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Talking points for sharing INEE’s Minimum Standards for Education in Emergencies, Chronic Crises and Early Reconstruction with affected communities*
I would like to share with you a great success that will help all of us better assist our/your children and youth during difficult times.  With your permission, I would like to explain to you how this small book (indicate to Minimum Standards handbook and read title) was written and what we can do with it. 

Education in Emergencies 

· Education in emergencies, chronic crises and early reconstruction means supporting education systems that protect the well being of individuals and communities, foster community-wide learning opportunities, and nurture the overall development of people affected by conflicts and disasters.

· Education in emergencies is a necessity that can be both life-sustaining and life-saving, providing physical, psychosocial and cognitive protection. It sustains life by offering structure, stability and hope for the future during a time of crisis, particularly for children and adolescents, and provides essential building blocks for future economic stability. It also helps to heal bad experiences by building skills, and supporting conflict resolution and peace-building. Education in emergencies saves lives by directly protecting against exploitation and harm, and by spreading key survival messages, such as landmine safety and HIV/AIDS prevention. 
The Inter-Agency Network on Education in Emergencies (INEE) 
· The group behind this book is the Inter-Agency Network on Education in Emergencies (INEE) (show INEE logo and/or MSEE). INEE is a network of United Nations agencies, non-government organizations (known as NGOs), donors, and individuals – including those from affected populations – who work together to ensure that there is education in emergency situations and during post-crisis reconstruction. 
· The network shares knowledge and resources related to education in emergencies amongst its members. These resources can, for example, include tips on how to best run a primary school in a refugee camp, or advice on how an agency can work with the host government to allow refugee students to sit for national exams. Basically, INEE gathers and shares information on what kind of education works well in different emergency situations. Another important part of INEE’s work is to convince donors, governments and agencies all over the world that people affected by emergencies have the right to education. INEE members also work together to develop tools that help make sure that those who work in situations like here in​​​​​​​​​​​​​​​​​​​​​​……… spend money and time on providing good quality education for people in the community. 
Who Developed the Education Minimum Standards and Why?

· Members of INEE identified two challenges in particular: First of all, how do you guarantee that children and youth get the quality education they need in situations of conflict or disaster, like here in …….. Secondly, how do you convince donors that education is as important in humanitarian response as providing food, water, and shelter? Can you die from lack of education? (Suggest that the presenter asks the audience to give a few reasons why they think education is important in their community. See the second bullet of “Education in Emergencies” section above).
· As a response to the two challenges just discussed, in 2003,
 a working group was created within INEE in order to lead the development of a set of minimum standards for education in emergencies. The idea was that these standards would show donors, governments, NGOs and affected populations the minimum level of educational services that should be provided as part of humanitarian assistance.  The group was also responsible for developing so-called indicators for these standards. These indicators are signals that show whether a standard has been met.  Along with the standards and indicators there are guidance notes that give concrete advice on what can be done to reach the standards.

· BeininBeBeginning in 2003, the Minimum Standards were debated and agreed upon by all kinds of people throughout the world -- over 2,250 individuals were involved! Discussions were held on regional, national and community levels. Many individuals like you were asked your opinions on these standards before community representatives 
reported to the next level.  
· The meeting representatives themselves came from households, schools, and communities, in their roles as parents, teachers, students, local authorities, and ministry officials.

· Questions considered by the thousands of people attending meetings included: 

· How many students should there be for 1 (one) teacher, and what can teachers do if there are too many students for them to teach? 

· Do school feeding programs increase the number of children who attend school, especially girls? 

· Is a code of conduct that sets standards for behavior necessary for teachers in emergency situations? 

· If necessary, how many students should share one textbook?

· Of course, agreeing on global Minimum Standards was not easy with thousands of people giving their opinions, but having so many people has meant that the standards are more universal and are able to be used in a wide variety of situations, including natural disasters and armed conflicts.

· Here in ______________________ (select appropriate continent from list below and read that reference), 

The Africa Collective Consultation on Minimum Standards for Education in Emergencies was held in Nairobi, Kenya in January 2004. Before this regional meeting, 29 local consultations were held, involving over 525 people from cities, towns and refugee camps in 14 countries in Africa.

The Asia Collective Consultation was held in Kathmandu, Nepal in April 2004. Approximately 650 participants were involved in 44 local and national consultations. These consultations, which produced over 200 standards, were held in 25 different cities, villages and refugee camps in ten different countries. 

The Latin America and Caribbean Collective Consultation took place in Panama City, Panama in May 2004. Before the regional consultation, delegates held 22 national and local consultations, bringing together over 360 people in 12 countries across Latin America and the Caribbean.


 The Middle East, North Africa and Europe Collective Consultation was held in Amman, Jordan in May 2004. In preparation for it, delegates held 24 national and local consultations involving over 300 people in eight countries in the Middle East, North Africa and Europe.

The final result is this handbook of Minimum Standards for Education in Emergencies, Chronic Crises and Early Reconstruction (hold up a copy of the handbook), which was completed in late 2004 and introduced at an INEE conference in Cape Town, South Africa, in December 2004.
What ARE the Minimum Standards and How Can We Begin to Use Them?

· The minimum standards handbook will help education providers improve teacher training as well as design and implement education programs. The standards give guidance and flexibility in responding to needs at the most important level – the community.

· The standards focus on both building local capacity and facilitating more effective coordination between local and international partners, education authorities and host communities. The handbook also establishes minimum standards that create positive learning environments, by linking education programs to shelter, health, water supply, sanitation, nutrition, security, and psychosocial aid.

 The minimum standards cover five categories; by looking at individual standards with their indicators and guidance notes, we can begin the discussions on developing an education program today. Minimum Standards Common to All Categories: focuses on community participation and utilizing local resources when applying the standards in this handbook, as well as the importance of assessment and continued monitoring and evaluation. 

Standard: Emergency-affected community members actively participate in assessing, 

planning, implementing, monitoring, and evaluating the education program.

Indicator: Training and capacity-building opportunities exist for community members, including children and youth, to manage education activities. 

Guidance Note: Training program should assess community capacity and identify training 

needs and ways to address these needs. 

What are the strengths of this community that can be used to implement education programs?
What are the challenges that this community faces in implementing an education program?
What types of training would be beneficial to this community to assist in the management of local education activities? (community-wide workshops, classes for children and youth, etc.)
Access and Learning Environment: focuses on partnerships to promote access to learning opportunities as well as linkages with, for example, health, water and sanitation, food aid (nutrition) and shelter, to enhance security and physical and psychological well-being. Teaching and Learning: focuses on critical elements that promote effective teaching and learning: 1) curriculum, 2) training, 3) instruction, and 4) assessment.

Standard: Instruction is learner-centered, participatory, and inclusive.

Indicator: Participatory methods are used to facilitate learner involvement in their own learning and to improve the learning environment.

Guidance Note: Active Engagement—teaching should be interactive and participatory.  It should also make use of developmentally appropriate teaching and learning methods.  This may involve, among other methods: group work, project work, peer education, role-play, narratives, games, videos, and stories.  Active learning helps to build reciprocal relationships between the teacher and the learners, and between learners, and also helps to ensure positive psychosocial well-being.

How can we make education more participatory? (workshops for teachers, materials for engaging students in games and play, relating education in school to life at home, community projects that involve teachers, students, families, community leaders)
How can we utilize the culture and values of the community to make formal education meaningful?
Teachers and other Education Personnel: focuses on the administration and management of human resources in the field of education, including recruitment and selection, conditions of service, and supervision and support. 

Standard: A sufficient number of appropriately qualified teachers and other education 

personnel is recruited through a participatory and transparent process based on selection criteria that reflect diversity and equity. 

Indicator: A selection committee, including community representatives, selects teachers based on a transparent assessment of candidates’ competenscies and consideration of gender, diversity, and acceptance by the community.

Guidance Note: Selection—teachers and other education personnel should be primarily selected from among the affected population, but if necessary can be recruited from outside.  If a site is established for refugees or internally displaced populations, application from eligible local candidates may be accepted if this will help foster good relations.  Selection should be carried out in consultation with the community, the host community, and local authorities. 

What are the most important characteristics you would look for when selecting teachers? (experience, teaching method, community member, etc.)
In this community, how important is it to have local community members as teachers?
Education Policy and Coordination: focuses on policy formulation, planning, implementation, and coordination.

· The minimum standards are designed for use in emergency response, and may also be useful for governments or agencies preparing for an emergency, or advocating for change in the education system. Using the minimum standards will help us to provide more appropriate and better quality education that will lay a solid base for the reconstruction of communities and societies after a conflict or natural disaster.

How Are These Minimum Standards Being Used Now?

Now that you know about the development of the Minimum Standards, I would like to share with you some examples of how the Minimum Standards are being used right now around the world for advocacy, project planning, assessment, design, implementation and monitoring and evaluation of programs. I hope these examples will help you decide ways in which you can use the Minimum Standards here in___________.  
Assessing the education needs and developing education programs
· A key lesson learned from our experiences using minimum standards is that the participatory needs assessment guarantees acceptance, participation and ownership of activities and programmes (Indonesia).

· The standards are being used to develop quality criteria needed during the monitoring of the improvement of the quality of education of the schools funded by RET (RET Pakistan). 

· The assessment form has been particularly useful, and we’ve used it while conducting needs assessments for emergency education. This led to the creation of a tool that could be used during needs assessment as programme priorities (IRC/CARDI Aceh, Indonesia).

· We are using the minimum standards in our programme by checking our activities against the MSEE to evaluate and improve it (NRC-DR Congo).

· We are using the standards to help us balance the teacher learner ratio and hold community awareness meetings to encourage full participation of community members (IRC Kenya).

· The minimum standards, indicators and guidance notes are useful and provide a tool for monitoring and evaluating the achievement of the education project. They provide the project with a framework to analyze the impact of the project on the affected population (IRC Uganda).

· We have adapted the MSEE for use in monitoring quality and child-friendliness of schools using the rights-based approach to school and community capacity development for equity in basic education (UNICEF Zimbabwe).

Planning and Preparing for an Emergency

· I have been using the Minimum Standards as a reference document to create UNESCO and UN Nepal’s Education Emergency Contingency Planning. (UNESCO Nepal)

· The office is using the Minimum Standards in the preparation of a curriculum for in service training of Afghan refugee teachers in Pakistan. (UNESCO Islamabad)

· The tool is excellent and will be adapted for use for HIV/AIDS Life skills, OVC and girls’ education programming within the Quality Child-friendly Schools Framework. (UNICEF Zimbabwe)

Training Teachers 

· CARE Burundi used the MSEE during a training session in project cycle management and gender.We went to the community to discuss these indicators with the project participants.  This helps us to involve the community to adjust some indicators and approve them. (Yawo Douvon, CARE Burundi)

· The minimum standards have been used as training tools to enhance the supervisors’ management capacities. (RET Pakistan)

Strengthening the Ministry of Education

· Our office has been using these standards in formulation project document. Planning and policy formulation and in particular in all our activities related to capacity building of the MOE in Iraq. (Qutub Khan, UNESCO Iraq Office, Amman, Senior Programmeme Specialist)

· In the preparation of the current Sector Review process, where UNESCO provides its technical assistance to the Ministry of Education and Higher Education (MOEHE), some selected minimum standards, such as “access and learning environment” and “education policy coordination” have been introduced. (UNESCO Ramallah). 

· The MSEE is very useful in our endeavor in assisting the Indonesian Ministry of National Education in Supporting Community Education and Mainstreaming Teachers in the Post –Tsunami Recovery Phase in the tsunami-destructed areas of Aceh and North Sumatra.  We use it to guide out counterparts in providing education base.  (Alisher Umarov, UNESCO Jakarta)
Promoting Education in Our Community (Advocacy)
· The minimum standards have been an excellent concrete reference and advocacy tool, which CIDA has been consulting in developing its policies and strategic reviews.  The minimum standards have brought greater attention to the need to address education in situations of emergency within the agency and government-wide.  In part, due to our involvement with the standards, the Government of Canada gave education in situations of emergency prominent mention as one of four education priorities in its 2005 International Policy Statement. (Canadian International Development Agency)
· I am using the standards to raise awareness and advocate within punctual interagency meetings, in regional forums and during international humanitarian training sessions, including. (Artistes pour l’Humanite, DR Congo)

INEE has also received suggestions from those using the standards about how to make them more useful, for example, by developing training materials and holding trainings, building upon the regional networks created during the development of the minimum standards. INEE is working now to accomplish this.

I/my organization want(s) to use this book to make sure that education programming here is meeting the needs of learners in your community.  I will share/have shared these standards with our/your government, and we will work together to make sure that our/your children, youth and adults benefit from quality education during these difficult times.  

* All language within this document will be simplified based on the local context during the actual presentation to stakeholders.  
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