simple example of how bias can lead a boy or man to stereotypes, prejudice and discrimination:

Bias:  



I think I’m much better at science than girls I know.

Stereotype:


I believe all girls and women are bad at science.

Prejudice:


I won’t have a girl as a study partner in science.

Discrimination:


The head teacher refuses to hire a well-qualified 





woman
as science teacher.

Note: The radio course does not use this terminology, because the words are too difficult for pupils at this stage of their studies in English. But the radio course tries to help pupils avoid bias, stereotypes, prejudice and discrimination by emphasising that we are all human beings with similar needs. 

>>>>>As teacher, you can set an example to your students, by deliberately pointing out how people from different groups are similar, and that popular stereotypes are wrong.  You can emphasise the good qualities of people from both sides of religious or ethnic divisions or conflicts. You can talk about the viewpoint of people on both sides of a conflict, showing that most people are acting in good faith and actually want peace.

>>>>>To set a good example, you can show respect for all the pupils in the class, with especial kindness, consideration and respectful speech toward pupils who are slow in their lessons, poor, from a minority religion or ethnic group/tribe, etc.   Actions speak louder than words!     

4.   EDUCATION FOR PEACE AND HUMAN RIGHTS UNDER THE CONVENTION ON THE RIGHTS OF THE CHILD (1989)
Article 29:
‘States Parties agree that the education of the child shall be directed to:

(a) The development of the child’s personality, talents, and mental and physical abilities to their fullest potential;

(b) The development of respect for human rights and fundamental freedoms, and for the principles enshrined in the Charter of the United Nations;

(c) The development of respect for the child’s parents, his or her own cultural identity, language and values, for the national values of the country in which the child is living, the country from which he or she may originate, and for civilisations different from his or her own;

(d) The preparation of the child for responsible life in a free society, in the spirit of understanding, peace, tolerance, equality of sexes and friendship among all peoples, ethnic, national and religious groups and persons of indigenous origin.

(e) The development of respect for the natural environment.’ (Article 29)
Access to education:  Article 28 of the Convention requires progressive efforts to make primary education free and compulsory for all children, to expand access to secondary and higher education, to reduce dropouts, and to ‘ensure that school discipline is administered in a manner consistent with the child’s human dignity’ and with his or her rights under the Convention. 
MUSICAL TUNES

Symbols used here: 

The note C’ is the C above middle C;  D’ is the next note up.  F# is F sharp.  B* is B flat.

Beats: There are four beats in a bar.  Each beat is separated by a full stop.  Each bar is separated by the symbol ‘/’.     The symbol ‘-‘ means ‘keep singing for another beat’.

Tune 1: 



Example of words used in course:
G. G. AG. .F#G. / E. GG. G.-./    
Head, neck, shoulders, knees and toes, knees and toes
G. G. AG.  F#G. / D. GG. G.-./
Head, neck, shoulders, knees and toes, knees and toes
C. E. G. C’. / D’C’. B C’. A.-./
Head, neck, shoulders, knees and toes
B. B. BG. AB. / C’. CC. C.-./ 
Head, neck, shoulders, knees and toes, knees and toes      

Tune 2:  
CC. / FF. FF. FF. EF. / G.-.-.

If you’re happy and you know it, clap your hands
CC. / GG. GG. GG. FG. / A.-.-. 
If you’re happy and you know it, clap your hands

AA. / B*B*. B* B*. DD. B*B*. / AA. AG. FF.  If you’re happy and you know it, and you really want to show it
AA. / GG. GF. EE. DE. / F.-.-.
If you’re happy and you know it, clap your hands

(In this tune, it is usual to emphasise the first of each pair of notes; making it longer than the second one:  -the first note lasts for one and a half beats, and the second note lasts for a half beat.)
Tune 3 (‘Auld Lang Syne’): 
C. / F. F. F. A. / G. F. G. AG. / F. F. A. C’. / D’.-.-.
   Cooperate, cooperate, cooperate, don’t fight
D’. / C. A. A. F. / G. F. G. AG. / F. D. D. C. / F.-.-.
   Cooperate, cooperate, cooperate, don’t fight

D’. / C. A. A. F. / G. F.  G. D’. / C’. A. A. C’. / D’.-.-. Cooperate, cooperate, cooperate, don’t fight

D’. / C. A. A. F. / G. F.  G. AG. / F. D. D. C. / F.-.-.    Cooperate, cooperate, cooperate, don’t fight

(In this tune, the first note of each bar is emphasised and is longer than the second note;  -the first note lasts for one and a half beats, and the second note lasts for a half beat.)

DICTIONARY OF KEY WORDS
Before teaching a lesson about a new subject, it is useful to check whether there is a good translation from the English word into the local language used by the pupils. Here is a space for you to write down some local equivalents for some English words used in the course.  Some examples are suggested: 

	ENGLISH
	LOCAL LANGUAGES

	……………………………
	…………………………………………………………..

	AIDS
	

	
	

	Basic, basic needs
	

	Belong (to a group)
	

	Bully, bullying
	

	
	

	Convention (on the Rights of the Child)
	

	Control (emotions)
	

	Cooperate, cooperation
	

	
	

	Declaration (Universal Declaration of Human Rights)
	

	Diarrhoea
	

	Discuss, discussion
	

	
	

	Elimination (Convention on the Elimination of All Forms of Discrimination Against Women)
	

	Emotions, feelings, feel
	

	Environment (conservation)
	

	Excluded, exclusion
	

	
	

	Gender
	

	Green Belt Movement
	

	Group (of people)
	

	
	

	Human being
	

	Human rights
	

	
	

	Include, inclusion
	

	Infection, infectious
	

	
	

	Law
	

	Listen, listen carefully, good listening
	

	
	

	Mediate, mediator, mediation
	

	
	

	Needs
	

	Negotiate, negotiation
	

	Non-Governmental Organisation (NGO), voluntary organisation
	

	
	

	An organisation
	

	
	

	Pair (work in pairs, -two’s)
	

	Past, present, future
	

	Peace, peace-building
	

	Practise
	

	Problem, solve a problem
	

	Protect (trees)
	

	
	

	Reconciliation
	

	(Peaceful/ good/ bad) Relationship
	

	Respect (for people or rights)
	

	Rights (see human rights, above)
	

	
	

	Same, similar, different
	

	Sex/ sexual behaviours (unwanted/unprotected, refusal, abstain, be faithful, use a condom)
	

	Solve, solution (to problem, problem-solving, above)
	

	
	

	Violence, violent conflict
	

	
	

	Win Win solution
	

	World record (sports)
	

	
	

	
	

	
	

	
	

	
	

	
	

	
	


Note: the materials in this document are freely available for use by any person or organisation.
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